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WGU AT A GLANCE
Winter 2003
The Concept :
A degree granting , competency -based online university repre senting the strategic
educational interests of the governors of 19 participating states and territories .
Co-Chai rs
Governor Mike Leavitt

Utah

The Objective:
Offer competency-ba sed degrees and academic certificate s at a distance to disper sed
students and lifelong learners worldwide , utilizing distance education courses from
leading univer sities , college s, and corporations.

Governor Gary Locke

Washington

Member Governors
Governor Murkowski

The Vehicle :
Customized academic programs mentored by faculty and delivered via the Internet.
More than 1000 cour ses presently listed from over 45 traditional and non -traditional
providers .

Alaska
Governor Napolitano

Arizona
Governor Owens

Colorado
Governor Camacho

Web Site :
http: //www .wgu.edu
Since opening on September 1, 2001 , WGU has passed the 1.5 million user mark and
logged over 15 million hits . WGU has enrolled students from 46 states and 9 countries .

Guam
Governor Lingle

Hawaii
Governor Kempthorne
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Idaho
Governor O'Bannon

Indiana
Governor Martz

Current Participat ing States and Governo rs:
Alaska, Arizona , Colorado , Guam , Hawaii , Idaho , Indiana , Montana , North Dakota ,
South Dakota , Nebra ska, New Mexico , Nevada , Oklahoma , Oregon , Texas , Utah ,
Washington, Wyoming. The governors are the members of the WGU corporation who
elect WGU ' s Board of Trustees . Current Board co-chairs are Governors Leavitt (Utah)
and Locke (Wa shington) .

Montana
Governor Johanns

Nebraska
Governor Guinn

Nevada
Governor Richardson

New Mexico
Governor Hoeven

North Dakota
Governor Henry

Ac ademic Credentials:
AAS - IT-CNE
AS
Business
AS
IT
AS
IT-Network Administration
AA - General Education
BA - Interdisciplinary Studies
(initial teacher certification)

BS
Business , Human Resource Management
BS
Business , Information Technology Management
BS
Computer Information Systems
MA - Leaming & Technology
MA - Mathematics Education
MA - Teac hing
(initial teach er certification)

Oklahoma
Governor Kulongoski

Oregon
Governor Rounds

South Dakota
Governor Perry

Accreditat ion:
Nationally accredited by the Distance Education and Trainin g Counci l (DETC) .
Accreditation status (Candidate) with four regional accrediting commissions , including
those of the Northwe st, North Central, and Western Junior and Senior Associations .

Texas
Governor Leavitt

Utah
Governor Locke

Washington
Governor Freudenthal

Wyoming

Current Mem bers of WGU Nationa l Advis ory Board:
America Online , Apple , AT & T, BearingPoint , Cisco Systems , Con vergys , Drake
International , Farmers Insurance Group , Bi ll & Melinda Gates Foundation , Google ,
Hewlett -Packard , IBM , Marriott Corporation , Microsoft , Novell , Oracle , Qwest , SCT
Corp , Sallie Mae , Siebel Systems , Alfred P. Sloan Foundation , Sun Microsystem s,
Swartz Foundation , Thom son Corporation , 3Com
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Notes

The Call for a New University
The History
The first general discussion of what was to become Western Governors University took
place in the summer of 1995 at the meeting of the Western Governors Association in
Park City, Utah. The chair of the Association at that time was Utah's governor , Mike
Leavitt , who already understood the revolutionary power of distance learning
technologies and foresaw their capacity to assist the Western states in addressing one of
their most pressing problems - rapid population growth confronted by limited public
funds for educational services.
The Park City meeting surfaced another major theme - the need for increased quality
assurance about educational outcomes. Then governor of Colorado, Roy Romer, who
had recently chaired the Education Commission of the States, voiced this concern most
clearly and became Governor Leavitt's principal partner in the new initiative. The
governors agreed that the new university they had in mind would make maximum use of
distance learning technologies, would be collaborative among the Western member
states, and would use competency rather than seat time as the measure of its outcomes.
This new institution would be different.
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The discussions in Park City produced a wave of energy that rolled forward through two
years of intense planning. The governors enlisted the Western Interstate Commission on
Higher Education and the National Center for Higher Education Management Systems to
help design the new university they envisioned. Five themes remained central to the
effort: responsiveness to employment and societal needs; a focus on competency;
expanding access; cost-effectiveness; and development of the participating states'
technology infrastructure. The university would be market-oriented, accredited,
independent and degree-granting, though non-teaching. It would focus on two
objectives: defining and assessing competencies, and creating an online catalog of
distance learning courses and other materials that any interested learner could access and
use. Rather than waste time and money developing its own courses, duplicating the work
already done by countless other institutions, it would collaborate with partnering
colleges, universities, corporations, and training organizations to make the best of their
distance learning materials available to students.
Western Governors University became the official name of the new, private, nonprofit
institution when the governors endorsed the Implementation Plan presented by their
design team at the 1996 summer meeting of the Western Governors Association in
Omaha, Nebraska. Initially, there were 11 participating states , a number that has since
grown to 19. The governor of each participating state contributed $100 ,000 to support
the university's development, but since its founding, WGU has received no regular state
funds. Most of its financing has come from foundations, corporations, the federal
government, and student tuition.
Although WGU had a name, a charter , and the beginnings of an online catalog by the
summer of 1996, it would be another three years of planning and development before it
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enrolled its first degree-seeking students. Much remained to be done after the Omaha
meeting. Institutional guidance had to be ensured through the establishment of a Board
of Trustees and a National Advisory Board. Moreover, no one had ever before tried to
develop degree programs based exclusively on competencies. No one knew what
assessments to use, or if they were available, or what it would take to develop them.
Decisions on what degree programs to develop had to be made. Expert committees (later
defined as councils) had to be established to preside over these matters and establish
academic policy. Administrative and academic staff had to be appointed.
Over the next three years, from the summer of 1996 through the summer of 1999, these
matters were progressively resolved. The University was formally incorporated in
January 1997, and its Board of Trustees and its National Advisory Board (NAB) were
soon established and fully functioning. Twenty-two corporations and foundations are
now members of the NAB. Each has made a minimum financial contribution of
$250,000, and some have contributed in excess of $2 million to WGU's development. In
addition, the federal government has contributed an average of $2 million in each of the
past three fiscal years, and comparable support is anticipated in the current year.

The University Today
In keeping with its mission to address pressing societal needs with credible programs that
produce competent graduates, the University has focused its degree efforts in three broad
areas: information technology, business, and teacher education. All degrees are based
entirely on the demonstration of competency. Students may take recommended courses
from a variety of other institutions and, when they do, we record the results (passing
grades and credits earned) on the WGU transcript. They do not, however, progress
toward their WGU degrees on that basis. Degrees are not awarded on the basis of credits
earned or GPA, but solely on the basis of the student's ability to pass the WGU
assessments. Reflecting our interest in students' ability to do the things they know about,
these examinations are always a mix of objective, essay, and "performance tasks." The
WGU transcript shows what skills were mastered in each area (what we call "domains")
of the degree, and what proportion of the whole degree the particular competency domain
represents.
WGU creates degrees through the leadership of Program Councils, of which there is one
responsible for general education requirements across all undergraduate degrees, and one
for each major area of academic focus-business, information technology, the Master of
Arts in Leaming and Technology, and the WGU Teachers College. These councils
establish each degree's design and its required competencies. Working in concert with
the program councils, a separate Assessment Council has responsibility for establishing
the assessments that will be used to measure the students' competencies. All Councils
include a broad range of outside experts drawn from both higher education and
professional practice. A WGU mentor and a member of the Assessment Council also sit
on each Program Council to ensure good communication between those responsible for
degree design and those who work directly with our students.
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The University has also remained committed to the founding governors' belief that it
should essentially be a non-teaching institution, instead developing partnerships with
other colleges, universities, corporations, and training organizations to use the quality
courses they have already developed for distance teaching and learning. Our experience
has shown, however, that good mentoring often involves tutoring, if not quite direct
instruction, and in one key area we have created and are teaching our own course because
we could not find an acceptable one among our partner institutions. (All of this history is
explored at length in the following Self-Study.) Suffice to say here that while we remain
committed to the non-teaching principle, experience has taught us that we ca1mot be rigid
about it at the expense of our students. Meanwhile, we have continued to develop and
refine our online catalog as an "open stack" resource accessible to the general public for
professional development or personal enrichment, as well as to WGU degree candidates
in need of courses to help prepare for competency assessments. The catalog now
contains over 1,200 courses from 45 partnering institutions. Most importantly for degree
candidates, approximately 400 of the courses in the catalog are "mapped" to specific
degree competencies, so that with mentor guidance a student can rapidly select a course
for specific assessment preparation, knowing which competencies it covers and how
deeply.
At this writing, Western Governors University enrolls 605 students in degree or
certificate programs and 1171 non-matriculated students in courses through the online
catalog. Degree students come from 46 states and nine foreign countries; their average
age is 40, and over 90 percent work full-time. To date, 13 students have graduated and
approximately 30 more are on track to graduate before the end of this calendar year.
Most of these students say they had limited or no other access to higher education, and
that WGU represented a unique opportunity to advance or complete their formal
education. To assist them in that process, the University currently employs 41 full-time
and two part-time persons, including 10 full-time mentors.

Programs
WGU currently offers nine degree and 12 certificate programs, listed below with the year
in which the program was introduced:
Degrees:
Introduced
Associate of Arts
Associate of Science, Business
Associate of Science, Information Technology
Associate of Applied Science, Information Technology,
Associate of Applied Science,
Information Technology, CNE Emphasis
Network Administration
Bachelor of Science, Business
Information Technology Management Emphasis
Human Resource Management Emphasis
Bachelor of Science, Computer Information Systems

1999
2000
2000

1999
1999
2001
2002
2001
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Master of Arts, Leaming and Technology

1999

Certificates:
Undergraduate:
Business Foundations
Business and Technical Skills
Human Resource Management
Information Technology Fundamentals
Information Technology Management
For Computer Professionals
2002
For Business Professionals
2002
Information Technology,
Network Administration
2000
Leadership
Software Engineering and Development
Graduate:
Instructional Design
Technology Leadership
(for Utah Principals and Superintendents)
Technology Proficiency

2002
2001
2002
2002

2001
2002
2001
2001
2001

The Future
The next two to four fiscal years will see WGU degree development focus primarily on
the Teachers College (summarized below in "Major Developments Since Candidacy" and
described at length in the Self-Study). In that time, the following new degrees related to
teacher education are planned for release:
2003:

Teaching Certificate in Elementary Education
(Emphasis in Reading)
Bachelor of Arts in Interdisciplinary
Studies
(with Elementary Teaching Certification)
Master of Arts in Teaching
(Elementary Education)
Teaching Endorsement
in Secondary Mathematics
(Middle and High School)
Master of Arts in Mathematics
Education
(Elementary, Middle, and High School)
Professional Development Certificate in Elementary Mathematics
Professional Development Certificate in Early Reading
2004

Bachelor of Arts in Mathematics
(with Secondary Teaching Certification)
Master of Arts in Teaching
(Secondary Mathematics)
Master of Arts in Reading Education

(

Teaching Endorsement
in English Language Development
Master of Arts in English Language Development
2005

Graduate Certificate in Reading Education
Teaching Endorsement(s)
in Science Discipline(s)
Bachelor of Arts in Science Education
(with Secondary Teaching Certification)
Though the Teachers College receives primary emphasis in our near- to mid- term future,
our development plan also calls for increasing the learning options in the business and
information technology areas. In business, we intend to establish the WGU Center for
Business Studies as the first step toward the possible later establishment of a College of
Business analogous to the Teachers College. The center will offer a broad array of
degree and certificate programs at the associate's, bachelor's, and ultimately, the master's
levels. During the two years immediately ahead~ we will add bachelor's degree options
in such areas as Management, Marketing, Finance, Accounting, and Sales. Since each of
these new areas of emphasis involves creating only a single new competency domainreplacing the emphasis domain in Information Technology Management, for instance,
with a domain in Finance or Marketing-scaling up at this rate is both realistic and
achievable. In addition, we will continue to diversify the undergraduate business
certificates we offer by breaking out individual domains within these business degreesdomains such as Leadership or Human Resource Management or Marketing, for
instance-and offering them as stand-alone competency areas that students can pursue
independent of a degree. Finally, although we do not intend to begin the research and
development of graduate degree( s) for at least two years, we do plan to add graduate
degree(s) to our business programs within the next five years.
We also see our third area of curricular focus, Information Technology, as ready to
become a center within the University, perhaps also as a prelude to becoming a college,
and we will establish it as such during fiscal year 2003. WGU' s Center for Information
Technology Studies will expand its offerings primarily by adding more undergraduate
certificates, derived from both our own degrees and those linked to the IT industry.
Although we will continue to consult with our National Advisory Board about the
wisdom of adding new IT degrees of our own, we do not expect to do so in the near term.
Despite its current downturn, the IT industry moves too fast for us now to predict either
the nature or timing of new degree options. Thus the emphasis over at least the next two
years will remain on the expansion and marketing of our current degrees, and both the
current and new certificates allied to them. To that end, we will add WGU certificate
options derived from domains in our current programs, in areas such as IT Fundamentals,
Software Engineering and Development, Business IT Management, and Technology
Management. We will also add more industry certification options as components of our
IT associate's degrees. For instance, we now accept the CNE (Certified Novell Engineer)
as a domain component of our Associate of Applied Science in IT/Network
Administration. We will research and add other professional certification options, such
as the MCSE (Microsoft Certified Systems Engineer), wherever we determine them to be
appropriate domain substitutions for our degrees.

(

Recruiting
Although born and raised in the West through its creation by the Western Governors
Association, WGU already enrolls students throughout the United States. We recruit
through a mixture of general and targeted strategies, using the Internet, personal visits to
key locations of targeted organizations, and sector-related "education fairs." Research
indicates that the Web now serves as the primary source for adults seeking information
about colleges, especially those who are interested in online education, and our general
recruiting efforts aim to take advantage of this medium. Accordingly, we promote our
programs through a number of prominent sites such as AOL, Petersons.com,
WorldWideLearn.com, Elearners.com, ClassesUSA.com, and Overture.com.
Our recmiting program also targets audiences reachable both through the Internet and
through other outreach activities. We have, for instance, developed special recruiting
campaigns, as well as training and educational services, for government employees in our
member states. Initially developed for employees in Arizona and Nevada, the campaign
targets seven additional states in fiscal year 2003 and eventually aims to include all of our
member states. Similarly, we develop special recmiting campaigns involving both the
Internet, site visits, and other promotions for corporations and non-governmental
organizations; for teachers, especially in our member states; and for community colleges,
especially for those institutions with whom we have articulation agreements. The
University's complete marketing and recruitment plan is included as an appendix to this
Self-Study.
Institutional Effectiveness
WGU is an innovative institution building competency-based programs of study that are
delivered primarily through the Internet. To guide our development through these
uncharted waters, we maintain a comprehensive program of institutional review and selfreflection through which we assess our effectiveness, quality, and efficiency.
Summarizing here, the WGU Institutional Effectiveness Plan (addressed at length in
Standard Ten) defines effectiveness as the extent to which we attract students, help them
achieve their educational goals, and manage our resources. It measures quality through
our learning outcomes assessments, periodic pro gram reviews, and a series of surveys,
and it measures efficiency through performance reports that track key indicators of
student progress.

*****
As higher education continues to respond to calls for accountability from legislators,
accreditors, and employers, and as competency assurance becomes ever more important
in the world of work, WGU's importance as an educational paradigm will continue to
rise. The University has remained faithful to its mission and its methods. It has defined
and remained within its areas of curricular focus. It has changed those elements of its
practice where change would lead to improved student service, improved efficiency in
operation , and improved learning outcomes. It is poised now to fulfill its promise, and
we look forward to achieving initial accreditation in recognition of our progress.
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The Student

Experience

Because ours is a virtual university, WGU strives hard to make sure students feel
"connected." The effort begins when a student is still a prospect and continues regularly
until the day the student graduates. Most students have multiple contacts with the
Enrollment and Admission departments, as well as the Bursar, Financial Aid Coordinator ,
Librarian, and Mentors. The following is a step- by-step highlight of how students engage
with WGU from prospect to admissions, admissions to mentoring, mentoring to
assessments, and assessments to graduation.

Communicating

with student

prospects

As one would expect, we obtain most WGU leads online from one source or another
when a prospective student completes the WGU Inquiry Form. A small percentage of
inquiries come initially via phone, and some leads are obtained through face-to-face
contact at education fairs and conferences.
Prospects have contact with WGU enrollment counselors as part of an organized
Introductory Communications Plan. The plan includes 1) an initial email response within
24 hours, 2) phone contact within seven days, 3) a series of five email messages over five
weeks, 4) follow-up phone calls, and 5) mailed material as needed. Enrollment
counselors make repeated attempts to engage prospects in personal discussions that help
answer questions about online learning, WGU' s competency-based model, and the
specific degree programs of interest.

Admissions
Once a student decides WGU is the right fit, s/he completes the online
application and pays the application fee. The Bursar sends a
confirmation email to the student once payment is received, and this
triggers the admissions coordinator to review the online application for
completeness
and to ascertain that the student meets the admissions
criteria for the particular program.
If needed, additional communications
occur via phone and email.
Once admitted, the student receives a postal letter from President
Mendenhall welcoming him or her to the university.
At the same time,
the Admissions Coordinator sends a congratulatory
email that also
explains the next steps in the process.
The Admissions
•

office guides the student

through

the following:

Skills Survey: Each student completes a questionnaire that asks the student to
reflect on past education and work experience, short- and long-term goals ,
understanding of WGU's competency-based model, preferred method of
communication , hours planned to dedicate to studying, as well as other questions
that will guide the student's first conversation with a mentor . (The skills survey

(

may also include specific questions that ask the student to identify his or her skill
levels in relationship to individual competencies.)
•

Intake Interview: The intake interview with an admissions counselor allows the
student to get more information about WGU and for the admissions counselor to
ensure that WGU is the right fit for the student.

•

Pre-Assessment: The student takes an online pre-assessment that will later be
used to help guide the development of a personalized Academic Action Plan.

•

Transcripts: Depending on the level of the program, the student is either required
or asked to submit transcripts of prior academic accomplishments to guide the
development of the AAP.

The new student also receives a welcome email from his or her mentor
shortly after being admitted and an email from the WGU librarian
explaining library services and access.
Getting Started
New students all begin their WGU academic experience with an introductory course
called Education Without Boundaries, designed to help them acclimate themselves to
online learning and thus succeed at WGU. The course lasts for four weeks and begins on
the first business day of every month. The student learns about distance learning, WGU' s
competency-based model, learning preferences, time management, conducting research at
a distance, online communication tools, how to participate actively as a member of a
learning community, and other skills and information that will help the student succeed at
WGU.
Working with a Mentor to Develop a Personal Academic Action Plan
During the third week of the Education Without Boundaries course, the student's mentor
contacts the student to begin discussions about creating a personal Academic Action Plan
(AAP). The AAP is a critical component of a student's experience at WGU. It serves as
the roadmap to achieve the student's educational goals. This individualized plan of study
derives from the student's performance on the pre-assessment, responses on the skills
survey, evaluation of previous college transcripts, work experience, and personal
educational goals.
The student and mentor develop an AAP that specifies the courses and other learning
opportunities the student will use in preparing for the assessments, the projected dates
when assessments will be taken, and a projected graduation date. The student and mentor
discuss the AAP in detail, and once the student agrees to it, she or he begins work in one
or more areas of the degree (WGU calls these "domains") by engaging in the learning
opportunities specified in the plan.
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Mentoring

and Learning

Resources

The student-mentor relationship is a powerful component of the WGU educational
experience. A student's mentor is much more than an academic advisor. Mentors take a
personal interest in the success of the student and , over time, also serve as coach , tutor ,
cheerleader , and occasional goad. The student and mentor communicate by email or
phone at least every two weeks.
As a student proceeds through the AAP, she or he will also have direct contact with the
professors and fellow students in classes taken from WGU' s education providers. These
communications can take a variety of forms, depending upon each professor's approach.
Throughout the process, the student still remains in touch with the mentor. Once the
student completes the learning opportunities the mentor has recommended in the AAP for
a given domain, she or he will consult with the mentor to decide if it's time to attempt the
domain assessments. If the student is ready, the mentor refers the student to the
assessment team for assessment scheduling and delivery. This is an ongoing process as
the student proceeds through each domain.

Assessments
Proctored domain assessments are a serious part of the WGU educational program. The
assessment team makes arrangements with a qualified assessment center near the student
to deliver the assessments and notifies the mentor once the test results are received. It is
the mentor's responsibility to evaluate the assessment results for the student and, if the
student did not pass, guide the student to additional learning resources to prepare to take
the assessment again.
When the student has passed all the required domain assessments (which include a
combination of essay assessments, objective assessments, and performance tasks), he or
she completes either a final portfolio or capstone project, depending on the degree
program, demonstrating the ability to integrate all of the competencies acquired in the
degree.

Graduation
When the student receives a passing score on the portfolio or capstone project, the mentor
initiates the final steps to make certain the student has met all of WGU's academic and
financial requirements. That done, the Provost and Academic Vice President recommends
the student for graduation to the Board of Trustees, who formally confer the degree, and
the University sends a diploma and final transcript to the student. To date, whenever
possible, the University has also held special recognition ceremonies for new graduates
either at meetings of the Board of Trustees or in the offices of the governor in the
student's home state.
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Major Accomplishments
The following developments are presented in approximate chronological order:
November 21, 2000:

Western Governors University received Candidacy
from the Interregional Accrediting Committee.

for Accreditation

December 2000:

Ms. Gennie Kirch, a fourth-grade
teacher in Utah's Weber School
District, became WGU's first graduate, earning the Master of Arts in
Learning and Technology.
January 2001:
The University merged its Colorado academic office with its main administrative
office in Salt Lake City to increase efficiency and reduce costs. Its mentors, like their
students, continue to work from wherever their homes may be around the country.
The University began the planning for a Teachers College and appointed Dr. Marti
Garlett to lead that effort as Dean.

February 2001
WGU enrollment included 200 degree-seeking students and 300 non-degree students.
The United States Congress awarded WGU a grant of $2.5 million to continue
developing its competency-based programs.
April 2001:

The Northwest Association of Schools and Colleges approved WGU's
first bachelor's degree, the Bachelor of Science in BusinessInformation Technology Management
Emphasis, and the first upper
division students enrolled in the program.
"Nevada State Government University" came online as a service of
Western Governors University to one of its member states. The
partnership
allows Nevada government employees to develop and
complete an online, personalized
training and education program
using the resources of WGU's Web site, online catalog, and enrollment
counselors.
May 2001:
The Northwest Association of Schools and Colleges approved WGU's
second bachelor's degree, the Bachelor of Science in Computer
Information Systems, and students began to enroll in the program.
June 2001:

(
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The Distance
accreditation

Education and Training Council awarded
at its annual meeting in San Francisco.

WGU national

Ms. Terry Hamm, a human services employee of the State of Alaska ,
received WGU's first Associate of Arts degree at a ceremony in
Anchorage with Lieutenant Governor Fran Ulmer and Provost Douglas
Johnstone
in attendance.
Ms. Hamm continues her studies in WGU's
Bachelor of Science in Business.
July 2001:
"Arizona State Government University" came online, offering the same
services developed for Nevada. A similar partnership
began with the
National Urban League to provide professional development
counseling and online educational
programs for its national staff.
And in still another variant of such partnerships,
WGU and Sitting
Bull College, a tribal institution in South Dakota, began a program
whereby SBC students interested in careers in information technology
could take courses through the WGU catalog and receive career
counseling from our mentors.
August 2001:
The Bill and Melinda Gates Foundation
awarded WGU a $1 million
grant over three years, matched by an equal amount from the State of
Utah, to train school principals and superintendents
in technology
leadership.
"Technology for Principals Leading Utah Schools" (TPLUS) will prepare two thirds of Utah's school leaders over three years
to analyze, develop, implement, and refine educational technology
plans for their schools. The Gates Foundation
has supported such
projects in all 50 states, but the WGU program is unique in providing
such a program exclusively online, and in a competency-based
framework.
September 2001
The United States Department
of Education awarded WGU a Star
Schools grant of $10 million over five years to develop a nationally
recognized, online, competency-based
Teachers College that will help
to redress the nation's looming teacher shortage.
Over the next five
years, the College will develop and offer both bachelor's and master's
degrees, certification, and subject area endorsements
at both the
elementary and secondary school levels. Al though the programs will
be available nationally, WGU will first emphasize service to its 19
member states.
December 2001
WGU mentors introduce Education Without Boundaries, the
University's first and only required course for all students.
Led by

(
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WGU faculty, the course introduces new students to distance
learning, independent
study, and research skills, and in it all
students prepare with their mentors their degree plans-the
Academic
Action Plan.
January 2002:
The Northwest Association of Schools and Colleges approved WGU's
third bachelor's degree, the Bachelor of Science in Business-Human
Resource Management Emphasis, and students began to enroll in the
program.
February 2002:
The Western Governors Association Foundation announced
a
commitment
to raise funds over the next four years for 1,000
scholarships
that will enable prospective and current teachers in our
19 member states to earn bachelor's and master's degrees through
the WGU Teachers College.
The University's enrollment
2000 non-degree students.

included

500 degree-seeking

students

The United States Congress
developing its programs.

awarded

WGU $1.8 million to continue

and

June 2002:
Mr. Gregory Marshall becomes WGU's 10th graduate, earning the
Associate of Science in Information Technology.
Mr. Marshall
continues to work toward his Bachelor of Science degree in Computer
Information Systems.
September 2002:
The University received a five-year $3. 7 million "Transition to
Teaching" grant from the United States Department of Education to
enable WGU to prepare paraprofessionals
in Clark County Schools
(Las Vegas) and Region 4 (Texas) to become fully certified teachers.
Nevada agreed to recognize WGU's teacher certification programs
(with reciprocity in 20 states) when the new programs are launched
after approval by the Interregional Accrediting Committee.
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Western Governors University
Institutional Effectiveness Plan
Executive Summary
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Institutional Success is demonstrated through:
Result
Achieving Mission and Goals
Financial Management and
Fundraising
Meet Enrollments

•

See attached progress report

•
•
•
•

Beat plan last three years
Growth in net assets
Multi-year grants

•
•

Student Success

Short in past years
Ahead of plan this year
See Summary Below

Strategies
• Review Semi-annually
• See Development Plan
• Monthly monitoring in Ops
Review
• Seek multiyear commitments
• Increase in recruitment
budget
See
Marketing Plan
•
See
Summary
Below
•

Student Success is demonstrated through
Actual

Goal

Retention Rate

Graduation Rate

Student Academic
Progress

Graduate
Accomplishments

Student Satisfaction

70%

50% in six years
• 5% in 2 years
• 15% in 3 years
• 30% in 4 years
Aggregate SAP will
exceed 60%.
More than 80% of a
sample of graduates will
report enhanced career
success following
graduation.
80% of students will be
satisfied with the
program and services
offered by WG U as
measured by program
satisfaction surveys.

71%

FY 2000
• 2% in
2 yrs.
• 15% in
3 yrs.

FY 2001
5% in
2 yrs.

•

Strategies
• Learning
Communities
• Education Without
Boundaries
Mentoring
•

•
•

•

64%

•
•
•
•

100%

•
•

Aggregate Satisfaction
was 84%

•
•

Mentoring
Learning
Communities
Learning Resources
Mentoring
Learning
Communities
New Tuition Plan
Academic Program
Reviews
Case studies of
graduates
Mentor contact
every two weeks.
Student surveysfeedback loop
Learning Resources

·.__,

Revised Institutional Effectiveness Plan
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Progress Report on Accomplishing Our Mission and Goals
Accomplishments

Mission Statement

Improve quality

•

Developed and assessed explicit competencies for student learning.
Promoted quality distance education standards among our education providers .

•

Provided distance education programs to rural populations located away from a
campus.
Reached adult learners in urban areas whose schedules, employment, and
family commitments keep them from traditional higher education.
Affirmed the prior competency development of adult learners through
assessment.

•
Expand access

•
•
Learn independent of time
and place

•

Except for assessments, sited convenient to each student as possible, made all
learning activities available through asynchronous distance exchanges.

Provide competency-based
degree programs

•
•

Expanded from 4 to 9 degree programs, all of which are competency-based.
Competencies, not credits, are the sole basis of degree conferral.

Credible to academic
institutions and employers.

•
•
•
•

Used Program Council experts to define competencies
Developed over 60 articulation agreements
Have graduates whose WGU degrees were accepted for further education .
Several corporations provide tuition reimbursement to WGU students .

AccomQlishments

Goals

I

1

Recognition as
preeminent
competency based
institution.

•
•

•
•

2.

Recognition as
national leader for
learning resources and
student services.

•

•
•
•

Called upon as experts ( e.g., WGU President delivered US Senate testimony
about distance education; WGU hosting WGA's Plenary Session in Dec.).
Funding given to develop the WGU model (e.g., USDOE grants, SLOG funding,
NAB funding, and scholarship support).
Organizations seek to implement WGU model (e.g., National Urban League,
McGraw Hill, State governments, AOL, and Yahoo's distance education site).
Internal measures include student survey results, increase in education providers
and the number of learning opportunities.

3.

Achieve accreditation
by IRAC.

•

Earned eligibility and candidacy and prepared for initial accreditation by IRAC.

4.

Create Teachers
College within WGU.

•

Initial Teachers College academic programs have been developed and key staff
members are in place.
Degree programs accepted in Nevada (with 20 state reciprocity) and working for
acceptance in other states.

•

\

Received support of 19 State Governors and WGA.
Gained support of 24 National Advisory Board members .
Received major grant funding from US Department of Education for national
Teachers College development
Gained US Congressional support of WGU through funding and for the provision
of federal financial aid.

5.

Create Centers for
Information
Technology and
Business Studies

•

Developed web sites and services for IT and business programs at the
undergraduate level. Graduate programs development anticipated in WGU
Development Plan.

f).

Meet or exceed
enrollment targets.

•
•

Enrollment goals have been met this year .
A comprehensive marketing plan is in place for meeting future year targets.

Revised Institutional Effectiveness Plan
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E rollme t Numbers
Janua ry 13, 2003
WGU Program
Associate of Arts
AAS-Network
Administration
AS-Information
Technology

MSCNE
AS-Business

BS-Business-IT
MGT
BS-BusinessHRM
BS-CIS

Enrolled
December 2002
38

Enrolled
January 2003
47

17

19

15

16

1

4
14

4
16

2

42

45

1

17

25

0

29

34

0

1

2

246

242

464

455

(

Undergraduate
Certificates
Special Program

Non Degree
Students
Enrolled in
Courses

Grads
3

1
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WESTERN GOVERNORS UNIVERSITY
4 YEAR FINANCIAL PROJECTION

Budget

Budget

Projection

Projection

Projection

Projection

FY Ending

FY Ending

FY Ending

FY Endin g

Jun-03

Jun-04

Jun-05

Jun-0 6

300
381
400

530
550
450

810
725
675

1,140
925
945

1,080

1,530

2,210

3,010

Budget

DEGREE SEEKING STUDENTS
Undergraduate
Graduate
Certificate
Total Degree Seeking Students

Budget

REVENUE
Tuition and Fees
Less : Scholarships & waivers
Net Tuition Revenue
Contributions for Tuition
Corporate/Foundation Support
State/Federal Support
Investment
Total Revenues

2,329 ,695
(1,118 ,807)
1,210,888
1,303,000
1,500 ,000
3,800,000
14,400
7,828,288

4,527,772
(1 ,014 ,820)
3 ,512,952
937 ,210
1,500 ,000
3 ,500 ,000
24,000
9,474,162

7,076,548
(931,822)
6,144,726
600 ,000
1,500 ,000
3,200,000
60,000
11,504,726

(1,124,513)
9 ,349,743
600 ,000
1,500 ,000
3 ,000 ,000
66 ,000
14,515,743

EXPENSES
Academic Support
Course Costs
Student Services
Mentoring
Academic Leadership
Curriculum DevelopmenUCouncils
Administrative
Total Academic Support

424,756
820,813
841,428
788,884
500,050
160,496
3,536,428

1,238,198
1,167,522
1,098,654
834,807
582,500
178,832
5,100 ,513

2,200 ,079
1,375,868
1,660,576
876,548
582 ,500
243,480
6,939,051

3,307,428
1,878 ,199
2,365,760
920,375
582 ,500
348,310
9,402,573

Institutional Support
Payroll, Taxes & Benefits
Consulting, Legal & Accounting
Office
Meetings/Travel
Depreciation
Total Institutional Support

709,227
462,060
227,199
85,100
138,000
1,621 ,586

776,314
481,953
237,842
91,450
130 ,596
1,718,155

810,536
450,992
280,734
92,200
162,000
1,796,462

847,464
422,191
309,212
105,642
168 ,000
1,852 ,509

Information Systems
Payroll , Taxes & Benefits
Consulting
SIS Development
Maintenance/Hosting
Amortization
Total Information Systems

292 ,203
162,000
177,000
221 ,840
175,080
1,028,123

343 ,238
132,000
162,000
245 ,340
180,000
1,062,578

375,075
156,000
162,000
249,840
180,000
1,122,915

414,461
162 ,000
162 ,000
264 ,840
180 ,000
1,183,301

Marketing
Payroll , Taxes & Benefits
Travel
Marketing Programs
Total Marketing

550,961
48,600
494,092
1,093 ,653

535,761
70,800
598,000
1,204,561

560,126
92 ,400
697,996
1,350,522

607 ,688
92,400
907,996
1,608,084

Total Expenses

7,279 ,790

9 ,085,806

11,208,951

14,046,467

548 ,498

388,355

295,775

469 ,276

(125 ,000)
138,000

(150 ,000)
130,596

(175,000)
162,000

(175,000)
168 ,000

Total Revenues over Expenses

10,474,256

Other Cash Flow
Capital Expenditur es
Depreciation
Amortization
Net Cash Flow

175,080

180,000

180,000

180,000

736,578

548,951

462,775

642,276

Western Governors

Un iversity

FY 00

(

Contributions
3COM
America Online
Apple Computer, Inc .
Asthon Foundation
AT&T
Convergys
Enron
Famers Insurance
Gates Foundation
Hewlett Packard Foundation
Huntsman Corporation
IBM
International Thomson Pub, Inc .
James Swartz Foundation
KPMG Peat Marwick LLP
MCI
Marriott
Micron Technology
Microsoft
Morgan Stanley Dean Witter
Novell , Inc .
Oracle
Pacificorp
Palm
Price , John
Shiebler family Foundation Trust
SCT
Sallie Mae
Sloan Foundation
Siebel Systems
Snow , Rodney
State of Utah
Sun Microsystems
Prometric Thomson Leaming
Questar
Qwest
Verizon
Teletech

Total
Scholarships
Total Contributed

FYOl

FY 02

FY 03

210 ,986
90,000
19,500
350,000
25,000

45,000

100,000
50,000

250 ,000

125,00 0
203 ,250
479 ,895
250,000

250,000

250 ,000

100,000

50,000
125,000
19,201
20,000

250,000
125,000
12,502
25,000

1,000 ,000

351,500

200 ,000

50,000
25 ,000
16,000
25,000
20,000
200,000
150,000

50 ,000
2,500
111,600
28,068
50,000
66,420

245,000
54,455
132,840
17,500

479,895
50,000
34,907

351 ,500

182,840

33,210

2,528 ,275

1,587,297

2,406,787

831,210

379 ,000

465,150

507 ,685

188,250

2,907,275

2,052,447

2,914,472

1,019 ,460

1, 130,806

1,089 , 194
2,158,846

Government

Federal FIPSE Grant - 2000 $2 .22M
Federal FIPSE Grant - 2001 $2 .482M
Federal FIPSE Grant - 2002 $ l .8M
Star Schools - $1OM over 5 years
Total Government

TOT AL SUPPORT

323 , 154
761 ,595
1,665,230

413,436
432 , 185
845,621

1, 130,806

3,248,041

2,749 ,979

4,038,081

5,300,488

5,664,451

1,865,081
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WESTERN GOVERNORS UNIVERSITY

Net Assets
Current Ratio
Revenue from Tuition

FY 01

$1,141 ,213

$1,230 ,726

2. 1
$308,829

FY02

1.1

$1,741 ,286
1.9

$357,640

$1,162,911

Budget to Actual Comparison:
Budgeted Revenue
Actual Revenue
Variance

$4,483,150
$4,211,484
($271,666)

$5,659,848
$5,488,307
($ 171,541)

$5,756,586
$5,969,656
$213,070

Budgeted Expenses
Actual Expenses
Variance

$4,562 ,359
$3,925,248
$637,111

$5,850,538
$5,398,794
$451,744

$5,678,807
$5,480,848
$197,959

Budgeted Revenues over Expenses
Actual Revenues over Expenses
Variance
~

FYOO

($79,209)
$286,236
$365,445

($190,690)
$89,513
$280,203

$77,779
$488,808
$411,029

(

(
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Western Governors University
Report on Audits of Financial Statements
for the years ended June 30, 2002 and 2001

PricewaterhouseCoopers LLP

Beneficial Life Tower
36 South State Street Suite 1700
Salt Lake City UT 84111
Telephone (801) 531 9666
Facsimile (801) 363 7371

Report of Independent Accountants

To the Board of Trustees of
Western Governors University :
In our opinion , the accompanying statements of financial position and the related statements of
activities and of cash flows present fairly , in all material respects , the financial position of Western
- Governors University at June 30 , 2002 and 2001 , and the changes in its net assets and its cash flows for
the years then ended in conformity with accounting principles generally accepted in the United States
of America. These financial statements are the responsibility of the University's management; our
responsibility is to express an opinion on these financial statements based on our audits. We conducted
our audits of these statements in accordance with auditing standards generally accepted in the United
States of America , which require that we plan and perform the audit to obtain reasonable assurance
about whether the financial statements are free of material misstatement. An audit includes examining ,
on a test basis , evidence supporting the amounts and disclosures in the financial statements , assessing
the accounting principles used and significant estimates made by management , and evaluating the
overall financial statement presentation. We believe that our audits provide a reasonable basis for our
opinion.

September 10, 2002
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Western Governors University
Statements of Financial Position
as of June 30, 2002 and 2001
June 30,

(

2002
Assets
Current asset s:
Cash and cash equivalents
Accounts receivable , net of allowance
for doubtful accounts of$13 ,328 and
$8,533 in 2002 and 2001 , respectively
Federal grants receivable
Contributions receivable
Other current assets

$

688 ,920

2001

$

400 ,289

77,393
414 ,826
206 ,448

42 ,073
412 ,846
344 ,000
3,216

Total current assets

1,387 ,587

1,202 ,424

Furniture and equipment
Less accumulated depreciation

628,256
(484,804)

884 ;848
(672 ,981)

143,452

211 ,867

58,695
136,751
718,263

65,461

Net furniture and equipment
Investments
Long-term contributions receivable
lnformation systems, net
Total assets

Liabilities and Net Assets
Current liabilities:
Accounts payable
Accrued liabilities
Capital lease obligation, current
Line of credit

$

2,444 ,748

$

2,284 ,240

$

346 ,947
378,267

$

549 , 154
247 ,990
6,370
250 ,000

Total liabilities
Net assets:
Unrestricted
Temporarily restricted
Permanently restricted
Total net assets
Total liabilities and net assets

804,488

$

725 ,214

1,053 ,514

334 ,779
1,334,755
50,000

648 ,531
532 , 195
50,000

1,719 ,534

1,230 ,726

2,444 ,748

The accompanying notes are an integral part of these financial statements.
2
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Western Governors University
Statements of Activities
for the years ended June 30, 2002 and 2001
2002
Changes in unrestricted net assets:
Revenues , gains and other support:
Tuition and fees
Tu ition from scho larships
Tuition wa ivers
Net tuit ion and fees

$

Co ntributions
Interest income
Federal grant
Other income
Net assets released from restrictions
Tota l unrestricted revenues , gains and other support
Expenses:
Operating expenses :
Academic services
Institutiona l support
Information systems
Marketi ng
Tota l unrestric ted expe nses

1, 162,911
(855 ,709)
(17,725)
289 ,477

2001

$

357,640
(192 ,690)
(14,993)
149,957

2,020,657
7,702
2,749,979
10,734
88,547
5,167 ,096

1,587,297
15,205
3,248,041
4,439
292,690
5,297,629

2,421,054
1,520,682
1,024,98 1
514, 131
5,480 ,848

2,236,256
1,476,769
1,075,582
610,18 7
5,398,794

Decrease in unrest ricted net assets

(313 ,752)

(101 , 165)

Changes in temporar ily rest ricted net assets :
Co ntribut ions
Endowment income
Net rea lized/u nrea lized (loss) gai n on investments
Net assets released fro m rest rictions
Inc rease in tempora rily restricted net assets

893,815
4,058
(6,766)
(88,54 7)
802,560

465,150
2,757
15,461
(292,69 0)
190,678

488 ,808

89,513

1,230,726

1, 141,213

Increase in net assets
Net assets , beginning of year
Net assets , end of yea r

$

1,719,534

The accom panyi ng notes are an integral part of these financ ial statements.
3
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Western Governors University
Statements of Cash Flows
for the years ended June 30, 2002 and 2001
2002
Cash flows from operating activities:
Increase in net assets
Adjustments to reconcile increase in net assets
to net cas h provided by operating activ ities:
Depreciat ion
Amort izat ion
Forgiveness of accounts paya ble
Net rea lized/unrea lized loss (ga in) on investments
Loss on disposa l of furniture and equipment
Increase (decrease) in cas h due to changes in:
Accou nts receivab le
Federa l grant receivab le
Co ntributio ns receivab le
Ot her curre nt assets
Accounts paya ble
Accrued liabilit ies

$

Net cas h prov ided by operati ng act ivities
Cas h flows
Pu rchase
Procee ds
Payments

from invest ing act ivities:
of furnit ure and equ ipme nt
from sa le of furn iture and eq uipme nt
for deve lop ment of info rmatio n systems

488,808

2001

$

89,513

116,675
225,668
(200,000)
6,766

215,623
306,300

(35,320)
(1,980)
80 1
3,216
(2,207)
130,277

(25,802)
(167,040)
(234,000)
2,795
306,317
122,470

732,704

601,627

(15,461)
912

( 139,443)

(133,390)
500
(73 6,037)

Ne t cas h used in investing act iv ities

(1 87,703)

(868,92 7)

Cash flows from financ ing activit ies:
P rincipa l pay ment s und er capi ta l lease obligat ion
(Payme nts) borrow ings on line of cre dit

(6,370)
(25 0,000 )

(36,032)
250,000

(256,37 0)

213,9 68

Ne t increase (decrease) in cas h

288,631

(53,332)

Cash at beg inni ng of yea r

400,289

453,621

(48,26 0)

N et cas h provided by (used in) financing activit ies

Cash at end of yea r

$

688,920

$

400,2 89

Supplemental cash flow inform ation:
Cas h paid fo r inte rest

$

1,916

$

3,664

T he acco mp anyi ng notes are an integra l part of these financia l statements.
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Western Governors University
Notes to Financial Statements

(

1.

Summary of Significant Accounting Policies:
Nature of Operations
Western Governors University (the University) , a Utah nonprofit corporation , was fonned in
January 1997 by certain governors of the Western United States to share higher education
distance learning resources. From July 1, 1996 to the date of incorporation , the University was a
project within Western Governors Association , an independent, non-partisan organization of
governors formed to address various issues in the West. The University is a competency-based ,
degree-granting, distance learning university that delivers education and training using the
Internet and other advanced telecommunications and networking technologies . The University's
mission is to expand educational and training opportunities for learners everywhere , using content
from various sources. The University provides educational access to a dispersed population of
students who might not otherwise have access to higher education and to those needing
workplace training. Its office is located in Salt Lake City , Utah.
Basis of Accounting
The financial statements of the University have been prepared on the accrual basis of accounting
and accordingly reflect all significant receivables , payables and other liabilities in accordance
with accounting principles generally accepted in the United States of America.
The University ' s financial statement presentation follows the recommendations of the Financial
Accounting Standards Board in its Statement of Financial Accounting Standards (SFAS) No. 117,
"Financial Statements for Not-for-Profit Organizations."
In accordance with the provisions of
SFAS No. 117, the University is required to report information regarding its financial position
and activities according to three classes of net assets: unrestricted ~et assets , temporarily
restricted net assets and permanently restricted net assets; in addition to presenting a statement of
cash flows. Accordingly, net assets and changes therein are classified as follows:
Unrestricted

- Net assets not subject to donor-imposed stipulations.

Temporarily restricted - Net assets subject to donor-imposed stipulations that may or will
be met by actions of the University and /or the passage of time.
Permanently restricted - Net assets subject to donor-imposed stipulations that they be
maintained permanently by the University. Generally , the donors of these assets peimit
the University to use all or part of the income earned on the related investments for
general or specific purposes.
Cash and ·Cash Equivalents
The University considers all highly liquid investments with an initial maturity of three months or
less to be cash equivalents.
The University places its cash and cash equivalents with three financial institutions located in
Utah. At times , the cash balance in the University's accounts may exceed federally insured limits.
The University does not believe that , as a result of this concentration , it is subject to unusual
financial risk beyond the normal risk associated with commercial banking relationships.
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Western Governors University
Notes to Financial Statements
1.

Summary of Significant Accounting Policies, Continued:
Contributions
Contribution s, including unconditional promises to give , are recognized as revenues in the period
the donor ' s commitment is made. Unconditional promises to give that are expected to be
collected within one year are recorded at net realizable value. Unconditional promises to give
that are expected to be collected in future years are recorded at the present value of their
estimated future cash flows. The discounts on those amounts are computed using risk-free
interest rates applicable to the years in which the promises are received (4. 7% in 2002).
Amortization of the discounts is included in contribution revenue. Conditional promises to give
are not recognized until they become unconditional, that is when the conditions on which they
depend are substantially met. Contributions of assets other than cash are recorded at their
estimated fair value.
Contributions of long-lived assets without donor stipulations concerning the use of such assets are
reported as revenue of the unrestricted net asset class. Contributions of cash or other assets to be
used to acquire long-lived assets with donor stipulations are reported as revenues of the
temporarily restricted net asset class until the acquisition of such assets , at which time the
restrictions are considered to be released.
All contributions
are available for unrestricted use unless specifically restricted by the
grantor/donor.
Restricted contributions
received from grantor /donor(s) are reported as
temporarily restricted or permanently restricted support and as an increase in the respective net
asset class. When a restriction expires (that is, when a stipulated time restriction ends or purpose
restriction is met), temporarily restricted net assets are reclassified to unrestricted net assets and
reported in the statement of activities as net assets released from restrictions.
Restrictions on
contributions that expire within the same accounting period as receipt of the contributions are
considered unrestricted support .
Tuition and Fees
Tuition and other student fees are recognized in income in the period in which the activities are
predominantly conducted. Amounts received but not yet earned are recorded as deferred revenue.
Costs for courses provided by other universities are included as academic services in the
statement of activities.
Investments
The University accounts for its investments in equity securities with readily determinable fair
values and all investments in debt securities at fair va lue with unrealized gains and losses
If the market value of donated investments is not
included in the statement of activities.
determinable or cannot be estimated at the date of gift , no value will be recorded until a market
value is determinable.

Grants are recognized as revenue in the applicable period as dictated
requirements. Grant expenditures are recognized when incurred.

by the specific

grant

Furniture and Equipment
Furniture and equipment are carried at cost or , if donated, at the approximate fair value at the date
of donation.
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Western Governors University
Notes to Financial Statements

(

1.

Summary of Significant Accounting Policies, Continued:

Furniture and Equipment , continued
Depreciation is computed using the straight-line method over the useful lives of the assets,
ranging from three to five years. Upon the sale or retirement of furniture and equipment , any
gain or loss on disposition is reflected in the statement of activities and the related asset cost and
accumulated depreciation are removed from the respective accounts. Depreciation expense for
the years ended June 30, 2002 and 2001 totaled $116 ,675 and $215 ,623 , respectively.
Information Systems

(

The University capitalizes certain costs associated with the on-line catalog (Catalog) and student
information system (SIS). The Catalog is a centralized source of information , including a listing
of the University's competency-based degree programs and related assessments. The Catalog also
includes information on technology-based courses and programs offered by traditional higher
education institutions and a variety of businesses. The SIS includes web-enabled student and
finance fonns and is integrated with the Catalog. Both systems provide an internet infrastructure
to assist students , staff and faculty to communicate more effectively and allow access to academic
resources and administrative services. Amortization of the Catalog is calculated using the
straight-line method over three years. The SfS system was implemented in July 2001 and will be
amortized using the straight-line method over five years beginning July 2001. Accumulated
amo1iization as of June 30, 2002 and 200 l was $1,076 , 104 and $850 ,436 , respectively.
Amortization expense for the years ended June 30, 2002 and 2001 totaled $225,668 and
$306 ,300, respectively.
Long-Lived Assets
Long-lived assets are periodically reviewed for impairment in accordance with SFAS No. 121,
"Accounting for the Impainnent of Long-Lived Assets and for Assets to Be Disposed Of '. SFAS
No. 121 requires the assessment of whether there has been an impairment whenever events or
circumstances indicate that the carrying amount of long-lived assets may not be recoverable. The
carrying value of a long-lived asset is considered impaired when the anticipated cumulative
undiscounted cash flows from that asset is less than its carrying value . In that event , a loss is
recognized based on the amount by which the carrying value exceeds the fair market value of the
long-lived asset , which is generaJly based on discounted cash flows. As a result of its review , the
University does not believe that any impairment currently exists related to its long-lived assets.
Functional Expenses and Expense Allocation
The costs of providing various programs and other act1v1t1es have been summarized on a
functional basis in the statement of activities. Expenses that can be identified with a specific
program or support service are charged directly to the natural e_xpense classification.
Income Tax Status
The University is exempt from federal income tax under Section 50 l (c)(3) of the Internal
Revenue Code. Accordingly , no provision for income taxes is made in the financial statements.
Concentration of Risk
The University is dependent upon the continuing willingness of private donors and governmental
entities to support the organization. If adequate contributions from donors are not received , the ·
University would need to obtain alternative funding sources.
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Western Governors University
Notes to Financial Statements
1.

Summary of Significant Accounting Policies, Continued:
Use of Estimates
The preparation of financial statements .in conformity with accounting principles generally
accepted in the United States of America requires management to make estimates and
assumptions that affect the reported amounts of assets and liabilities and disclosure of contingent
assets and liabilities at the date of the financial statements and the reported amounts of revenues
and expenses during the reporting period. Actual results could differ from those estimates.

2.

Contributions receivable
Contributions
periods:

receivable at June 30, 2002 and 200 l are expected to be realized in the following

2002
In one year or less
Between one year and five years
Less: Present value discount

3.

2001

$

214,950
150,000
(21,751)

$

344,000

$

343 , l 99

$

344,000

Leases:
The University leases office space and a phone system under noncancelable operating
agreements. The future payments under these leases at June 30, 2002 are as follows:

Year ended
June 30,

Operating
Leases

2003
2004
2005
2006
2007

$

Total
Rent expense
respectively.

4.

lease

99 ,955
100, 111
28, 121
4,111
2,398

$ 234,696

for the years ended June 30, 2002 and 2001 totaled $93 ,355 and $90,817 ,

Line of Credit:
At June 30 , 2002, the University had a $500 ,000 line of credit with a bank which bears interest at
6.25 percent and matures on June 15, 2003. Borrowings under this line of credit were $0 and
$250,000 at June 30, 2002 and 2001, respectively. The borrowings on the line of credit are
guaranteed by an officer of the University.
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Western Governors University
Notes to Financial Statements
5.

Grants:
During the years ended June 30, 2002 and 2001, the University was awarded Congressional
appropriations to improve access to and the quality of postsecondary education . During the years
ended June 30, 2002 and 2001 , the University -recognized grant revenues and expended a total of
$1 ,084 ,749 and $3,248,041 , respectively , in accordance with the terms of the grants . As of June
30, 2002, the University has $1,038,404 of additional funds available under the grant which
expires on December 15, 2002.
During the yea r ended June 30, 2002, the University was awarded a fiv e yea r, $10 million grant
from the Department of Education Star Schools Program for the development of the Teachers
College. The grant is renewable annually through 2005 for up to $2 million each year subject to
the University meetin g certain grant requirement s. During the year ended June 30 , 2002, the
Uni ve rsity recognized grant revenues and expended a total of $1 ,665 ,23 0 in accordance with the
terms of the grant. As of June 30, 2002, the University has $334,770 of additional funds
available under the grant which expires on September 16, 2002.

6.

Retirement Plan:

(

The University has a defined contribution plan ("Plan ") . Participants may contribute up to
statutory limitations. The University may make discretionary matching contributions to the Plan.
The University's contribution to the Plan was $233 ,207 and $190,403 during the year ended June
30, 2002 and 200 I , respectively.
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Board of Tn1stees

(
Therese (Terry) Crane
Vice President of Information
and Education Products
America Online
The Honorable Jim Geringer
Governor of Wyoming
Kim Jones
Vice President
Academic and Research Computing
Worldwide Field Operations
Sun Microsystems
The Honorable Gary Locke (co-chair)
Governor of Washington

The Honorable Michael 0. Leavitt (co-chair)
Governor of Utah
Dr. Clara M. Lovett
President Emerita
Northern Arizona University
The Honorable Judy Martz
Governor of Montana
Tom Vander Ark
Executive Director, Education
Bill and Melinda Gates Foundation

Robert W. Mendenhall
President, WGU
Tom Pelto
Vice President
Law & Government Affairs
AT & T Corporation
Dr. David Powers
Executive Director
Nebraska Coordinating Commission
on Postsecondary Education
Governor Roy Romer
Superintendent
Los Angeles Unified School District
Sean Rush
General Manager
Global Education Industry
IBM Corporation
Dr. Samuel H. Smith
President Emeritus
Washington State University
Bess Stephens
President & Executive Director
Hewlett Packard Company Foundation

.(

The National Advisory Board
The NAB is a second important group in the University's guidance strncture, one that does not carry
statutory authority for WGU operations but is nonetheless critically important to its well-being.
Several members of the Board of Trnstees were elected after first serving as members of the NAB.
This group of leading corporate and foundation executives provides substantial financial support to
Western Governors University, important advice on University program development and
marketing, and advocacy on a national level. The NAB meets quarterly in conjunction with the
meetings of the Board of Trnstees. Representatives from member organizations do not serve set
terms but rather are appointed by their organization. The organizations and current representatives
comprising the NAB include:

(

America Online
Terry Crane, Vice President
Information and Education Products

Gates Foundation
Tom Vander Ark
Executive Director, Education

Apple Computer
David Byer
Sr. Manager, Education Strategic Relations

Google, Inc.
Dr. Eric Schmidt
Chairman & CEO

AT&T

Hewlett-Packard Company
Foundation
Bess Stephens
President & Executive Director

Tom Pelto, Vice President
Law & Government Affairs (co-chair)
Bearing Point
Mark Danis
Sr. Vice President, Higher Education
Cisco Systems
Susan J eannero
University Relations Manager
Convergys Corporation
Erik Kirkhom
Director, Government Relations
Drake International
Bill Pollock
Chaim1an
Farmers Insurance Group
Angela Easton
Director of Community Affairs

(

IBM Corporation
Sean Rush, General Manager
Global Education Industry
Marriott Foundation
Richard Marriott
Chairman of the Board
Microsoft Corporation
Greg Butler
Professional Development Manager
Microsoft Education Solutions Group
Novell
Gary Schuster
Senior Vice President Communications

(

Oracle Corporation
Ron Police
Executive VP of Higher Education

Alfred P. Sloan Foundation
Frank Mayadas
Pro gram Director

Qwest Communications
R. Steven Davis
Senior Vice President

Sun Microsystems
Kim Jones, Vice President
Academic and Research Computing
Worldwide Field Operations

SCT
Bob Moul, President
Global Education Solutions
Sallie Mae
Tom Williams
President, Noel-Levitz
Siebel Systems, Inc.
Mark Sunday
Sr. VP of IT & CFO

(

Swartz Foundation
Jim Swartz, Founding Partner
Accel Partners
Thomson Corporation
Ron Dunn, President & CEO
Academic Group (co-chair)
3Com Corporation
Bruce Claflin
President & CEO

(

(

r

-------------------------------

------------------------

..

------- ·-·-·~~---------------------------------------------------

(
___

..,.,..,,.. ,.,...,..,..,...............,A..... .....,...,.....,._....,...,..

____

......, ____

Q ____

.,...

_____

~-------------------------------

ASSESSMENT

(

Tom Angelo
Associate Provost for Teaching ,
Learning & Faculty Dev.
University of Akron
Ed.D ., Harvard University
Peter Ewell
Senior Associate
Natl. Ctr. for Higher Education
Management
Systems (NCHEMS)
Ph .D., Yale University
Greg McAllister
Manager, PATHWAYS Network
Council for Adult & Experiential
Lrng.
M.S.W., Colorado State University

David B. Porter
Academic Vice President
Berea College
Ph.D., Oxford University

and Provost

Alec M. Testa
Director of Assessment
Western Governors University
Ed.D., University of Nevada-Reno
Barbara Walvoord
Dir., Kaneb Ctr. for Teaching
Learning/ Prof. of English
University of Notre Dame
Ph.D., University of Iowa

& ·

Douglas R. Whitney
Southwest
Assessment
and Learning
Services
Ph.D., University of Iowa

Edward A. Morante
Counselor/ Faculty
College of the Desert
Ed.D., Columbia University
BUSINESS

(

COUNCIL

Dennis Bromley
Mentor /Program Coordinator
Western Governors University
Ph.D., Utah State University

PROGRAM COUNCIL
Thomas Lee Hilgers
Director, Manoa Writing Program
of English
University of Hawaii at Manoa
Ph.D., University of Hawaii

and Professor

Laurie DiPadova
Faculty Outreach Fellow, Executive
Director
Academic Outreach & Continuing
Education
Ph.D., SUNY - University of Albany

Dolores Tremewan Martin
Dean, College of Bus.& Public Admin.
Eastern Washington University
Ph.D., Virginia Polytechnic Institute and State
University

Robert Finkelmeier
Academic Director for New Ventures
Regis University
Ed.D., University of Cincinnati

Greg McAllister
Manager , PATHWAYS Network
Council for Adult and Experiential
M.S.W., Colorado State University

Charles W. Hickman
Executive Director
Northeast Ohio Council on Higher
Education
MA, University of Iowa

Ernest E. Wessman
VP, Power Supply Safety, Health &
Environment
PacifiCorp /Utah Power and Light

Learning

COORDINATING COUNCIL
C. Victor Bunderson
Professor
Instructional
Psychology & Technology
Brigham Young University
Ph.D., Princeton University
Robert Finkelmeier
Academic Director for New Ventures
Regis University
Ed.D., University of Cincinnati
Paul V.M. Flesher
Director, Religious Studies
University of Wyoming
Ph.D., Brown University

Edward A. Morante
Counselor /Faculty
College of the Desert
Ed.D., Columbia University
George Ann Rice
Associate Superintendent,
Human
Resources Division
Clark County School District, Nevada
J.D., University of California, Los
Angeles
·
Ed.D., University of Nevada, Las Vegas

Program

Stacey Ludwig- shardman@wgu.edu
Director of Academic Services
Western Governors University
M.S., University of Colorado-Denver
Douglas Johnstone
Provost/ Academic Vice President
Western Governors University
Ph.D., University of Oregon

Jane Sherman
Associate Vice Provost for Academic
Affairs
Washington
State University
Ed.D., Idaho State University
Barbara Van Amerongen
Dean, Computer Technologies
Estate
Portland Community College
M.A., Ball State University

and Real

GENERAL EDUCATION PROGRAM COUNCIL
Richard Brill
Professor of Natural Science
Honolulu Community College
M.S., University of Hawaii-Manoa

Richard Cutler
Assistant Head, Department
of
Mathematics
and Statistics
Utah State University
Ph.D., University of California, Berkeley

Paul V.M. Flesher
Director , Religious Studies
University of Wyoming
Ph.D. , Brown University

David B. Porter
Academic Vice President
Berea Coltege
Ph.D., Oxford University

Program

Stacey Ludwig-Hardman Director
Academic Services
Western Governors University
M.S., University of Colorado-Denver

of

William B. Macgregor
Associate Professor, Dept. of Professional
& Tech. Comm.
Montana Tech of the Univ. of Montana
Ph.D., University of Colorado, Boulder

and Provost

Alison E. Regan
Faculty Outreach Fellow and Interim
Director
Marriott Library Technology Assisted
Curriculum
Center
Ph.D., University of Texas-Austin

EDUCATION COUNCIL

Janet White Azbell
Senior Education Consultant
Education Industry National Practice
IBM Business Innovation Services
Ed.D., Illinois State University

Martin Murrillo
Manager, Sales Training
iPlanet E-Commerce Solutions
Sun Microsystems,
Inc.
M.A., San Diego State University
Extension

Michael Blocher
Assistant Professor, Educational
Technology
Center for Excellence In Education
Northern Arizona University
Ph.D., Arizona State University

Landra Rezabek
Associate Professor, Adult Learning
and Technology
University of Wyoming
Ph.D., University of Oklahoma

C. Victor Bunderson
Professor
Instructional
Psychology & Technology
Brigham Young University
Ph.D., Princeton University

Vincent Shrader
Mentor /Program Coordinator
Western Governors University
Ph.D., Brigham Young University

EDUCATION PROVIDER ADVISORY COUNCIL

(

John R. Dunn
Director , Indep endent Learning
Programs
Division of Continuing Education
Universit y of Colorado at Boulder
Ph .D ., Uni ve rsity of Colorado Dan
Eastmond
Director of Learning Resources
Western Governors University
Ph.D. , Syracuse University
Fred Hurst
Dean of Distributed
Learning
Northern Arizona University
MS, Indiana University
MPA, Wichita State University
William J. Husson
Vice President & Academic
Regis University
Ph.D., Fielding Institute

(

Dean

Suzanne Logan
Educational
Advisor to th e Commandant
Air War Colle ge, Maxw ell AFB , Alab a m a
Ed.D. , Tex as Tec h Uni ve rsit y
Karen L.
Senior Associate Dean of Instruction
Rio Salado Communit y College
Ed.D., Nova Southeastern
University
Jane Sherman
Associate Vice Provost for Academic
Affairs
Washington
State University
Ed.D., Idaho State University
Mimi Tschida
Mentor
Western Governors University
MA, University of Minnesota, Duluth

Douglas B. Johnstone
Provost/ Academic Vice President
Western Governors University
Ph .D., University of Oregon
INFORMATION TECHNOLOGY PROGRAM COUNCIL
Paul Baltes
Director of Engineering Professional
Development
University of Arizona
M.A. , Georgetown University
Steve Curtis
Chief Technology Officer, Western
Governors University
President , PlaNet Software

Mary Lou Hines
CEO
Hines and Hudson, Inc.
Ph.D., Kansas State University
David Ricker
Sr. Programmer/ Analyst, Investment
and Endowment
Dartmouth
College
M .S., Bowling Green University

·
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Stephen Schroeder
President
RealTimeSites.net
M.B.A., University of New Mexico

Barbara Van Amerongen
Dean, Computer Technologies
and Real Estate
Portland Community College
M.A., Ball State University

Mimi Tschida
Mentor
Western Governors University
M.A., University of Minnesota-Duluth

TEACHERS COLLEGE COUNCIL
Douglas Carnine Professor, University
of Oregon
Director, National Center to Improve
the Tools of Educators
Ph.D., University of Utah
Vicky S. Dill
Executive Director, Gran ts Division
Round Rock Independent
School
District, Texas
Ph.D., University of Notre Dame

Marti Watson Garlett
Dean, Teachers College
Western Governors University
Ph.D., Claremont Graduate University
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Sandra F. Petersen
Dir. of Program Dev. Services, Human
Resources Division
Texas's Region IV Educational
Service
Center
Ph.D., Texas A & M University, College
Station
George Ann Rice
Associate Superintendent,
Human
Resources Division
Clark County School District, Nevada
J.D., University of California, L.A.
Ed.D., University of Nevada, Las Vegas
Darline P. Robles
Superintendent
of Schools
Los Angeles County Office of Education
Ph.D., University of Southern
California
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Alabama
American College of Computer & Information
Systems
emTech Technologies
Arizona
ComputerPREP
Magellan University
Northern Arizona University
Rio Salado College
THE Institute

Nevada
Community College of Southern Nevada
New Hampshire
WebED
Oregon
Marylhurst University
South Dakota
National American University

California
California National University
Chapman University
Fresno Pacific University
Logilent
Professional Development Institute
Teacher Universe
Touro University International
UKD Academy

Texas
Dallas County Community College
ITP/Course Technology
Texas Tech University
University of Texas at Arlington

Colorado
Active Education
ISIM University
Jones International University
Regis University
University of Colorado - Boulder

Vermont
Champlain College

Florida
lnfoSource
Kaplan College
Hawaii
University of Hawaii/Hilo
University of Hawaii/Leeward Community College
University of Hawaii/Manoa
Idaho
Idaho State University
New Horizons Computer Learning Centers
Illinois
Fundwell.com
Nebraska
Chadron State College
Metropolitan Community College
Education to Go/Metropolitan Community College

Utah
Brigham Young University
Utah State University

Virginia
CaseNEX
Washington
IBID Educational Services
Washington State University
Western Washington University
Wyoming
University of Wyoming
Canada
Athabasca University
BC Open University
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WESTERN GOVERNORS UNIVERSITY
GRADUATE SURVEY

October 2002

During the month of October 2002, a telephone survey was administered to a
sample of recent graduates of the Western Governors University (WGU). The intent of
the survey was to assess the impact of the competency-based, distance learning programs
offered by WGU on the lives of graduates.

The ten individuals surveyed represent

approximately 25 percent of the graduate population.
This report consists of two sections. The first section is a summary of findings
from the ten interviews. The second section consists often individual case studies. It is
intended that the summary of findings provides an understanding of the collective
experience of these graduates with the WGU programs.

The case studies provide

snapshots of the impact of the WGU programs on individual students.

PROCEDURES
Sample. The evaluators drew a sample of eight graduates from 11 names
provided by the administration of the Western Governors University. The list of eleven
names consisted of eight students who had completed Master of Learning and
Technology degrees and three students who completed Associate's Degrees. The
evaluators made an attempt to balance the sample between the two groups by contacting
two graduates who earned Associate's degrees and six graduates from the Master's
program.

All of the graduates contacted were willing to respond to the questionnaire

with the exception of one graduate living in Alaska.

She asked the interviewer to call

again the next day. When she could not be contacted within a two day period, another
name was selected from the list.
After the first draft of this report was submitted, WGU requested the addition of
at least two graduates to the sample who had earned Associate's Degrees. One name was
provided by WGU and the graduate was contacted.
graduate from Alaska was finally con t acte d.

After additional attempts , the

,(

Inst rument. The questionnaire was designed as a collaboration between Tom

Zane, Director of Assessment, Teacher's College, and Joan Moody of Moody
Evaluations. The focus of the questionnaire was prescribed by the needs of WGU while
additional items were added by Dr. Moody to provide context for the data
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SECT ION ONE
SUMMARY OF FINDINGS

Ten graduates were interviewed for the WGU Graduate Survey. All
respondents were white, married and living in the western United States. Respondents
included four males and six females. Six of the respondents earned Master's Degrees in
Learning and Technology through WGU and were public school teachers. Three
respondents earned Associate's Degrees:

a project manager for a utility company earned

an Associate's of Arts in General Studies (AA); a college administrator earned an
Associate's of Arts in Computer Science (AA-IT); and a land administrator from Salt
Lake City earned an Associate's Degree in Network Administration (AAS-CNE).
respondent earned two Associate's Degrees --- an Associate's of Arts (AA) and an
Associate's of Business (AS). Completion of their programs at WGU took from 8
months to 3 years, with an average completion time of 18.8 months. There was no
correlation between type of degree and length of time for completion.

One student

earned an Associate's Degree in three years while another student earned a Master's
Degree in eight months.
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Characteristics

of Respondent s
Ethnic

Respondent
Number

Marital
Status

Profession

1

Married

2

Married

3

Married

4

Married

Jr. High
Teacher
Jr. High
Teacher
Special Ed.
Teacher
College
program
administrator

5
6

Married
Married

7

Married

8

Married

9

Married

10

Married

Gender

Degree
Earned

White

Female

MLT

Length of
time to
comp letion
19 months

White

Female

MLT

30 months

White

Female

MLT

18 months

White

Male

AA/IT

36 months

White
White

Female
Male

MLT
MLT

8 months

30 months

White

Female

MLT

29 months

White

Male

AA

12 months

White

Female

AA/
AS

14 months/
8 months

White

Male

AAS/

16 months

Group

High School
Teacher
El. Ed.
Teacher
Project Mgr.
Utility Co.
Public
Assistance
Analyst
Land
Administrator

CNE

The WGU graduates surveyed Lived in five western states, Alaska, Oregon,
Wyoming, Utah, and Washington. Five respondents lived in rural communities and five
lived in suburban communities.

Residence ofWGU
Graduate

I
2
3
4

5
6
7

8
9
10

Graduates Sampled

State

Utah
Washington
Wyoming
Washington

Utah
Utah
Wyoming
Oregon
Alaska

Utah

4

Rural/ Suburban
Suburban
Rural
Rural
Subur ban
Suburba n
Rural
Rural
Suburban
Suburban
Rura l

y

How did these respondents originally learn about the WGU program? Five of the
respondents learned about WGU through either the local school district with which they
were employed or their State Office of Education.

The sixth teacher learned about WGU

through a feature article in a local paper. Three respondents, who were not teachers,
learned about WGU on the internet. Two of these respondents were conducting an
internet search for similar programs and chose WGU. The second respondent was
attracted by an internet advertisement. The final respondent learned about WGU through
news accounts.

How did you hear about WGU?
Internet
3

An announcement at work
(public education)
5

Local newspaper article
2

The respondents were asked what factors influenced their decision to earn a
degree from WGU. The factors they listed included the competency-based design of the
program, the distance the respondent lived from a tradition college or university, the total
time in which a degree could be earned, the flexibility to work on coursework at any time
of the day and the cost of the program.

The respondents were asked to indicate all factors

pertinent to their decision. The competency-based

design of the program was the most

frequently cited reason for the respondents enrollment at WGU - nine of the ten
considered this factor to be important in their decision. Eight often cited the flexibility
to complete coursework on their own schedule as a factor that had influenced their
decision

The distance from a traditional program, total time to earn a degree and cost

were factors for six of the respondents.

Two respondents said that an available

scholarship was a factor in their decision.

5

Which of the following influenced you r decision to earn a degree through WG U ?
Factor
Competency-based design
Flexibility to work any time on coursework
Total time in which you could earn a
degree
Distance you live from a traditional college
or university
Cost
Other: Available Scholarship

Numb er of Respondents
9
8
6
6
6
2

WGU programs are designed to provide education for those who live beyond
reasonable access to a traditional college education.

The programs are also designed to

allow adults to complete competencies and receive credit for the knowledge they have
already accumulated.

Of these two unique characteristics

ofWGU - the ability to

complete coursework from any location and the competency-based design - which was
the most important to these former students?

Four of the graduates reported that the

distance they lived from a traditional college or university was more important to them
than the competency-based design. Six of the graduates felt that the competency-based
design was more important than their location relative to a traditional program.

Which was the more important factor in your decision to enroll in WGU, the
distance ou live from a coll e or universi , or the com etenc based ro ram?
Factor
Number of Res ondents
The distance the respondent lives from a
4
traditional co Ile e or university
The competency-based design of the
6
program

EXP ERIENCE WITH THE PR OGRAM

Severa l components of the WGU pro gram are an integral part of a student 's
educationa l exper iences with the Unive rsity. First, a mentor is assigned to each stud ent
at the beginning of his or her program. The mentor ass ists the student as he or she plans
the program, complet es their asse ssments and earns a degree. A second component
consists of learning communities whicl1 provi de support as students take classes and

6

complete assessments. A final key component of the WGU programs is the wide variety
of courses and other resources available to meet student needs.
The respondents were asked how helpful they felt their mentors had been as they
planned and completed their programs. Six of the respondents were in contact with their
mentors at least once a week for the duration of their program. Two respondents reported
that their contact with mentors occurred twice a mont h or monthly. One respondent
reported that contact with her mentor varied from twice a month as she completed one
degree to every other month as she completed another degree. Contacts were made by
email and telephone. All of the respondents felt that their mentors had been "very
helpful." The mentors provided additional materials, coached students as they prepared
for the assessments and counseled students when they needed help or reassurance. The
majority of respondents were overwhelmingly positive about their mentors, making
comments like, "best thing that happened to me," and, "she was instrumental." Only one
respondent felt that her mentor could have been more helpful ifhe or she had been "more
familiar with recommended coursework and learning opportunities."
Subject Ten provided a divergent view on his mentoring experience. He had been
assigned to three different mentors during his program. The first mentor was by far the
least effective, contacting Subject Ten rarely and communicating little information which
was helpful. The second mentor assigned to this respondent was much more helpful and
the final mentor he worked with was exceptionally helpful. Contact with the third mentor
occurred almost daily and Subject Ten received substantial assistance and coaching as he
prepared for his assessments and completed his coursework. His comments about all
three of his mentors are included. Unfortunately, this defuses the strength of the data
about the contribution of the mentors to the success of these respondents. It should be
noted that all of the respondents reported a rela tionship with a mentor who was very
helpful to them at some point in their program.
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How often did you discuss your program with your mentor ?*
Less than weekly

4

Weekly

3

More than weekly

5

*table includes 12 mentors rated by ten respondents

How helpful was your mentor in helping you plan and complete your program?*
Very helpful

10**

Somewhat helpful

1

Not very helpful

I

*table includes 12 mentors rated by ten respondents
**all respondents reported experiences with a ''very helpful" mentor

The respondents' experiences with learning communities were much more varied.
Five respondents reported that they had associated with an on-going learning community.
One respondent was a part of a learning community for specific classes. Four
respondents reported that they were never a part of a learning community. Of those
respondents who were involved with a learning community, four reported that their
learning communities were organized with colleagues at work.

Did you belong to a learning community?
Yes
No
Sometimes

5
4

I

All of the respondents felt that the available courses and resources, such as books,
were sufficient to meet their needs.

Were the courses and other resources offered by WGU sufficient to meet your
needs?
10
0
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One of the most important issues for WGU is the relevanc y of the competencybased education for a working adult. All of the respondents responded positively when

asked, "Have the WGU competencies been relevant, valuable or useful to you in your
job?''

One respondent reported that the competencies were somewhat applicable to her

current job but highly applicable to the job she hoped to have in the future. More
importantly, all of the respondents were able to describe specific competencies that have

had direct application in their work. Rather than dilute the impact of these comments by
consolidation, all comments have been included in the following table, as given to the
interviewer.

How have the competencies been relevant or useful?
Wh at h ave you been a bl e t o d0 th a t you were no t a ble t o d0 bef;ore.?
Comment
Profession/ Number
Created products now included in my curriculum
Teacher
Evaluation domains allow self-assessment in my profession
Teacher
Instructional design more systematic
Teacher (3)
Include technology in lesson plans
Teacher
Action research was very helpful to plan for re-certification
Teacher
Improved analytical skills
College administrator
Apply logic and problem solving to the job
College administrator
Statistics to forecasted trends for clients
Project manager
Management and leadership
Teacher
Apply technology in everything I do now
Teacher
Media presentation in classroom
Teacher
Teaching media presentation skills to colleagues
Teacher
Management skills used as a committee chair
Teacher
Assessment techniques useful in classroom
Teacher
Teaching assessment techniques to colleagues
Teacher
Better awareness of technology
Teacher
The school district is considering adopting my capstone project
Teacher
Business management information was helpful
Public Assistance
Analyst
Systems Design and the cycle intro duced in the systems design
Land Administrator
course

Only three of the respondents suggested ways the competencies could have been

more relevant or useful. The remaining seven respondents were overwhelmingly positive
about the compet encies.
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How cou Id the compe t enc 1es h ave b een mo re re Ievan t or use tiu I?.
Comment
Assessments needed to be geared toward educ ation rat her than
business world
Too much busywork in one of the classes
Frustrating because I wasn 't expected to know everything!
Seventy-one percent standard should be higher.

Profession
Teacher

Teacher
Teacher

What has been the result of earning a degree through WGU for these respondents?
Eight of the respondents reported that they received an increase in salary as a result of
their degree. Other results include promotions, changes in responsibility and new
opportunities within their current work assignments.

One respondent said that he hopes

to see results at the time of his next performance appraisal.

B ave any o f th e I o IIowmg occurre d as a resu It of your WGUd egree. ? *
Pay increase
8
New job
1
Promotion on previous job ·
4
Change in responsibility
3
New opportunities
2
Nothing at this time
1
* Respondents gave multiple responses

In addition to work related benefits, the respondents were asked if they had
derived any additional benefit from earning a degree through WGU. Three of the
recipients of Associate's Degrees reported that they are now ready to continue their
education and work towards Bachelor's Degrees. One teacher has become a Master
Teacher. Other respondents reported th at, as a result of earning a degree, they derive
per sona l satisfaction, respect from others , self -re spect and increased general knowledge .

i.
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What other benefits have you derived from your WGU degree?
Comment
Respect
Knowledge to help others learn; share my knowledge with others
Two years closer to my Bachelor's Degree
Became a Master Teacher for "Teach to the Future" program
General knowledge, more education for a rural teacher
Personal satisfaction

I found out who I was and what I was made of. Through dedication
I could accomplish many things

Entered a Bachelor's Degree program

Profession
Teacher (2)
Teacher
Administrator
Teacher
Teacher
Teacher/
Public Assistance
Analysis
Teacher
Manager / Land
Administrator

After such positive experiences, the respondents all indicated that they would
recommend or have already recommended

the program to others. They provided a

variety of reasons.
. d s or co-wor k ers.? Wh?y.
W OUId you recommen dth e WGU program to tir1en
Response
Reason
Yes
It's strenuous, I learned more than at [undergraduate
institution l
Yes, I do daily
It's a way for teachers to get paid more;
teachers want to learn WGU topics
Yes, and I have
It worked for me
Yes
In certain circumstances its very good;
do the program under assessments--- [they're] very good
Yes
It was helpful for me
Yes, I have
Colleagues are already taking courses
Yes
For people who are time constrained, it is a good option
Yes
It depends on the person, must be an independent learner
Yes
Because of the flexibility
Yes
Because you control your educatio~ based on your own
sched ul e and competen ce

Finally, respondents were asked to eva luate their experience wit h WGU as
"excellen t," "very good," "good," "fair," or "poor." Seven respondents rated their
expe rience with WGU as "excellent.,,

Three respondents rated their experience as "very
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good ." The following table lists each evaluation with the reasons given by the
respondents.

Overall, how would you evaluate your experience with WGU? Why?

Ratin2
Excellent
Very good

Reason

Helped me!
[I had a] rocky start. Changes were made so that it
was better for the students.
It worked well for me now in my life. I wanted
Excellent
something that was relevant. It was individualized.
Very good
Smooth experience. Got to test things that weren't
working yet, but very dedicated faculty*
Excellent
Fit my needs. More time learning than other
administrative [aspects]. Competencies I learned
helped me in my teaching
Excellent
I'm very busy and have no time to apply seat time.
I would put my kids to bed, then "go to school."
Excellent
Very rigorous and thorough; [I was able to]
assimilate many things into my own learning
Excellent
Allowed me to do assessments - allowed learning
to be translated into a degree
Very Good
System worked well, fit into my lifestyle, provided
good accomplishments
Excellent
It's for me!! I'm now taking a traditional
university class as a prerequisite for future study.
It's boring to sit through information I already
know. I wish I could test out of this one.
*respondent was one of first 12 students admitted

Degree

MLT

MLT
MLT
AA-CNE
MLT

MLT
MLT

AA
AA/AS
AAS-NA

SUMMARY

Overall, the ten graduates interviewed for this study represent a diverse set of
circumstances. They are from different states and represent several different fields. Even
though a number of educators are included in the sample, close examination shows
variation in the experience of these teachers.

The sample includes secondary and

elementary teachers, rural and suburban teachers, teachers who were generalists and
teachers with specialties .
Most importantly for WGU, the graduat es interviewed for this study report ed that
their experience with WGU was a po s itive experi ence. They felt that the competencybased pro grams provided educationa l experiences that were useful and relevant in their
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professional lives and per sonally benefi cial. The competency-base d nature of the
program was a primary factor in the decision thes e graduat es made to enroll in the
program and figures heavily in their satisfacti on with the experience. The graduat es
reported a variety of ways that the competencies they learned have been applied in their
work.
In addition to the benefit related to the competency -based design of the progr~
WGU provided an opportunity that 50 percent of these applicants would not have had

otherwise, the opportunity to learn while they remained in their rural setting.
Comparable education for these students would have been either unobtainable or
achieved with great sacrifice.
As in any evaluation, there are additional questions that can be suggested for
future study. This report gives general information about the mentor program. While all
respondents expressed positive sentiments about their mentors, not all were able to
describe the specific contributions their mentors made to their programs. Overall, there
was a general sense that the mentor program was good but that not all mentors were
equally important to the graduates. Was this due to a deficit in the mentor's behavior or
skills, or because the graduate did not feel the need to access them more frequently? Are
the mentors fully informed about the progr~

or do they need more training, as one

respondent suggested?
Nonetheless, the Western Governors University provided an opportunity for these
graduates to earn degrees which, in the majority of cases, resulted in salary increases and

in some instances resulted in new jobs or promotions. The improved opportunities as
well as the satisfaction the graduates felt in their own accomplishments were attributed to
the programs of Western Governors University. As a result of their experiences, all of
the graduates would recommend the program to others , which is ultimately the most
definitive evaluation.
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SECTION TWO

CASE STUDIES

Case Study One
Subject One is a white, married female who lives in Sandy, UtalL She is a ju nior
high school teacher who heard about WGU through a flyer distributed by her school
district. The district offered scholarships to teachers who enrolled in a WGU program.
She reported that she completed a Master's Degree in Learning and Technology in 19
months.
Subject One lives within close proximity to several colleges and universities. Her
decision to enroll in WGU's program was based primarily upon the competency-based
design of the program. The cost, total time in which a degree could be earned and the
flexibility of the courses were also factors in her decision.
Correspondence between Subject One and her mentor by email occurred "at least
once a week." She felt that her mentor was very helpful as she planned and completed
her program. She also belonged to a learning community through her school district.
Both the courses and other resources offered through WGU were sufficient to meet the
needs of this student.
Subject One reported the WGU compeiencies were "relevant, valuable and
useful" to her in her work. She has learned to include technology in her lesson planning
and reports an improved use of technology in all aspects of her teaching. She felt that the
Action Research competency helped her prepare for the educational recertification
process much more clearly.
When asked how the competencies could have been more relevant or useful,
Subject One reported that she was frustrated because she felt that she should have been
"expected to ... know everything." She felt th at the 71 % standard should have been
higher.
Subj ect One received a pay increase and became a ma ster teacher in he
INTEL"Teach to the Future" progJam

She would definitely recommend the WGU

program to friends and coworkers because "it was helpfu l to me." Overall, she rated her
WGU experience as excellent.
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Case Study Two
Subject Two is a white, married woman living in Waterville, Washington.
Subject Two is a middle school English teacher who heard about WGU through her
Educational Service District. She earned her Master's Degree in Leaming and
Technology in 2 ½ years.
The most important factor in Subject Two's decision to earn a degree through
WGU was the distance she lived from a traditional college, although the flexibility, total
time to earn the degree and cost of the program were also factors.
Subject Two reported that she discussed her program with her mentor once a
month. She felt that her mentor was very helpful because he was familiar with the
recommended course work and learning opportunities.
community with her co-teachers.

She also belonged to a learning

Subject Two felt that the courses and resources

provided by WGU were sufficient for her needs.
The WGU competencies have been relevant, valuable and useful to Subject Two
in at least three ways. First, she now includes in her junior high school curriculum the

capstone product developed during her program.

She also reported that the evaluation

domain was very helpful, facilitating self-assessment

of her effectiveness as a teacher.

Finally, because of the WGU competencies, her instructional design is now more
systematic.
When asked how the competencies could have been more relevant or useful,
Subject Two felt that the assessments needed to be geared more towards the education
arena rather than the business world.
As a result of earning her WGU degree, Subject Two received a pay raise. She
also reported that she felt great personal satisfaction; that she had accomplished
something great.
Subject Two said that she would recommend the WGU program to friends and
co-workers; however, she felt that only independent learners would be successful. She
rated her experience with WGU ''very goocL" but reported that she had a "rocky start"
and that the program had been improved so that it was better for students.
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Case Study Three
Subject Three is a white, married woman from Buffalo, Wyoming.

She is a

Special Education teacher in a public school. She completed a Master ' s Degree in
Learning and Technology in 18 months.
Subject Three first learned of WGU through an email from her school district.
Later, she received a WGU brochure.

The competency-based program was a factor in her

decision to enroll in a WGU program: however, the distance she lived from a college was
the primary factor in her decision. She was also impressed with the flexibility of the
program and the speed with which she could finish.
Contact with Subject Three's mentor was maintained by email and telephone at
least once a week. She felt the mentor was very helpful. During certain courses she was
in a learning group. She felt that the courses and resources provided by WGU were
sufficient to meet her needs.
Subject Three reports that the WGU competencies are more relevant to what she
wants to do in the future than to her current position, saying that the competencies have
been "somewhat" helpful. The competencies
helpful as she trains paraprofessionals

she developed through WGU are very

in her current position.

increase and anticipates a change in responsibility

She has received a pay

or advancement in the future. Another

benefit of the WGU experience for Subject Three is an increased awareness of and
improved skills in technology. She also felt that instructional design principles were a
great benefit.
Subject Three has already recommended

WGU to friends and co-workers because

it worked for her. She considers her experience with WGU to be "excellent." She
commented that "It worked well for me now in my life. I wanted something that was
relevant and it was, [with] individualized instruction."
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Case Study Four
Subject Four is a married, white male student who lives in Bellingham,
Washington. He earned an Associate's Degree in computer science in three years. He
works as the director of non-credit programming at a local college.
Subject Four learned about WGU from an internet news story. The competency
based design and the flexibility to work any time on his course work attracted him to the
program. He reports that he was one of the twelve original students admitted to the
program.
Contacts between Subject Four and his mentor occurred approximately every two
weeks. He felt that she was "very helpful.,., He did not belong to a learning community.
Courses and resources available to Subject Four were sufficient to meet his needs.
As a result of the WGU competencies, Subject Four reports that he knows a great
deal more about logic and problem solving, can think more analytically and applies these
skills to the job. He also experienced a pay increase, promotion and change in
responsibilities. A final benefit of his WGU experience is that he is two years closer to a
bachelor's degree.
Subject Four would recommend WGU to anyone who has time constraints and
would like an education. He feels that WGU provides a good option. He rates his
experience with WGU as "very good." Because he was one of the first students, he got to
"test things that weren't working yet,'' but a very dedicated faculty helped him have a
"smooth experience."
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Case Study Five
Subject Five is a wh ite, married female liv ing in Taylorsville , Utah. She is a
teacher who serves as technology specialist in h er scho ol. She completed a Master's
Degree in Learning and Technology in Nine months.
An article in the Salt Lake Tribune introduced Subject Five to WGU. She was

attracted by the competency-based design of the program, the flexibility of the
coursewor~ the total time she could earn a degree and a scholarship provided by her
school district.
Subject Four felt that her mentor was very helpful. In fact, she reported that the
mentor could not have more helpful. She was part of a learning community within her
school district. Courses and resources provided by WGU were sufficient for her needs.
The WGU competencies were very useful to Subject Five. She reported that she
uses the competencies concerning unit design in her classroom daily. She reports that she
liked the WGU program because she spent more time learning than in administrative
tasks. The competencies she learned have helped her in her teaching.
As a result of earning the WGU degree, Subject Five reported great changes in
her life. First, she has a new job with new responsibilities and a pay increase.
Additionally , she feels that she has more respect from her colleagues. She has valuable
knowledge and has shared that knowledge with her colleagues .
Because of the benefits to her teaching, Subject Five reports that she recommends
WGU on a daily basis. She feels that it is a way for teachers to earn more and that the
WGU topics are valuable to teachers.

Subject Five reports that her experience with

WGU was "excelle nt. "
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Case Study Six
Subject Six is a white, married male living in Santaquin, Utah. He is a teacher in
a rural high school. He completed his Master's Degree in Learning and Technology in
2 ½ years.
The technology specialist at the Utah State Office of Education sent an email to
school districts about WGU. This email was forwarded to Subject Six at his high school.
Distance was a primary factor in his decision to enroll in WGU because his commute to
work takes him away from any traditional college or university. He was also attracted by
the competency-based design of the program, the flexibility of the courses and the cost.
Subject Six maintained contact with his mentor by email on a weekly basis and by
telephone approximately once a month. He felt that his mentor was "as good as he could
possibly have been" and "very helpful.~,

He was also part of a learning community in

his school district. The courses and resources available through WGU were sufficient for
his needs.
The WGU competencies were relevant, valuable and useful to Subject Six, "more
so than I could have imagined." He considered management and leadership to be the best
subjects. He now applies technology into everything he does, facilitating his job as a
educator. Only one class was not relevant or useful in Subject Six's opinion, requiring
too much busy work.
As a result of completing his master's degree, Subject Six has received a pay

raise, increased responsibilities and opportunities which will lead to a new job. He also
feels that he benefited from the general knowledge acquired and the opportunity for
education as a rural teacher.
As a result of his recommendations, other teachers have already enrolled with
WGU. He considers his experience with WGU to be "excellent." He said that he is very

busy and has no time to "apply seat time." WGU allowed him to put his five children to
bed and then go to school in his own home .
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Case Study Seven
Subject Seven is a white, married female from Hannah, Wyoming. She teaches
elementary school and earned her Master's Degree in Leaming and Technology in two
years and five months.
The State of Wyoming offered a scholarship to teachers who enrolled in a WGU
program. Subject Seven learned of the scholarship through her school district and the
State Department of Education. While the competency-based design of the program and
the flexibility of the coursework was important, distance was the key factor. Subject
Seven spends her summers on a ranch in the high mountains of northern Wyoming. Each
week during the summer, she would come to town and download her lessons onto her
portable computer. She used a generator to charge the battery for her computer so she
could work, because there was no electricity at the ranch. While on the mountain, her
only contact with the outside world was a cell phone. She said, "this program has the
flexibility to do it [i.e. learn] under these circumstances in the summer."
Subject Seven felt that her mentor was the "best thing that happened to me." She
contacted him as needed, sometimes two or three times a week and some weeks they
made no contact. He provided books or online papers to help address issues in the
competency tests. He was ''very helpful."

She also had contact with a learning group

through an IBM program of integrating technology into the schools. She felt that the
courses and resources were sufficient to meet her needs.
The WGU competencies have been relevant and useful for Subject Seven in many
ways. She uses the leadership competencies in her assignment as math committee chair
for her district. She has been asked to teach classes in her district. She learned
assessment strategies which she implements and teaches to other teachers. She is also
teaching two classes in multi media presentation as well as using these skills in her own
classroom. While she has earned a moderate pay increase with her degree, she has also
gained other benefits:; "I found out wh.o I was and what I was made of Through
dedication, I could accomplish many things."
her capstone project for adoption district-wide.
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Currently, the school district is looking at

Subject Seven reported that she recotnn1ends WGU to her friends because it was
strenuous in fact more strenuous than her undergraduate degree at a tradit ional school.
She says that her experience was "excellent, very rigorous and thorough. "
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Case Study Eight
Subject Eight is a white, married male, living in Portland, Oregon. He earned his
Associate's Degree in General Studies in 12 months. He is a project manager for a
communications company.
Subject Eight found WGU in an internet search for fully online programs. He
was interested in the competency-based design primarily, although his access to a
traditional college program and the time it would take him to earn a degree were also
factors in his decision.
Subject Eight felt that his mentor was readily accessible and instrumental in his
success. He was not part of a learning community.

The courses and resources were

sufficient to meet his needs. He reports that he went "right to the assessments" on about
one-half of the competencies. This was very helpful because he was able to focus his
study time on the subject areas which he did not know or understand.
Statistics were the most helpful competency for Subject Eight. He now uses
statistics to forecast for his customers.

Overall, he felt that the WGU competencies were

relevant, valuable and useful.
As a result of his WGU degree, Subject Eight has been promoted and received a
pay raise. He has also been able to enter a program to complete his bachelor's degree.
Subject Eight evaluated the WGU experience as '•excellent." He would
recommend the program to others in similar circumstances.
him to translate his previous learning into a degree.
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The assessments allowed

Case Study Nine
Subject Nine is a white, married female from Anchorage, Alaska. She works for
the State of Alaska as a Public Assistance Analyst. She earned two degrees, an
Associate's of Arts Degree (AA) which took fourteen months and an Associate's of
Business Degree (AS) which took 8 months.
Subject Nine learned about WGU during an internet search. She chose WGU
because of all of the factors of the program-the

competency-based desig~ the

availability of a traditional college in her area, the total time in which she could finish a
degree, the flexibility to work any time on her coursework and the cost. The
competency-based design was a more important factor than the distance she lived from a
university.
While she worked on her AS Degree, Subject Nine corresponded with her mentor
at least twice a month. Mentor support during her Associate' s of Arts Degree occurred
less :frequently, approximately once every two months. Nonetheless, she felt the her
mentor was very helpful and could not think of a way that he or she could have been
more helpful She did not belong to a learning community.
The courses and resources offered by WGU were sufficient for Subject Nine;
however, she reported that she primarily relied on the competency tests for completion of
her degrees.
The WGU competencies have been somewhat useful to Subject Nine in her work.
The competencies that she completed for her Associate's of Arts Degree have not related
to her work. However, she reported that the management competencies from her AS
degree were helpful on the job. She has received a promotion as a result of her WGU
degrees. She has also felt great personal satisfaction as she completed her degrees.
Subject Nine rated her overall experience with WGU as "very good." She felt
that the system worked well, fit into her life style and provided "good accomplishments. "
She has already referred WGU to people she knows because of the flexibility.
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Case Stu dy Ten
Subject Ten is a white, marr ied ma le fro m Tooe le, Utah. He was unemployed
when he began his program with WGU.

Subject Te n curr ently works as a land

administrator with the Salt Lake City Corporation.

He reported to the interviewer that he

earned an Associate's Degree with an e mphasis on Netwo rk Administration (AA S-CNE)

in 16 months.
Subject Ten first learned about WGU at its inauguration.

He enrolled when he

was able to obtain a scholarship through the Utah Information Technology Association.
The competency-based design of the program was the most important factor in his
decision to enroll at WGU. Additional factors were the time in which he could earn a
degree and the flexibility to work any time on his coursework.
Three mentors were assigned to Subject Ten during his sixteen months of
enrollment. The first mentor was "not very helpful" and "inefficient ." In fact, the mentor
had left the university for at least six weeks before Subject Ten knew he had gone. This
respondent felt that because the program had been new, the mentor had not understood
either the program or his needs as a student.

The second mentor was much more

efficient, organized and "very helpful.~, His fmal mentor corresponded with him daily.
She provide guidance as he prepared to pass his assessments.
a learning community.

Subject Ten was not part of

Because he took many assessments without coursework, he

reported that the courses and resources were certainly adequate for his needs.
Subject Ten feels that the WGU competencies have been valuable for him. The
cycle of systems design introduced in coursework was the most useful new competency
that he learned. He has been in his current job nine months so he does not feel that his
degree influenced his hiring. He is waiting until his annual review to see if he will
receive a pay increase as a result of his degree . His greatest benefit from receiving his
AAS is the renew ed desire to purs ue m or e edu cat ion ; he is now enrolle d in a WGU

progr am seek ing his Bachelor' s Degree .
Subject Ten has recommended the program to friends and co lleagues. He gave
his WGU experience an "excellent" rating " because you control your education based on
your schedule an d your competence .)' Currently he is taking a course concurrently from
a traditiona l university. He feels that hls time is being waste d because the course is a pre-
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requisite, yet he already has the content knowledge. He prefers WGU because " if you
understand, you can test your competencies."
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APPENDIX ONE
EVALUATION PROTOCOL
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EVALUATION PROTOCOL

Evaluatio n protoco l was designed in coll aboration with the Western Governors
University represent ative, Tom Zane. WGU asked that the interviewers contact seven
graduates.

The list consisted of eight graduates who earned Master's of Learning and

Technology , three graduates who earned Associate's Degrees and their phone numbers.
The interviewers chose to contact six ML T graduates and two AA graduates in order to
obtain data about both groups. Every third graduate on the list was contacted initially.
After two attempts to contact a selected graduate, another name was selected. Calls were
made primarily during the late afternoon and early evening, although one graduate was
contacted during the work day.
When the interviewers had contacted seven graduates, the list was reviewed.
Because the sample had included a proportionately

high number of graduates from Ut~

an eighth graduate was added from out-of-state to balance the sample.
After WGU representatives reviewed the first draft of the repo~ they asked that
two or three more graduates who had received Associate's Degrees be added to the
sample. The evaluators were able to contact one graduate who had previously been
unavailable and a second graduate whose name was provided by the WGU.
It is important to note that these graduates were relatively accessible and
exceptionally willing to discuss their experiences with WGU.
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WGU Gra duate Follow -up
Protoco l and Interview

----- ------ -----, I am
. I am on cont ract with the Western Governor' s
Univer sity to condu ct a survey of recent graduat es in ord er to prepare for accreditation.
Are you willing to answer a few questions abou1 your experience with WGU. (You may
ask if there is a better time to call)

We need some information about your situation when you began your study with
WGU.
1. Where were you living?
2. Are you still living in the same area?
3. Were you working?
What was your position or job?
Have you remained in this position?

4. How did you hear about WGU?

5. Which of the following influenced your decision to earn a degree through WGU?
(List all that are apply)
a. the competency based design of the program
b. the distance you live from a traditional college or university
c. the total time in which you could earn a degree
d. the flexibility to work any time on my course work
e. cost
£ other
(if interviewee lists severalresponses, ask if one reason was most important)

6. Which was the more important factor, the distance you live from a college or
university or the competency-based program?

As you bega n y•mr progr am:
7. How oft en did you discus s your progr am wit h your men tor ?

8. How helpful did you fee l your mentor was in helping you plan and complete your
program ?
a. very helpful b. somewhat helpful c. not very helpfu l
How could your mentor have been more helpful?
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9.

Did you belong to a learning community?

Please describe.

10. Were the courses available to yo~ sufficient to meet your needs?

11. Were the resources, such as lx>oks, suffici ent to meet your needs.

12. Have the WGU competences been relevant, valuable or useful to you in your
job?

12a. How have the competencies been relevant or useful? (Probe: What have you
been able to do that you were not able to do before --or what do you know that you
did not know before)

12b. How could the competencies have been more relevant or useful?

13. Have
a.
b.
c.
d.
e.

any the following happened as a result of your WGU degree?
new job
promotion in old job
change in responsibility on my job
pay increase
other

14. What other benefits have your derived from your WGU degree?

15. Would you recommend to friends or co-workers that they earn a degree from
WGU? Why or why not?
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16. Overall, how would you evaluate your experience with WGU?
a. excellent b. very good c. good
d. fair e. poor
why?
17. To complete our survey, we need some demographic information from you:
a. What degree did you earn?
b. What is your marital status
c. What ethnic group do you belong to: American Indian, Asian/Pacific
Islander, Hispanic, Black, white, other, decline to answer
d. How long did it take you to complete your degree

I

APPENDIX TWO
MOODY EVALUATIONS

MOODY EVALUATIONS

Moody Evaluations was initially created to provide subcontract labor on
evaluation projects which were being conducted by The Western Institute for Research
and Evaluations. Moody Evaluations consists of principal investigators Dr. Joan M.
Moody and Lester Y. Moody and a variety of individuals who have expertise in data
collection and analysis. Moody Evaluations Associate's

conduct observations and

interviews, administer surveys and tests, as well as perform a variety of data analysis
tasks. Most recently, Moody Evaluation Associate's

were involved in a three-year

commitment to conduct observations for the Jordan Literacy Project Evaluation.
Previous evaluation work includes The Utah State Office of Education Beginning
Literacy Evaluation and number of Extended School Year Evaluations such as Provo
Secondary Extended School Year Evaluation,

Westridge Elementary School (Provo

School District), Granite Secondary School Year Evaluation and Monroe Elementary
(Granite School District) Extended School Year Evaluation. The most diverse project
undertaken by the Associate's was the collaborative grading of elementary school
performance tests for a project funded by the Bennion Institute.
The project director for the WGU Graduate Survey, Dr. Joan Moody, has earned
Bachelor of Arts in Education, Master's Degree in Organizational Behavior and Ph.D. in
Instructional Science from Brigham Young University.

A former classroom teacher, she

has been an associate with The Western Institute for Research and Evaluation since 1985
and has been director or co-director of more than seventeen evaluation projects. In
addition, Dr. Moody has participated as a team member or coordinator on three statewide evaluations. She is currently a visiting faculty member at Brigham Young
University.
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APPENDIX THREE
CONTACT WITH SUPERVISORS

CONTACT WITH SUPER VISORS

WGU requested that the evaluation include a short interview with the supervisors
of the respondent graduates. This interview was intended to ascertain if the graduates'
perceptions about the value of the competencies they learned were shared by the
saperv1sors.
The interviewers reviewed the responses of the initial eight respondents to the
survey to ascertain if a supervisor could reasonably be expected to observe the
implementation of the competencies which the respondent had described. In four of the
cases, the situation the respondent described did not appear to fit the criteria for a callback. For example, one respondent worked on contract at home and three of the teachers
listed activities not usually observed by principals, such as curriculum design and
assessment . Four respondents reported that they had shared their new competencies with
co-workers or clients in either formal or informal settings. These four respondents were
contacted and asked if they would give permission for a contact with their supervisors.
Three respondents gave permission. Two of the supervisors were contacted

The third

supervisor was unavailable.
Subject Six is a high school teacher in rural Utah. He reported that he used
management and leadership competencies and applied technology competencies to
facilitate his job as an educator. The principal of the high school was asked if he had
seen evidence of these changes in Subject Six's performance. The principal noted that
Subject Six had talked about the things he had learned and implemented in his class.
However, he also added that Subject Six was the kind of person who was always learning
and applying new strategies to the classroom_ He said that Subject Six often stopped by
his office to talk about a new conc ep t or idea. His conclusion was that this was a normal
behavior for Subject Six and that he could not attribute any changes directly to his degree
from WGU.

Subject Seven is a teacher from rnral Wyoming. She reported that she had used
the management skills as she directed the math committee for the district. She also had
created multi-m edia pres entations and was teac hing two classes for the district in
presentation skills. Finally, she repor ted that she ha d shared the skills she learned in
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assessment with other teachers and tha t a project she had designed was being
implement ed at the district level. She provid ed the name of her principal. When he was
contacted and asked specifically about Subject Sev en's contribution s, he agreed that she
probab ly had done these things, but said that he was to busy to notice and too busy to talk
to the interviewer. He also stated that the superi ntendent might know more about Subject
Seven's contributions but that the superintendent was a busy man and he wou ldn't
provide the superintendent's his phone numb er.
The third supervisory contact was made on behalf of a Utah teacher who reported
that the competencies in technology helped her to improve her skills as the technology
specialist for her school. She provided the name of the district technology specialist who,
unfortunately, was out of town at a conference and could not be contacted.
The responses by these supervisors are equivalent to a "one-shot case study" generalizations are not warranted. However, the evaluators noted that limiting this
sample to supervisors may not have been as helpful as originally assumed. In
professional settings, such as teaching, supervisors observe more global aspects of the
work rather than specific changes. It is also difficult for a supervisor to make the
connection between improvement in an employee's skills and the cause of that
improvement. In order to make the connection, the supervisor must be in a relationship
with the employee that allows them to assess improvement in performance. This was the
case for Subject Six, wherein his principal knew that he had gained skills and knowledge.
However, the principal was unable to draw a causal relationship between the degree (and
competencies) and the improved skills and knowledge.

This inability was enhanced

because Subject Six had a reputation as an innovative teacher who was constantly
learning and, as a result of this reputation, the fact that he was introducing new skills into
his teaching and discussing new concepts was not remarkable to his supervisor.
Subject Seven's supervisor presented a different problem. The interviewer can
only guess at the source of his irritation and blatantly rude behavior. He finally admitted
that Subject Seven may have done some of the things that she had reported, but he
indicated that he was in no way pleased with her new skills. The interviewer concluded
the interview quickly and hoped that the call would not cause problems for the graduate.
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In revie w of the probl ems exper ienc ed wit h this aspect of the study , it is
recomm end ed in that futur e studi es follow -up calls not be limite d to dire ct superviso rs .
A colleague with whom the graduate has shar ed th eir new knowl edge or skills might be a
better source of collaborating information than a supervisor who rarely works clos ely
with the graduate. Even a client might be a useful contact. In future studies, graduates
might be asked, "Is there anyone who has observed you implement these competencies?"
or "Is there anyone with whom you have shared the knowledge or skills you learned
through WGU?" These questions might allow a greater range of possible contacts and
provide better data.
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Mentor Satisfaction Survey
Summary
Spring 2002
In April of 2002 each student who had been enrolled in a degree program for more than six
months was asked to complete a survey specific to his or her program. The following 22
questions on their mentor was included in each of those program surveys. The results are
summarized here . The survey was administered to 172 students and 32 responded (18%).
Since this survey was administered, the WGU faculty developed a new Faculty Evaluation
Program. A subset of these questions will now be asked of students when their mentors are
preparing for their bi-annual evaluation.

Your feedback on your mentor's overall support for your learning:
1 M1y mentor seems to care a b out me an d my st·tua rton.
Somewhat
Agree
No Response
Disagree
Disagree
6(19.4%)
0
0
0
. k noweI d gea bl ea b out WGU an d my program
2 My men or Is
Somewhat
No Response
Disagree
Disagree
0
0
0

Strongly Agree
26 (80.6%)

o f SUt d1y.
Agree

Strongly Agree

7 (22.6%)

24 (77.4%)

3 M y mentor seems interested in helping me ac Ieve my e d uca rIona goa s.
Somewhat
Agree
No Response
Disagree
Disagree
4 (12.9%)
0
0
0

Strongly Agree
27 (87 .1%)

4 0 vera II, I am sa ftsf ted wit. h my experience wI"th my men or.
No Response

Disagree

Somewhat
Disagree

Agree

Strongly Agree

1 (3.2%)

0

0

5 (16.1%)

25 (80.6%)

5. My overall reaction to having a mentor to assist me in reaching my educational goal is:
Comments:
•
My mentor had been very helpful in helping me get through the tough times of the program. I
could not have done it without his help and encouragement.
•
I have enjoyed my contact with Dr. Schrader.
•
She is extremely helpful, encouraging and accessible.
I appreciate having someone to
answer questions and guide me.
•
Very significant role
•
I really seem to want more guidance on my Capstone Project. I about have it done but I got
tons of direction on the other domains- samples etc. and I'm just not sure I'm doing it right.
•
I've been very please with my relationship with my mentor. He's been supportive and of great
assitance as I've struggled with adjusting to the format of this program.
•
My mentor was completely essential, and she did anything in her power to help me succeed.
I owe much of my success to the time of my mentor .
•
all the motivation I need to complete an independent study program.
•
I couldn't do it without her .
•
Email contact.
•
I am very happy to have my mentor assist me.
•
Very important to have a mentor to discuss the program with .
•
Very positive experience. Mingming Jiang has been an important part of my progress.
•
The guidance has been great.

•
•
•
•
•

•

•
•
•
•
•
•
•

•

He does a good job in keeping in touch and push ing me onward
He is always there for me when I have a question whether it is on the phone or emai l.
IS VERY IMPORTANT AS I have not had any edu ca tional experience in many years. My
Mentor is able to give me pointers on things I hav e forgotten .
Having a mentor is why I chose WGU
I think it's a very positive thing to have someone there to assist me in reaching my
educational goals especially since I do not have the opportunity to physically attend school
and interact with other classmates and teachers at this time.
Very important, but lately I'm not so sure if the communication between my mentor and
myself is at all flowing as usual, or maybe mentors just have to much to deal with, or too
many students per ratio to effectively make the student-mentor relation a more nurturing and
reassuring one.
Particularly important in a program such as this . I needed guidance to reenter the school
environment.
Very helpful, keeps me focused and on target.
It is very necessary to have somebody assisting from the faculty side to help give direction to
the student.
I think my mentor has been doing a great job.
Has been a tremendous help in identifying resources for self-study, offering suggestions and
feedback on my performance and making this method of obtaining my degree successful.
Because I am not in a class room environment, having contact with my mentor, on a regular
and frequent basis, keeps me focused on my goals.
This has been a wonderful experience for me. In addition to directing me in my program, my
mentor has given me the encouragement needed to keep up my pace and continue toward
my goals .
No Response

6. What do you see as some effective ways for a mentor to do to best assist you?
Comments :
•
Help assist in probelms that arise . Know each person on an individual basis .
•
Contact, previewing assessments, reviewing portfolio documents.
•
My mentor can best assist me by periodic communication and short term and long term goal
setting with me.
•
Contact is very important
•
Talking Communicating Following up
•
Moral support and direction .
•
Willingness to spend time with each student, and patience with students who are new at
some of the domains. It would be an extremely tough job.
•
We e-mail each other and talk on the phone frequently.
•
I've appreciated the assessment preparation. She is also guiding me through the
development of the capstone, which I would not have been prepared to do on my own.
•
Email Contact.
•
My mentor is already doing what is best to assist me.
•
phone calls and e-mails to check progress .
•
They help guide you and encourage you. They can be a good mechanism for feedback and
introspection. They help keep you on track and they give you professional guidence and
feedback .
•
Email and phone conversations have been the best.
•
Using email and phone calls
•
Be able to access them easily.
•
By giving details on what to expect in the domains and where to get help if needed.
•
Help develop a B.S . degree in Education.
•
I think they should just try to be there in a timely fash ion to assist you when you need them.
Distance learning is sometimes not that easy when you are mostly communicating by e-mail

•

•
•
•
•
•
•
•

Be available on the phone more often, or having him/her call you NOT JUS T E-MAIL YOU.
Sometimes this feeling that we are walking on egg shells engulfs me personally . Too many
long periods of silence. Would be nice to hear from som eone on a more personal basis .
Ex ... HOW ARE YOU DOING, HEARD YOUR SC ORE, VERY GOOD, ETC ETC , HOW ARE
YOU LIKING THE DOMAIN, ETC .
Initially, I could have used more details about the academic action plan. (I start ed with a
diferent mentor.)
constant communication and ability to listen and proactively help
Motivation
Provide a variety of resources for study including websites, books, online virtual classrooms.
Share ideas from other students . Provide feedback on performance .
Keeping the communication open.
Contact contact. ..contact!!
Coaching as needed to break down my mental blocks and directing me to a productive
course of learning .

7. Please list one or more things your mentor did (or did not do) to contribute to your progress in
the program .
Comments :
•
Helped me through the assessments!
•
Reviewed domain protfolio .
1 . Help me with ideas for portfolio project.
2 . Set goals for completion of domains.
3. Feedback on portfolios.
4. Communication.
•
Keeps me on track, provides support, provides insight into Domain projects, helpful
suggestions, constructive revisions, selection of resources
•
On phone updates
Guidance for research
Guidance for information
•
My mentor has been readily available and has been able to assist me in making decsions.
1. QUick and timely responses.2. Made me fee I important and that my time mattered as
well . 3 . Let me work at my own pace 4 . Encouragement!
•
We e-mail each other and talk on the phone frequently.
•
By setting goals and encouraging me, my mentor has kept me going in program that I would
have quit otherwise.
•
My mentor is always in touch with me and helping me along the way.
•
advise on what courses to take.
•
She has been very good at keeping me moving forward. I am an administrator with a 50-60m
hr week. Little of my time during the week can be devoted to the sort og work that a faculty
member might be able to incorporate into their daily work ... She has been a good motivator .
•
He has pushed me to keep going. He has kept in touch, regardless of progress.
•
kept the goals of the program out in front for me.
•
The one thing I wish he had done was to point out that each domain portfolio item should be
directed toward the Capstone . They should all be part of a big puzzle and each one of them
goes together in forming or shaping the big picture . This was never explained to me.
•
My mentor had me buy additional books to read to help in preparing for my assessments.
•
She keeps me on track and tells me what I need to know and do to complete my degree .
•
My mentor really helped me out with one of my assessments for the Language and
Communication skills . She was really patient with me and helped me through it until I passed
it.
•
False hope, but then again he/she might have been misled.
•
He has been helpful in keeping me up to date in my progress.
•
she was my eyes and ears on the faculty side . s he kept me informed of the necessities

•

•
•
•
•
•
•

Explained clearly about the program .
Helped me make the best study plan .
Helped to keep my plan as flexible as I wish ed.
Worked hard with other school people like Assessment Cordinator, Financia l Aid ... for me
when needed .
planning
Encouraged me when I doubted my abilities
Continually keeps in touch to check on my progress . Offers many suggestions on resources.
Answers e-mails very promptly .
Taking the steps with me to help understand my goals.
Again, I have to go back to the communication that comes from my mentor. His regular
contact and follow up with me really works for me.
Constant encouragement and support has helped me stay focused and productive . He is
very good at guiding me to a place where I will find the answers and ga in the most from my
learning . He is also perceptive in uncovering my weakest areas and focusing the re to build a
well-rounded understanding of the subject matter .

8. Your mentor utilizes many forms of communication and strategies to guide your progress in the
program . What mentoring activities do you feel contributed most to your learning?
Comments :
•
The phone calls and the e-mails . He answered my questions or concerns asap .
•
Direct contact.
•
Direct contact.
1. Email communications and phone conversations about my questions and direction .
•
email and phone calls
•
Phone conversations first. Emails second.
1. Leading me to the answer without giving it to me, which allowed me to remember and
have it become meaningful.
•
We e-mail each other and talk on the phone frequently.
•
Telephone calls-although they are strenuous, and Emails back and forth have helped me the
most.
•
Both e-mail and by telephone
•
phone discussions
•
Knowing when to push me and knowing when to back off.
•
Email and Phone Conversations.
•
telephone calls and then emails
•
Any time I can get him on the phone.
•
The emails of assistance and by requesting the books I should read .
•
E-mail
•
By answering my calls and e-mails thoroughly and in a timely fashion.
•
My mentors views and claridity of mind when trying to express her knowledge in order to
guide you . Contributions to my learning; I would have to say her previous learning
experiences and her patience .
•
I am totally dependent on email. The directions on assessments were most beneficial.
•
email, IM, campus chat, phone calls
•
Communicating regularly via email.
•
goal setting
•
Regular emails and occassion al calls
•
The websites recommended have provided valuab le information and assistance . Tutoring
assistance has helped as well.
•
He is willing to help find sources for me to study independantly.
•
One -on-one interview, discuss ion and guidance.
9. Some of the most effective ways my mentor has helped me in reaching my goals include:

Comments :
•
He let me know what areas I needed further work in . He was very encour ag ing .
•
reminders & resource suggestions .
•
Feedback on questions and domain portfolios .
•
Couldn't do it without her help.
•
Seems like I just answered this .
•
Constant feedback
•
We e-mail each other and talk on the phone frequently .
•
No Response
•
Helping me to study for my test.
•
charting progress
•
Providing proffessional discussion. Being down to earth and helping me work through
frustrations .
•
Mentoring over the phone has proven successful.
•
going over the domain objectives prior to testing
•
He has given me direction as to where to go and find the answers to my questions .
•
By having me read on the subjects I was preparing for.
•
Encouragement, keeping me on task, telling me what I need to do next to reach my goals .
•
By reassuring me of my abilities and not letting me give up.
•
Keeping me posted on my schedule and progress.
•
reminding me to get it done
•
Truely care about the student.
•
feedback
•
Listing skills needed for topics on the message board, providing sample problems, following
up on questions .
•
Setting realistic goals.
•
Positive feedback, particularly in the domain areas where I am less comptetant and thus less
confident.
•
Continual review of my progress and next steps has helped keep me focused and on my
planned schedule. He has also been great at holding me accountable to meet my goals.
How would you like your mentor to help you progress:
10. Are ou the sort of erson who needs a mentor to rovide more tutoring in the subject areas?
No Response
Ver Much So
Moderate!
So
Somewhat
Not At All
0
3(9.7%
9(29%)
14(45 .2%)
5(16.1%)
Comments:
•
The only tutoring that he did was to help me prepare for the assessments or the retakes .
•
Amount of tutoring depends on the domain
•
I mostly needed clarification and expectation guidelines.
•
Mentors are more a guidence and sounding board than a supplimental instructor . Except
when is comes to accesssing domain progress.
•
More details on the subject matter of tasks and assessments is very helpful
•
I really don't need much tutoring - what I need is someone who is able to keep me on track .
My mentor does this.
•
Just on the weaker subjects of my projected ability.
•
For my curent path, I already have most of the necessary information. I am required to
continue learning to maintain my professional certifications.
•
It would be wonderful if my mentor could give me some test -taking guidance or advice about
how to take the test sucessfully.
11. Are you the sort of person who ne eds the encouragement
com lete thin s or meet deadlines?
Moderate!
So
11 (35.5%)
0
5(16 .1%)

of a mentor to stay motiv ated to
Somewhat
11 (35 .5%)

Not At All
4 (12 .9%)

Comments:
•
I think you have to be somewhat self-motivated to be in a program such as this.
•
This current domain certainly
•
I was doing okay until the Capstone & then I have just been dragging
•
It is always nice to be encouraged.
•
I am very self motivated but it helps to have her tell me that I am doing well and to remind me
of deadlines .
•
I just need to feel more connected to the mentor .
12. Are you the sort of person who needs the mentor to provide more managerial support, like
·program planning, goal setting?
Moderately So
No Response
Ver Much So
Somewhat
Not At All
12 (38 .7%)
0
5(16.1%)
11 (35.5%)
3 (9.7%)
Comments :
•
Yes! Program planning is my weakness - I love the way she lines things out for me and I
lean on her for this!
•
Always good to compare those goals with what the mentor thinks is good for the student.
Some times I really would have liked someone to just tell me to do something and not
questioned it.
13. The main suggestions I would make to increase rny mentor's effectiveness in meeting my
educational goals include :
Comments
•
I really felt that the classes we took did not properly prepare us for the assessments. This
isn't really the mentors fault though .
•
None - things are going great!
•
To revise the online courses so that they meet WGU domain requirements
•
Do it for me :) Actually, Vince has been great. I have just hit a hump. It seems like I should of
submitted my prospectus a longtime before I finished my last domain. I was confused on time
frames.
•
I think I need assistance with (beware! here com es a cliche!) thinking outside the box. I feel
like I'm not doing things differently enough (awkward but accurate) .
•
Keep up the good work and thank you!
•
When I was beginning, I felt we were speaking a different language. Until I finished D1, D2
and D6, I had a hard time understanding what was being asked of me. Also I think it would
be helpful to have a definate progression through the domains as opposed to randem
learning opportunity. I had a hard time seeing the connections.
•
I do not have any suggestions. My mentor is doing a great job.
•
Hard to say. I think my situation is very different from most.
•
I would like a little more one-on-one contact, but that's almost impossible, considering the
circumstances .
•
Is too help me prepare more for the assessments and give more details on the tasks and
assessments.
•
She is great. I have no suggestions.
•
Just keep doing what she's doing. I think she is doing a wonderful job!
•
More direction and human touch. E-mail all the ti me is so impersonal.
•
My main requirements are planning assessments and strategies for completing them.
•
currently no suggestion
•
Share answers to questions that other students rnay have asked about particular topics .
Maybe an FYI on the message board.
•
Stay on top of the testing process . I don't always know how long scoring should take on a
particular domain assessment and that piece of information is important to me.
•
More effective use of the pipeline.

14. Pleas e indicate
No Response
1 (3 .2% )

our age :
20-25
0

26 -35
6 (19 .4% )

15. Please indicate our gend er:
No Response
0

16 Wh a t rs
. your emp
Not employed at this
time
1 (3 .2%)

0 1,men t

36 -45
15 (48.4 % )

Female
17 (54 .8% )

46-55
9 (29% )

56 and older
0

Male
14 (45.2% )

s t at us ?.

Employed Part-time

Self- Employed

Employed Full-time

1 (3.2%)

2 (6.5 % )

27 (87.1%)

17. What position do you hold in your current job?
•
5th grade teacher
•
Accounting assistant
•
Advisor
•
Advisor
•
College Administor, Director of a Community College Distr ict Wide Department
•
Educator
•
educator
•
Entry -level , non-technical position
•
high school principal
•
I own a travel agency --President•
Information and Training Coordinator
•
LAN Administrator/ OBA
•
Mainly Biology teacher, but I'm teaching one section of Intro . to Computer
•
Medical Billing and Receptionist
•
Middle School Literacy Teacher
•
Network Instructor
•
Office Manager
•
retired
•
School Technology Specialist
•
Senior IT Project Manager
•
Teacher
•
teacher
•
Teacher
•
teacher/technology coordinator
•
teachers aid
•
Technology Coordinator
•
technology coordinator
•
Technology trainer
18. To date, how many months have you been a student at WGU?
Range = 6-30 , Mean=16.13 months

J

•
•

6
6

•
•
•
•
•
•

7
8
8

9
9
10

•

10

•
•

11
12
12
12
14
15
16
18
19
20
21
23
24
24?
24
24
24
25

•
•
•
•

•
•
•
•

•
•
•
•
•
•
•
•
•
•

26
30

19. How many hours per week do you estimate you spend

•

1 to 15

•
•

10
10
10
10 or more average
10- Varies
12
15
15
15
15 to 20
15-20
20
20 to 30
2-5?
5

•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

•
•

•
•

•

5
5
5
5
8
8 hours
8-Jun
about7
varies
varies
varies but too little I'm afraid

working towards your WGU degree?

(

20 How of ten d o you est 1m a
No Response :
Mor e than a month
b/w contacts:
About once a month:
About twice a month :
About once a week :
About twice a week:
3-4 times a month
Da ily:

e you h av e con t a ct with yo ur W GU mentor?
2 (6 .5%)
2 (6 .5%)
6 (19.4 % )
8 (25 .8%)
3 (9 .7%)
3 (9 .7%)
6(19.4%)
1 (3 .2%)

21 . Please include any additional comments here :
Comments :
•
I have learned a great deal through this program . Most of my experiences with the classes
were positive. I thought the assessments (objective only)were poorly thought out and we
were not prepared properly .
•
Mingming is doing a great job . Thank you for her support .
•
Sometimes I get confused as to if my projects should be only technology based or if I should
implement technology into my current lessons.
•
I'm having more difficulty making progress on this degree than I anticipated.
I quickly
completed the areas I was particularly interested in-- instructional design and technology
production. Now I feel I'm dragging my feet somewhat and am having trouble seeing the big
picture. I dread the (argh!) leadership domain because it reminds me of all the really bad ed
admin courses I've taken . Research also seems like a sleeper. I've thought maybe I should
have pursued a more purely tech program .
•
I enjoyed the program and I am extremely proud of the degree I will receive from WGU; I
earned it!
•
The mentors need to get a sense of their students. Some students need a lot of prodding
and encouragement because they want to move quickly through the program, while others
are in this program because of the flexibility . Pacing for one person may not work for
another.
•
Although my mentor has been supportive, my personal life has had demands which have
made my WGU success impossible so far. With that continued mentor support, I hope to get
things going in the future.
•
none at this time.
•
The mentoring process is needed for this type of program. I hope you are not considering
changing it, or discontinuing.
•
Please develop a program where I can finish and .get my teacher certification through WGU!
I love the program.
•
I'm at the moment somewhat dissapointed in the efficacy of the testing programs.
•
Thank you for providing this opportunity!
•
With an individual learning program, it is sometimes difficult to judge my progress and can be
discouraging at times. My Mentor has been a great guide in holding me accountable to my
goals and helping me see my accomplishments along the way.
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Overall
Student Satisfaction

Survey

NOTE TO WGU STAFF: Separate program surveys were se nt in Apr il 2002 to students who w ere
enrolled in their degree programs prior to December of 2001 . The undergraduate programs had
insufficient enrollments to report the results and ensure student confidentiality . Theses 13
questions were asked of all students and were combined . The surveys were sent to 172
students, and 32 students responded (18%).
Please note, for several questions one or more students did not reply (the "no response " column).
Percentages are reported for each cell, and no responses were included. In interpreting these
results you may want to consider recalculating the proportion of responses without the "no
response" data .
For Questions 1 through 13, please indicate how important each of the following elements is to
you (Not important at all, Somewhat important, Important, Very important), and indicate how
satisfied you are (Not satisfied at all, Somewhat satisfied, Satisfied, Very satisfied). 1. Scope of
knowledge and skills provided by a competency-based
model
Not Important at
All
0
Not Satisfied at
All
0

Somewhat
Important
2 (6.3%)
Somewhat
Satisfied
5 (15 .6%)

2 L earn1nq in an onllne environment
Not Important at
No Response
All
0
0
Not Satisfied at
No Response
All
1 (3.1%)
1 (3.1%)

Somewhat
Important
4 (12.5%)
Somewhat
Satisfied
3 (9.4%)

No Response
0

No Response
0

(

3 Recognition of prior learning by a competency-based
Somewhat
Not Important at
No Response
Important
All
4 (12 .5%)
0
0
Somewhat
Not Satisfied at
No Response
Satisfied
All
2 (6.3%)
6 (18 .8%)
4 (12.5)

Important

Very Important

19 (59.3%)

11 (34.3%)

Satisfied

Very Satisfied

20 (62 .5%)

7 (21.9%)

Important

Very Important

9 (28.1 %)

19 (59.4%)

Satisfied

Very Satisfied

16 (50%)

11 (34.4%)

Important

Very Important

11 (34.4%)

17 (53 .1%)

Satisfied

Very Satisfied

14 (43 .8%)

6 (18 .8%)

Important

Very Important

3 (9.4%)

28 (87.5%)

Satisfied

Very Satisfied

10 (31 .1%)

22 (68 .8%)

Important

Very Important

10 (31 .3%)

21 (65.6%)

Satisfied

Very Satisfied

17 (53.1 % )

14 (43.8 %)

model

4 Fl ex1"bl11ty of time
.
prov,"d e db van onl1ne deqree proqram
No Response

1 (3.1%)
No Response

0

Not Important at
All
Not Satisfied at
All
0

Somewhat
Important
0
Somewhat
Satisfied
0

v an on r,ne
Not Important at
All
0
Not Satisfied at
All
0

degree program
Somewhat
Important
1 (3.1%)
Somewhat
Satisfied
1 (3 .1% )

0

5 Fl ex,"blt, , y of p Iace prov,"de db
No Response

0
r

No Response

0

6 0 n ,.1ne courses d e I'1veredb Iy our Ed uca t'Iona IP rov1.d ers
No Response
3 (9.4%)
No Response
4 (12 .5% )

Not Important at
All
0
Not Satisfied at
All
1 (3 .1%)

Somewhat
Important
2 (6.2%)
Somewhat
Satisfied
11 (34.4%)

7. Possibility of taking courses from different universities
Somewhat
Not Important at
No Response
Important
All
6 (18 .8%)
2 (6.3%)
1 (3.1%)
Somewhat
Not Satisfied at
No Response
Satisfied
All
1 (3.1%)
5 (15.6%)
6 (18.8%)

Importan t

Very Important

19 (59.4%)

8 (25%)

Satisfied

Very Satisfied

13 (40.6%)

3 (9.4%)

to master competencies
Important

Very Important

15 (46.9%)

8 (25%)

Satisfied

Very Satisfied

12 (37.5%)

8 (25%)

8 0 ip t',on of using "d
1n epen d en t Iearning oppor urnT1es an d resources
No Response
0

No Response
2 (6 .3%)

Not Important at
All
0
Not Satisfied at
All
0

Somewhat
Important
2 (6.3%)
Somewhat
Satisfied
5 (15.6%)

o mas er compe enc1es

Important

Very Important

11 (34.4%)

19 (59.4%)

Satisfied

Very Satisfied

12 (37.5%)

13 (40 .6%)

9. Student services provided by WGU (i.e., financial aid, assessment delivery, customer care
center, library services, iChat)
Somewhat
Not Important at
Important
No Response
Very Important
Important
All
5 (15.6%)
16 (50%)
0
10 (31.3%)
1(3.1%)
Somewhat
Not Satisfied at
Satisfied
No Response
Very Satisfied
Satisfied
All
22 (68.8%)
1 (3.1%)
1 (3.1%)
5 (15.6%)
3 (9.4%)
10 A ca d em1c services prov,"d e db Iy your men t or
Somewhat
Not Important at
No Response
Important
All
1 (3 .1%)
0
0
Somewhat
Not Satisfied at
No Response
Satisfied
All
1 (3.1%)
0
0

Important

Very Important

4 (12.5%)

27 (84.4%)

Satisfied

Very Satisfied

6 (18 .8%)

25 (78.1%)

11 D emons tra f1nq your compe enc1es th roug hd amain assessmen s
Somewhat
Not Important at
Important
No Response
Important
All
18 (56 .3%)
3 (9.4%)
1 (3 .1%)
0
Not Satisfied at
Somewhat
Satisfied
No Response
All
Satisfied
3 (9.4%)
22 (68 .8%)
2 (6 .3%)
2 (6.3%)

·.~

Very Important
10 (31.1 %)
Very Satisfied
3 (9.4%)

12. Demonstrating your competencies through portfolio items
Some wh at
Not Important at
No Response
Important
All
5 (15 .6%)
1 (3.1%)
0
Somewhat
Not Satisfied at
No Response
Satisfied
All
5 (15.6%)
1 (3 .1%)
6 (18 .8%)

Important

Very Importa nt

14 (43 .8%)

12 (37.5%)

Satisfied

Very Satisfied

15 (46.9%)

5 (15 .6%)

13. Independent learning resources available from WGU (Web resources, library services,
reading list, etc.)
Not Important at
Somewhat
Important
Very Important
No Response
Important
All
6 (18.8%)
10 (31.3%)
16 (50%)
0
0
Not Satisfied at
Somewhat
Satisfied
Very Satisfied
No Response
Satisfied
All
6 (18 .8%)
8 (25%)
1 (3.1%)
15 (46.9%)
2 (6.4%)
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Student Testimonial - Kathy Schlendorf

February 25, 2002
To Whom It May Concern:
When I first applied for the Learning and Technology Masters scholarship, I was
nervous about two things: I had very little technology background and did not know if I
could perform adequately to be able to justify the receipt of a scholarship; and, two, I was
unsure if I could "do it alone,, without the support that I have received in traditional
college settings. I was amazed by the support from the course professors, from the WGU
mentor, from the entire secretarial staff who sent me books, signed me up for classes,
arranged my exam times with the local college. This program asked me to study, to solve
instructional problems in my own classroom and school using the skills I was being
. taught in each of the six domains, but all of the extraneous concerns that might have
proved my undoing were skillfulJy managed by the staff at WGU. l felt .like a VIP. I
never felt alone--not once. I could not have focused on my task without the staff support
that was so generous and timely.
The LT program domains enabled me to create a positive change in the learning
environment in my classroom. I learned to assess the needs of my students--are they
struggling with an instructional issue, or with an environmental issue? I saw learning
from an entirely new perspective, and this perspective was consistent in each of the five
courses I took across the United States. I was always aware that was being led through
WGU,s program. Each professor asked me to identify a learning need in my class or
school and use his or her course to solve that learning problem. My perspective was being
molded. What is not going as well as I would like it to? What are the entry level skills of
my students? What is the best way to design curriculum to meet those ri.eeds? Each
domain's portfolio allowed me to select a need and design instruction to overcome or
solve that problem. The Capstone portfolio (the culminating project which demonstrates
competency in all of the domains) is the vehicle I used to create a truly exportable
Instructional Product that other educators could use. In it I assess the needs of my
students determining whether the lack is instructional or environmental. Then I designed
a multi-media product to meet those needs, complete with goals, objectives, lea.ming
instruments and assessments, a complete battery of teacher instructions and learning
activities that can be used across the curriculum in a secondary setting. The product is so
useful that it has been used concurrently duririg my training, and is also going to be the
product used for cross-curriculum training ofmy school,s staff as well as other .schools in
the Provo School District. Not only have I learned valuable ideas and techniques, I have
used this new knowledge immediately to advise instruction within my own classroom.
I am a different teacher now. Not only do l have a fuller understanding of how to
utilize technology to provide valuable learning activities for my students, I have also
learned how to design instruction based on learner analysis. My students' needs are
being met in far more focused ways than I was ever able to do before. I am thrilled with

what this program has done for me, and how the skills I have learned are being shared
within my building and as part of inservice training I have been asked to give multiple

times within my district. The Learning and Technology Masters program at Western
Governors Univers ity will change the approach of all teachers who have the privilege of
mastering the domains and competencies the program offers us.

May I close with one other thought? It addresses the concern expressed by
Governor Leavitt that only 20% of current teach ers effectively utilize computer
technology in their classroo ms. In the seco ndary school setting each teacher has between
180 and 200 students perday. My school has fo ot computer labs, but they are rarely
available. Teachershave them scheduled almost 100°/oof the time. Students are in
keyboarding, business, and Internet classes. The Media Center computer lab schedules all
the Language Arts classes in the Lab to pursue research of electronic sources . The art
classes, science classes, history classes and others utilize the computer labs to teach the
students to create products using Microsoft Power Point slide presentations, Hyperstudio
card products, Interactive learning tools, as well as the word processing software to create .
documents. Our Jabs our overloaded. We have had the same computers for the entire six
years our school has been opened. Our server is dated and the computers are frustratingly
slow. The students get very distracted as they wait for their sites .to load. In our
classrooms there are no LCD projectors that hook up to our computers. We have very
limited hard and software to use with our students. The problem ( now that I have been
trained to assess instructional needs) that 80% .of the teachers who do not use computers
in their curriculum is that there is so little we can do. One computer in a room of 30
students is nearly impossible to use. What do the 29 do while the one is onJine? Keeping
the pace _swift and productive is a critical component of secondary school teaching. Once
the students have lost interest, it is almost impossible to get their attention focused again.
To enable all teachers to use technology,. monies must be invested in providing more .
technological resources to the public schools. Our legislature cuts our technology
budgets every year. That includes a cut in our inservice training as well as hard and
software. The reason that classrooms look the same now as they did 25 years ago is that
we have the same percentage of budget (inflation has changed the actual numbers,. of
course) for public education as we did 25 years ago. I have worked in the Provo School
District for 12 years. My take home pay is $2495. 00 per month and that includes a career
ladder position that boosts my take home pay by $100. 00 per month. When I first came,
my take home pay was $2000.00 a month . Teachers have marvelous health benefits, and
I am grateful for that. However, the shortage of Utah teachers in ten years will certainly
be affected by the poor salaries and the poor provision for advanced programs within the
·. public school setting. The Utah legislature has announced its plan to cut the education
budget .again in Utah next year. How can they expect us to keep cutting edge technology
in front of the students if our equipment is antiquated and sorely limited? We are not
poor teachers-we simply emphasize activities that we have control of I suspect the
same pattern is followed in all settings_ People use the tools they have to offer the best
program they can.
With the world emphasis on technology:, our students must have this training . It is
only a matter of time when the materials will be available to Utah public sphools. In
preparation for this time, Western Governor's University provides a marvelous training
program for teachers. I am grateful for their foresight, and for the Governors who so
willingly support it .
Re spectfu lly you rs,
...

_,,,

Kathy Schlendorf
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Octob er 10, 2002

President M end enhall
I am writing this letter unsolicited. About two months ago I completed my Master ' s
degree with your institution; in one w eek I will b e m aking my very first visit anywhere
within a thousand miles of your campus - for commencement. As this momentous day
approaches I felt moved to commend you on a very positive experience.
As a "non -traditional" student (perhaps at WGU I am a "traditional" student) I was not
really sure what to expect from my return to school. It has been twenty-five years since I
completed my undergraduate studies. I found my WGU experience to be one of the most
challenging and rewarding endeavors that I have ever undertaken. I take pride in the
degree conferred on me that is unrivaled by any accomplishment to date in my life. The
quality of education provided, the individualized nurturing offered, the rigorous
assessment required , and the specialized curriculum drafted would certainly have been
rare to find in any brick and mortar institution; needless to say, if found it would have
been an improbable possibility given that a family and full-time employment prohibit the
conformity demanded by such institutions.

1'

Doctor Sydney Parent, my WGU mentor, provided not only guidance throughout the
program, but also motivation when needed, discipline when required, remediation when
necessitated, and flexibility when asked. The entire staff of WGU, from my initial
induction interview through travel advice for graduation, was always cordial and giving.
The resources available through the electronic library surpassed paper counterparts . And
the instruction itself was top-notch as one only gets back what one invests iri WGU
·
coursework.
The real strength of the program was the assessment. I physically spent twenty hours
testing for my domains and that insured a knowledge base, which midterms and finals
cannot foster. Since I was required to demonstrate proficiency at every step of the
program, I was rewarded with a true mastery of the content areas. The Capstone/Thesis
project only served to reinforce (hopefully for both of us) that I had earned that which I
was about to receive. WGU provided me with an opportunity to attain a quality education
on my terms and for that I am truly grateful.
Sincerely ,

Robin Yucus , M .A.
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EDWARD

BENET

October 30, 2002
Western Governors' Univ ersity
2040 E. Murray Hollada y Rd .
Salt Lake City, UT 84117

To Whom It May Concern:
It is with the greatest pleasure that I take a few moments to write regarding the .immeasurable
difference in possibility that WGU represents for me today. My only hope is that having read this,
readers will not confuse what inevitably must appear at first glance to be hyperbole with actual
understatement. To this end I ask that you consider the facts:
Over recent years, my life has been in upheaval due to complications related to AIDS. I have had to
quit work because of an erratic inability to remain mobile and keep physical pace at times with the
rest of the world. Though I resisted as best I could doing what many in my position have done,
which is to rely on society at large for financial support, the difficulty of my predicament made that
outcome seem inevitable once .

It seemed I would be unable to remain self-sufficient by doing work that was less physically
demanding and relied more on my still-sharp mental capacity. While I had developed a certain
ability with computers, in today's competitive business climate companies were not interested in
these abilities without the degree that typically accompanies such a skill. Telecommuting would be
the ideal solution to my situation, particularly since my personality is of a very self-driven and goaloriented nature, but the business world is generally skeptical of those who are self-taught at home
through the use of books and a curriculum of one's own design.
WGU is absolutely nothing less than perfect, at least from where I sit. Because the course of study
is competency-based, there can be no question of my ability upon graduation.
On those days
when my physical condition does not allow me to focus on my studies, I don't lose out on class
because I set my own schedule, and can adjust as the need arises. The first step when started with
WGU was to be interviewed by my mentor to determine the learning style that is most effective for
me. After all, this is my education, so the nature of my studies is tailored to me, as opposed to my
having to conform to some set structure, as it is elsewhere. I have now had two mentors, and each
has been most responsive and has offered individualized services with a range of possibilities that I
challenge any other institution to match.
So that one can fully understand what WGU means to me today, consider that I was prepared to rest
on my laurels at my neighbors' expense as I waited for the day that they picked out the coffin.
Today I feel invigorated with a new lease on life, together with a sense of purpose and the possibility
of contributing to society. I am quite certain that this more than anything else is the foundation
that I have for feeling mor e alive now than ever before.
To th ose who feel that the possibility of an educ ation is not open to them b ecause they live too far,
have no time, live to hectically or h ave no money, and w h o will baby -sit the kids, I confid en tly
submit that they should consider WGU. And oh yes, the money: I did a lot of research regarding
online edu cation before I chose WGU, emp h asis on the words "a lot". At $1600 a term it is th e best
deal by far in the education market and I'm sure it won't last long .. . get it while you can .

(
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A final word please: I owe a sincere and un-payable debt of gratitude to Roseann Melli, of the
Delaware Division of Vocational Rehabilitation, for tirelessly navigating the endless red tape she
must have in order to allow WGU to be put on Delaware's approved education list, at my request.
Perhaps she saw how much it would mean to me . .. if not I know she does know now . Soon again
I'll return to work and have to pay the tuition myself, but for her perseverance, none of this would
have been possible. Thanks also to those western governors who had the vision to harness toda y's
resources and technology and create this truly great institution. Thanks also to the staff of WGU,
most especially to my mentors, who have been there to help me navigate this unknown new world,
literally they are there for me at my request. Their service is impeccable and their commitment,
tireless. Such excellence is rarely seen today and I can only conclude that they each believe deeply in
the work at hand.
People need to know that WGU is the wave of the future and the future is now.
Thank you,

Edward Benet
cc: Jackie Bragdon (WGU), Mimi Tschida (WGU), Roseann C. Melli B.S., and M.S.

Studen t Testimonial - Penny Brown

· Allow me to introduce myself. My name is Penny Brown. I live and work in central
Washington . I teach i 11and 8th grade literacy classes, and I just recently completed my Masters
degree with WGU in Leaming and Teaching. I thought that I would take a few minutes to share
some ofmy experiences throughout the WGU Mast ers program .
I enrolled in the winter of 2000 and began taking the learning opportunities or classes
offered. I never enrolled in more than two classes per quarter because of family and work
obligations. In fact, that was one of the reasons WGU appealed to me. I could choose how
much time and effort I could afford to give to the program, and I wasn't tied into deadlines and
due dates.
After finishing a class from WSU, I took the Research assessment. I found that more
than any knowledge I gained from the class, my pre-assessment preparation with my mentor
benefited me most in taking the assessment. This held true throughout the program. In the
beginning, I couldn't make the connections between the five domains; therefore, I struggled to
understand how I could make this learning applicable to my work in education.
While I'm on the subject of mentors, allow me to say that I consider her to be the key to
my success and completion of the program. At several points throughout the process I
considered quitting for one reason or another. It was my mentor who kept me going. Not only
did she act as a cheerleader, she repeatedly gave me absolutely essential feedback on my work
and she did it in a timely manner.
After taking and passing three or four assessment I finally began developing my portfolio
projects. Let me just say, I DO NOT recommend you take this approach. I found myself
continually having to go back and relearn information in order to apply it to my portfolio
projects.
During this process, a condition I have call Trigeminal Neuralgia flared up. This
condition causes stabbing pains to shoot through my face and seems to be aggravated by stress
and fatigue. I found it difficult to continue with the program because the medication that I took
compromised my intelligence. Again the desire to quit the program altogether was averted
through the encouragement of my mentor.
In March of 2002, I had a medical procedure that alleviated the pain and allowed me to
discontinue the medication. As a result, I hit it hard. It was at this point that I began to
understand the connections between the domains and how one complimented the other. I
acquired an appreciation for the evaluation process, and developed a more efficient system of
curriculum development. I resolved to finish the program by the end of the summer. Within five
months I had completed all five assessments, past each portfolio project, and finished my
capstone. On Friday, August 13 I passed my oral defense with minor revisions. Friday the 13th
wasn't such a bad day after all.
I am not going to pretend that the WGU program is without its flaws. For example, one
course was disorganized and poorly conceived in its delivery. I also question the value of some
other learning opportunities/class es I took throughout the program. At times the absence of
Page 1 of 2
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Student Testimonial - Penny Brown
classmates to bounce ideas off of became
assessment system. Each assessment has
assessment. Three of my essay responses
assessment within the time requirements.
reproduce these essay responses.

burdensome. And do not get me started on the
two parts, the objective assessment and the essay
were lost even though I saved often and completed the
Needless to say, I was frustrated with the need to

The strengths of the program fall into three categories, the mentors , helpful WGU
administrative personnel, and flexible scheduling. As I mentioned before, close contact with
your mentor is absolutely essential. Honestly, Mingrning Jiang is the reason I finished my
Master's degree. There is a need to correspond frequently in order to feel that connection. Peg
and Stacey at the WGU administration offices have been terrific in answering questions and
working for the good of the students. Lastly, the ability to choose when and how much effort I
could give the program was one of the most important aspects. There were times when I was
unable to work and thankfully I did not feel the pressure to do so. But when the time came and I
could be more productive, my mentor and the capstone committee assisted me in the speedy
completion of the program.
Would I recommend this program to others? I think you have to take into consideration
your personality and self-motivation. How bad do you want this? Because even though WGU
has provided as much support as possible in a distance-learning environment, there are times
when it is up to you. If you aren't very committed, the program will drag out making the
connections between the five domains difficult and meaningless. The flexibility of distance
learning may be appealing to some that really are not suited to such an individualized program.
WGU met my needs and provided me with the opportunity to complete a degree that
under normal circumstances would have been impossible. I truly believe that WGU is a leader
and a model for the future of education.
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Student Testimonia l - B1·yan Chadderdon

Bryan Chadd erdon

Octob er 24, 2002

To Whom It May Concern:
I am writing this letter in regards to my experience with Western Governor's
_University. I enrolled in WGU to pursue my Master's degree in Leaming and
Technology in the fall of 2001. One of the main reasons I enrolled was the flexibility that
WGU offers in completing my domains. I am a teacher, coach, parent and husband. The
great majority of the hours in my day are spent attending to those areas in my life. This
leaves little time .for taking classes on nights and weekends that someone else schedules. I
have been able to budget my time and arrange to do my studies when I have the time
available. It has been an excellent experience. I feel that I have learned numerous skills
that have already benefited the students in my classes and it has not come at the expense
ofmy family
The other benefit I have feel strongly about is the practicality of the degree and the way it
is structured. Each domain builds on the other. The portfolios are related directly to my
experiences in the classroom and each successive domain builds on what I have learned
in the previous one. My confidence as a teacher and a professional is better than it has
ever been .. I would recommend, and already have, WGU to my colleagues for an
excellent program with maximum flexibility.

Sincerely,

Bryan Chadd erdon

Stu dent Testimonial - Kurt A. Chambers
To Whom It M ay Con cern:
This letter is to express my compl ete satisfaction with the educational program that I have
been involved with at WGU. My invol ve ment wi th WG U has been enjoyable,
enlightening , educatin g, and satis fying.
My current job is as a Full-time Residential Faculty member with the Maricopa
Community College system in Phoenix, Arizona. As a faculty member, and an
instructor, I am familiar with the processes necessary to deliver a quality educational
progr am. I was drawn to WGU for three reasons: First , they used a competency based
educational program. More and more we at the community colleges have to show that
w_e are teaching what we are suppose to teaching. Competency based education is one of
the strongest methods available for accomplishing that goal. Second, the course was
completely online. I personally love online learning. I am self-motivated, eager, and not
ready to sit through a traditional class setting where I cannot progress as fast as I would
like to. Third, the mentoring available to each student was impressive. Before I signed
up with WGU, I read each mentors biographical. I was impressed by the credentials and
experience each mentor had accomplished . This was important to me .
Since being a part of WGU, I have not been disappointed. I am able to move forward at
my own pace. My mentor (Sydney Parent) has been very flexible and helpful in
providing needed support and council all along the way. The initial orientation was
thorough but not inappropriately long. The services provided by WGU have been very
helpful , the online AAP is most helpful, the library services saves a lot of time and
provides great information.
In summary, I have been thoroughly satisfied with my program at WGU. It appears that I
will be graduating in June of 2003. Because of my educational program at WGU, I am
already working in the area of Leaming Technologies. I would not be working in this
field if I had not had this educational program.
If you have any questions about my experiences, please feel free to contact me directly.

Sincerely,

Kurt A . Chambers

Student Testimonia l - J . Tod Cracroft
W estem Govern ors Uni versity
2040 East Mu rray Holl aday Roa d, Suite 106
Salt Lake City, Ut ah 84 117
October 9, 2002

Subject: Review of my experience as a WGU graduate student.
Programs are meaningless to me without great people to plan , implement and support them.
WGU has greeted me with intelligent and caring people at every step of my master's program.
During the application process for my state-sponsored scholarship, I felt genuinely aided by the
people I worked with. Even though the state's funding procedures were unclear, WGU's people
like Greg Gough were anxious to discover how to help me proceed. They communicated with the
state's people and worked for me so I could obtain the best scholarship available.
The orientation program opened up my eyes to the potential of on-line education and helped me
feel a part of a community of learners. Mimi Tschida initiated a dialogue with students from
South America to Virginia to Utah. I felt comfortable using the message boards, the WGU
library and reading the thoughts of insightful colleagues as we broached many cyber subjects
together.
Now that I'm deeply engrossed in my program, my mentor, Sydney Parent PhD., encourages me
with enthusiasm through each domain. Her test reviews are essential, and her proofreading of
my writing is intelligent, tough and yet friendly.

(

The curriculum allows me to apply what I'm learning. The key concepts from each domain are
held together by my portfolio projects and ultimately my capstone project. WGU's rigorous
program allows me the freedom to choose the focus of these projects and infuse my work with
the passion I feel for my profession as an educator.
I teach junior high during the day and night classes at the community college. Without the
scheduling benefits of this competency-based program, I couldn't have approached my master's
degree for a few more years. Not only is this program convenient, it offers freedom from
irrelevant classes that may offer little or no value to the education I'm seeking.
I'm fortunate to associate with the fine people at WGU. Without them the program wouldn't
work. With them, I feel comfortable negotiating the white water of their challenging Master's in
Leaming and Technology degre e.
Sincerely,

J. Tod Cracraft
J. Tod Cracraf t
Va lley Juni or Hi gh Eng lish Depart ment
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Student Testimonial - Me lanie Durf ee

Octob er 15, 2002

To Whom It May Concern:
I am a student currently attending Western Governor University (WGU), earning a
masters degree in Leaming in Technology. The style of distance learning that WGU
employs is especially conducive to my situation, a working professional earning an
·advanced degree. It is a perfect match with my employment schedule, learning style, and
work experience.
I am a technology trainer for 85 schools in rural southern Utah and keep a rather sporadic
schedule. Sometimes my work day starts at 6:00 a.m., and sometimes it does not end
until the later evening hours. There is no way I could attend regular evening classes at a
local university; I need to fulfill my work obligations in addition to earning an advanced
degree. With WGU's style of learning, I am able to study whenever my schedule allows,
no matter what the time of day.
I also enjoy learning independently. I am usually self-started and enjoy setting my own
pace. When I do feel the need for human interaction, I can call my mentor who can guide
me and let me know if I am headed in the right ( or wrong) direction.
Another aspect I appreciate about WGU is the fact that it is competency-based. As a
technology trainer in the public schools, I already have some skills in technology. I do
have a great deal to learn, but I also had mastered several technology-related concepts
before ever enrolling in WGU's program. With the competency-based program, I am
able to spend a small amount of time studying what I already know. This frees me to
concentrate my efforts on what I do not know. This individualizes my education and
makes the WGU master's program much more practical for me than other types of
advanced degrees.
Overall , my experience at WGU has been a positive one. If you would like more
infonnation, please do not hesitate .to cont act me.

Melanie Durfee
Technolog y Trainer

Student Testimonial - Linda Goldston
October 9, 2002
To Whom It May Conc ern:
As a public school educator for 16 years, I have seen the beginning and demise of many
educational programs and reforms. I in the past looked very cynically at the effectiveness
of an electronic institution. However, since my enrollment and coursework has begun at
Western Governors University, I have realized the positive impact such an educational
option can have.
During my experience at WGU, I many of the concerns I had about electronic institutions
were alleviated. As a collaborative type of worker, I was concerned that I would not have
the opportunity to work with other students and teachers. Just the opposite has happened.
I have been afforded opportunities to be part of classroom chats, team projects, and
discussion boards. In some classes that I have taken, I have actually been graded on in
class participation. Concerning working with other teachers, I have the opportunity to
work with the best mentor ever. She tracks my progress constantly, provides feedback
and support immediately. I never had this type of one on one mentor experience in my
undergraduate career. I feel the mentor program at WGU is exemplary in that fact.
As a working person, I also found it impossible to find time or adjust my schedule to fit
the schedule of a traditional university . Many graduate programs schedules are such that
it would require that I quit my job to be able to complete the program. This is what
initially attracted me to WGU. I can complete my program at my own pace and
according to my own schedule. This program is ideal for my lifestyle.
I was also concerned about the rigor of this program and its applicability. I was
concerned that a electronic university might not give me the training or tools that I so
desire to be able to do my job better. Just the opposite has happened in this area as well.
The rigor is definitely there as I am now using many of the things I have learned in
classes in my daily teaching. The capstone project that is my entire masters project is
something I am currently doing in my classroom. In the short time I have been in the
program, I definitely feel that my teaching has definitely benefited.
I would wholeheartedly recommend this program to anyone. It has been beneficial to me
educationally and professionally. I greatly appreciate the opportunity to participate in
this program.

Sincerely,

Linda Goldston
Western Governors Univ ersity
Masters of Learning and Technology Student
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Student Testimo ni al - Kae Hawkes
Oct. 9, 2002
To whom it may conc ern:
My experiences with WGU have been great. I like the options or taking classes or doing
readings and portfolios along with the assessments. The format and ease of study time is
conducive to my schedule and I accomplish more in a shorter time than I would
otherwise. I really agree with the setup that the University has for working educators.
The mentors have been excellent and very helpful with encouragement and
answering questions. You feel worthwhile and that you are accomplishing goals you
wouldn't otherwise be able to do in a different University setting. The competency based
structure is great for me. With some of my family situations, I have been able to keep
going on my degree. Anywhere else, I would have had to drop out of the program.
I have been ahead of schedule in my classes. The e-library and other sources at
WGU have been beneficial for working on my domains. Day or night, I have access to
the resources and information I need to move forward at a comfortable speed. Having
weekly reports and e-mails to my mentor is helpful. The monthly phone conversations
are invaluable to the program which keeps us on track with updates, personal answers to
questions about each domain, what is expected and encouragement that we are on the
right course to achieve our goals.
I have met others from all over the nation and shared ideas about what we are
studying and how to go about achieving our goals. The course literature and texts have
been informative and well chosen for the degree program.
I also had good experiences meeting some of the business partners who
donated money for the scholarships of which many of us are fortunate enough to be
recipients.
I am using many of the ideas I have gained with my students. I am seeing some
improvements and skill building for them to use now and in the future.
This method has been the best learning situation for me and I am glad to be part
of Western Governors University.

Sincerely,

Student Testim onial - Esther K. Henry
Octob er 10, 20 02
To Whom It M ay Conc ern :
I am working on a Masters of Arts in Instruction and Technology through Western
Governor ' s University. I was attracted to the pro gram because it is offered over the
Internet. Since I live in a rural area of Idaho, it has been difficult to work on an advanced
degree because the closest university with a graduate school is more than an hour's drive
one way. I am a full-time high school English teacher. There simply isn't the time
available to drive to a two or three hour class at least one night a week and still keep up
with the lesson planning, paper scoring, and involved reading I need to do each day to
give my students the quality English class they deserve.
The WGU program allows me to use the spare time I do have on meaningful coursework
instead of driving the highways through winter snowstorms. Having an assigned mentor
to work with allows me to ask questions and get the help I need to succeed in the
program. I have done home study courses in the past, and the lag time between sending
an assignment or a question off to a professor and waiting for a reply is often weeks
instead of days. Because of the internet, I have been able to get my questions answered
within hours-something
that helps me make efficient use of the time I do have.
The instructional material and tests used at WGU are certainly relevant and rigorous.
Instead of just regurgitating a lot of facts back, the WGU tests make me apply the
knowledge I have gained in realistic settings. I have been able to apply principles I have
learned in class to the teaching work I do every day. Even though I haven't finished the
program yet, I have become a better teacher because of some of the things I have learned
in the class.
Being able to utilize technology to achieve my goals for an advanced degree is one of the
great benefits of living in the 21 st Century. I am glad that education has made the
necessary paradigm shift to embrace technology and allow those ofus who live away
from an academic institution the opportunity to continue our pursuit of education and
knowledge. There should be more programs like WGU made available to help people
better become life-long learners.
Sincerely,

8:tiiM K £e~Zjl
Esther K. Henry

(

Student Testimonial - Gay Jackson

(

October 30, 2002
Testimonial for WGU
When I decided I really wanted to get my Mast ers Degr ee I looked for a pro gram wh ere I
could increase my knowledge and skills in an area I was excited about - Leaming and
Technology. I felt that 20 years of teaching experience should count for something so I was
enticed with the idea of a competency based degree that would allow me to study on my own in
areas I was already familiar with and take on-line courses for areas that were new to me.
Western Governors University off ered thes e options including a self assessment at
registration that would let me know where my strengths and we akness lay. I was pleased that
there would be a mentor to help me know what I needed to study and what the opportunities
were; the classes that were available, the texts I needed to read, how to prepare for assessments.
The cost was also more reasonable than some other options .
I enjoyed the self pacing and the challenge of being in charge of my own learning
opportunities . I was pleased with the courses I took online, the library options available for
research , and the personal mentor who helped me a great deal.
WGU received accreditation shortly after I started my program. I was confident that it
would, but I also knew I wanted to learn what was being offered.
The Capstone project that I completed has helped me with the classes I teach at school. It
has been a very valuable experience for me. I would highly recommend the program to others.

(

(

Gay Jackson
Master of Arts in Leaming and Technology
W estem Governors University

Studen t Testimonia l - James M Judd
Octob er 13, 2002
To whom it may conc ern:
Hi my name is Jim Judd. I am a teacher in Washington State. I have been teaching about
20 years and have already accumulated 90 credits past my Bachelor of Arts Degree. I
have been working on a Mast ers Degree in Leaming and technology for about two years
now through Western Governors University. I am very lucky for the opportunity to find
out about this online University.
Had I not found out about this University, I would have never pursued a Masters Degree.
I am older and can't afford to spend many summers pursuing a traditional Masters
Degree from a local university. The flexibility of this university, being online has made
it a reality. The program has been challenging for me, yet one of the best educational
experiences I have ever had.
The way this program is set up is on the cutting edge, as far as education goes. It is
competency based, while also considering past experience. The program has different
assessments and portfolio assessments in each of the five domains and a capstone
assessment. This kind of program is right on track for what many states educational
programs strive for. In fact it is ahead of most traditional universities. The program uses
the latest of technology to deliver course work and assessments.
I live in a very rural area of Washington State. Because of this technology I have been
able to do all my course work from home. To take the online assessments, I have only
had to travel 20 miles to a local college. The use of a mentor has also been a great help to
my progress. This too has all been done from a great distance.
I would highly recommend Western Governors University to anyone who is thinking of
pursuing or furthering their education.
Sincerely,

~MJudd.

(

Student Testimonia l - Connie Keogh

Years ago, I recall havin g a conversation with a woman who lived on a ranch in a remote
area . In her home, a cook stove was the primary source for her cooking and heating. Because I
also had a cook stove, which I enjoy for the warmth and nostalgia associated with it, we
discussed the merits of the "o ld fashioned" way. She reflected that she would just as soon forgo
techn ology, computers and the like and ke ep her life simple. At that time, I commented that I
could see myself next to my cook stove working on the computer, blending the old with the new !
Fifteen years later, I have been able to do just that! Little did I dream then that I would
be able to achieve my goal of obtaining a Master's Degree in my kitchen on my laptop computer
while intermittently stuffing wood in my cook stove. The convenience, the flexibility , and the
uniqueness of Western Governors University's Master of Arts in Leaming and Technology have
been a perfect fit for me at this point in my life . Years of teaching in various situations, many
graduate level courses, two attempts at graduate school and multitudes of institutes and
workshops, had put me in the position of wanting a degree that would help me financially, and
also open some doors for future opportunities, without the constraints of more typical curriculum
and standard expectations. With teenagers at home and work commitments, I did not want to
attempt a program that would require driving and time away from home. Also, I wanted a
program that would recognize my experience and past education. Being evaluated on my skills,
designing a program for my success, and guiding me through the process was an offer that was
appealing to me.
The Master of Arts in Leaming and Technology is a comprehensive program that is
carefully designed by connecting all the domains together in what I like to refer to as "process
learning". The assessments and portfolio assignments are evaluated at the end of each domain to
demonstrate competency. Passing ·each of the domains was an important step towards
completion of the degree. Also, the learning that occurred with experiencing the process and
developing a product of my interest in an open-ended environment, that was both exploratory
and guided, is a valuable competency that is difficult to measure. As I approach my graduation,
I am thrilled that I have had the opportunity to participate in such an innovative, comprehensive
learning experience, utilizing the modem convenience of distance learning via the Internet, while
·
still hanging onto some of my "old fashioned" lifestyle .

Connie Keogh

Student Testimonial

- Jim N. Langston

---- -Original Message----From:
Sent: Tuesday, October 15, 2002 10:28 AM
To : Mingming Jiang
Subj ect : test imonial concerning WGU
To whom it may concern:
As a student at Western Governors University I want to express my support for its goals and
mission. The purpose that WGU was founded for has helped me as an elementary school
teacher. My schedule is v e ry tight, I am on a very limited budget, and want to expand my
education by earning a maste rs degree. The model that WGU offers addresses my limited
funds and schedule. Not many universities could easily address my needs as WGU has. I
am particularly fond of the mentoring program at WGU. My mentor has the training,
common sense, and real world experience to help me quickly progress through my degree
program, thus achieving my goals in a timely manner.
As WGU is being evaluated for accreditation,
I would like to voice my support for enabling
future students and fellow teachers like myself the opportunity to earn a degree online, at
home, with limited funds. Universities throughout
the state of Utah are of exceptional
quality, WGU is no exception.
Instead of its first concern being money like most businesses,
WGU's students are its highest priority, as it should be.
I have taken classes through a host of other universities and colleges. Gaining credit in
many instances is as easy as showing up to class. At WGU this is not the case. Students
are challenged from the beginning and are enabled to progress at their own speed. Classes
·that are organized through WGU are poignant and prepare the students for their domain
tests. Collaboration with the many colleges and universities that offer courses which WGU
students need is a boon to teachers and students alike. As with any university, evolution of
programs creates a new and higher level of education; WGU is not exception.
In conclusion, I would like to express my continued support for the administration
and staff
that is at the heart of Western Governors University.
They are professional, courteous, and
knowledgeable;
this distills confidence in its students and undoubtedly will also in its
onlookers.
Sincerely,
Jim N. Langston

Student Testimonial - Laurene Anawalt

(
October 9, 2002

To Who m It May Concern:
I am a current student of WGU and am glad for the opportunity to be able to participate
in this comprehensiv e m asters program . More specifically the program is the Leaming arid
Technology masters program. This distance learning opportunity affords me the opportunity to
enroll and complete a masters program that otherwise I couldn't do because of work.
I have been able to gain experience and insight into technology because I am constantly
required to use the technology in my studies. Navigation around the sight is difficult at first but
the instructors were always available to give more specific instructions, which made navigation
possible . Navigation is no longer a problem for me. I understand organizational concepts of a
learning web sight to a greater extent.

.(

The courses thus far have been challenging, requiring much effort , thought , and action on
my part. The instructor, or mentor, in my case has been very helpful and attentive to my needs.
She assists in getting me to understand how to accomplish the goals that I am working on and
helps establish time lines that are feasible .
The electronic library access has been more than adequate and useful. Having other
colleges' electronic libraries available is a big plus. The Reserved section of the library is easily
accessed.
The introductory course was a must to get familiar with the WGU college format.
I am learning from this educational experience and hope that I can complete my goals
attaining my master degree.

Sincerely,

L aurene A nawa lt

Stud ·ent Testimonial - Joseph P. Meersman

To whom it may conc ern,

10-16 -02

I am a public high school teacher, currently enrolled in a master 's program at
WGU. The program offered is Learning and Technology. I originally became
interested in WGU due to a scholarship I received from the Bill and Melinda
Gates Foundation. I was excited at the prospect of advanced training in creating,
designing and applying technology in my classroom. So far, the educational
experience at WGU has been great. I appreciate the concept of learning by way
of the Internet. Coming from a rural area in WA State, I enjoy the convenience
and delivery of this content on-line. All of the personnel connected with WGU and
the teachers at the various universities and colleges in whose programs I have
taken classes have been professional and very helpful.
At the end of the summer, I had the unfortunate experience of having to be
hospitalized for several days right in the middle of one of my on-line courses. The
teacher and my mentor were very gracious in understanding and working with
me in order to allow me to complete the class successfully.
I look forward to finishing my master's at the end of Summer 2003. I believe it
will help me become a better teacher to my students and my colleagues. The
WGU experience continues to meet my needs and most importantly, it fits into
my busy schedule.
Thank you for this opportunity to share my thoughts.

Sincerely,

Joseph P. Meersman

(

Student Testin1onia l - Tricia Page

Octob er 30, 200 2

To whom it may concern :
I received a Master of Arts in Leaming and Technology through Western Governor's University the
summer of 2002 . This degree has allowed me to advance on the Washington State salary schedule for
teachers. My studies with WGU began in March of 2000 . A WGU mentor was assigned to me and
together we set learning goals , outlined course schedules, and set target dates for completion of
assessments and portfolios. My mentor was always available online and through regularly scheduled
telephone conversations. All the practical services of the online degree program were completed with
punctuality and accuracy by WGU - registration for courses, ordering and delivery of texts or videos,
and financial details.
" . f fh~ ,_Master of Arts in Learning and Technology degree included five domains of study. For each
.,·?·il;:Jqo~'i n, I had to pass two assessments and complete a substantial portfolio project. For most of these
7
· · ', f'q.?~ i13;
,1 completed a university course. For some , I conducted independent study with texts
..·-;;··,
pt'.tiV
ig?,4}'1$M
WGU. The courses varied in nature from the exceptionally rigorous Research Methods
< .:,:'t·,\;;i
~gµi~~i:·i-,~rti?
h Jones International University , to the interactive Instructional Design course from
·.>:,,;,,::,-J-'\
;· ~y\T-~~™
"' ,ti.1/1,.,,., tate University and Internet for Educators with Texas Tech University . The professors
;.~\\ ;; /', ',fdr J pe~:,w;,,,,
\diirses skillfully facilitated online discussions and sharing of coursework to promote
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a1;distance environment. The highlight for me was writing a research proposal for the
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)'t¥s~jt~h Me.thods course which was proclaimed by my district superintendent as an "exceptionally
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document".

_,:, tm~i;ye1at the fact that I could attempt and complete a Masters Degree program from my home in a
,,;_.;;;;~/&}:~:
rfhiot e location in North Central Washington. With the guidance of my mentor and professors , I had
·
access to a wealth of informational resources online-prirnary research documents, educational
journals, writing manuals, and university libraries. To complete the portfolios required by WGU, I
had to apply what I was learning in the courses and texts. This approach made the content come to
life for me in a way that will be useful in my professional work in the field of education.
Sincerely ,

TriciaPage
Trici a Page
Educator, Manson School Distri ct

. .... ....... . .
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Student Testimonial letter - Paula Roy

Paula Roy

To Whom It May Concern:
I am pleased to have been asked to write this testimonial letter regarding We stern Governor's Univer sity
(WGU). I have been a student in the Master's of Instruction and Technology program since July of 2001,
·
and am planning to complete my degree in spring of 2003.
I had been contemplating a master 's degree with an emphasis on technology for some time . The major
drawback with other master's programs was always the time constraints . Due to family responsibilities,
my schedule is such that I can't commit to the same day each week. This virtually eliminates traditional
programs. WGU allows me to study and learn on my time-something
I needed in a master's degree
program.
When I first looked over the curriculum of the program, I thought it was very difficult and that I might
have trouble passing the domains. However, through the guidance and assistance of my mentor, Sydney
Parent, I have been able to complete four of the five domains. Originally, I also questioned their choice
of topics (i.e. Management), but after completing all but one domain, I can see how they all fit together
and realize the importance of each. I have discovered that the knowledge I have gained thus far is
enhancing my job as the technology specialist in a private school.

(

Due to personal financial difficulties, I have chosen to self-teach the 5 domains. While I don't personally
recommend this approach, Sydney has been very instrumental to my success. She has assisted me in
locating material to read and has presented the titles of books, which have helped me in my studies.
Another positive experience I have had at WGU is that this program is competency based. Because I have
been the technology specialist at my school for over five years, I have had much experience with
technology and am familiar with software and web design. Sydney recommended that I take the
technology tests without extra classes or studying, tantamount to CLEP-ing. As an undergrad, I was able
to CLEP some classes. I appreciated this then, as I do now. With my limited free time , it is nice to know
that my experience helps me to progress through the topics I already know.
WGU's Master ' s of Instruction and Technology is a program geared for the adult learner. I am very
lucky to have happened upon it for my studies, and thank them for what they have done for me as a
teacher.

Sincere ly,

C)~Q?
Pau la Roy

(

Student Testimo nial - Charles Snelling

(

-----Original Message----F rom: Charlie Snelling ~
Sent: Thur sday, October 10, 2002 7:16 PM
To: Sydney Parent
Subject: Re: Request for WGU testimonial

To Whom It May Concern:
At this point, halfway through an online Masters Program in Learning
and Technology at Western Governors University, I feel that the University has
served me well. It has provided not only the resources I need but the mentoring
that is particularly important to success in electronic distance learning. The
mentor system has been crucial to my remaining focused and engaged in the
process.
Also the flexibility and convenience promised by distance learning is
well realized at WGU. If it had not been for the availability of a
choice like that established at WGU I would not have been able to pursue this
degree and my employer and students would not receive the benefit of my better
training.
I believe that as technology and experience evolves WGU can and will
have an increasing impact on the online learning community and on education
generally.
Sincerely,
Charles Snelling

Student Testimoni al - Matt Stowell
July 16, 2002
Members of the· Int erre giona l Accredi ting Comm ittee;
I have been asked to write this letter describing the Learning and Technolo gy M asters
degree pro gram at W estem Gove rnors University. B ecause of my exception al expe rienc e as a
student in this progr am I am happy to do this.
I gradu ated from Ut ah State University with 3.8 gpa in Engineering. While at Utah State
I participated in student government and was a scholarship track and field athlete. I mention
these facts because they are relevant to my educational experience. I offer this background to
point out that I know what a challenging, rigorous, diverse, -and yet educationally effective
University experience is like. In spite of the difficulties servicing working students WGU
manages to demand and provide rigorous, quality learning. The WGU program is flexible
enough to allow students working fulltime to also further their education, but I want to assure
you that this is not at the expense of quality.
The WGU model is definitely a needed model in the higher education world. There are
three characteristics that I believe make WGU an effective institution of higher learning. The
first is that students can learn at their own pace and at the times most convenient to them. WGU
offers a unique solution to students who in a competitive economy can't afford to take two years
of their career but who can't afford to let their skill set drop off either.
The second characteristic is that with WGU~ s competency-based education model a
student can leverage what they already know and focus on new areas. I was able to demonstrate
competency in a few areas that I already knew well. . This allowed me to focus on the areas that I
needed help in. I can't overstate the importance of this from my perspective.
The third characteristic is that because a WGU student is working fulltime they can
immediately apply academic solutions to problems. I particularly found this third point relevant
in my WGU experience. I found that I could apply the things I learned in my program almost
immediately. I tell people that WGU improved my performance as a teacher between 70% and
100% and it did it immediately without having to takes two years off and then relearn everything
when I began working again.
I have a favorite phrase that I think describes WGU. The WGU model increases the
learning output per unit of learning input. In other words students learn more from WGU based
on the same amount of time , money, and energy exerted toward learning than from other
institutions. I hope this lett er has been helpful. I have gladly recommended WGU to colleagu es
and friends. I know that it will be successful in its mission and will greatly benefit Higher
Educ ation.
Sincerely,
Matt St owe ll

(
,,

Studen t Testimonia l - Gail Taylor

Octobe r 17, 2002
To Whom It M ay Concern:
When I considered going back to school for my Masters, several issues stopped me.
First, the area univ ersities do not offer the degree of my choice; second, access to the
local universiti es is anywhere between thirty to sixty miles away, which is not
convenient, and last, the thought of a traditional masters did not attract me.
When I looked into Western Governors University, I was impressed with what they had
to offer. I like the idea of learning in my own home and studying on my own time. The
idea of testing for competence is appealing, and skills needed to achieve the learning
objectives are clearly outlined and set.
Working with university staff for the last nine months, I have been impressed with their
availability, timeliness, knowledge-base, and ability to treat me as if I were attending
campus classes. My questions and concerns are addressed promptly. I was assigned a
mentor who has anticipated my needs, kept in touch, and motivated me to achieve my
goals. Although hesitant to attempt distance learning, it has met my needs beyond my
expectations. Due to my experiences with WGU, I can highly recommend it to those who
have neither the time nor personal situation to attend a conventional university setting.

Student

Testimonial

- Ryan Walker
Octob er 28, 2002

To Whom It May Concern:
I have been a stud ent of th e Westerns Governors University for a few years now
and I would recommend it highly as an alternate form of education. (In fact, I have
recommended it to a co-work er who is now in the process of enrolling). What makes
WGU unique is the competency-based education. As many realize, competency-based
education is making a real change in the education field. As an example: In addition to
being a student at WGU, I am also a teacher at the Horizonte Instruction and Training
Center. This is an adult High School whose main purpose is to educate ESL students. The
school is part of the Salt Lake School District and offers High School diplomas. Many
groups including the Presidents Council on Education have nationally recognized this
school. Horizonte is a competency based education system and I have worked with this
system of education for many years now with much success.
WGU's competency based education has allowed me to show my level of
understanding in my field (Information Technology) so I have no need to waste mine or
WGU's time to take classes in areas that I am already proficient in. As a working
professional with 18 years of experience in my field, this is one of the aspects that
attracted me to WGU and has kept me as a student.
Another aspect of WGU that has greatly helped me is the ability it gives me to
work at my own pace. I am a busy person who works a full time day job, teaches night
school, and am the father of four. With these and many other responsibilities it would
literally be impossible for me to attend a traditional school or even receive an education
from an organization that meets one night a week. I have taken multiple classes through
WGU across the 'internet' and via books and email. Every time I have found the
instructors easily accessible and genuinely concerned for their students. In addition, the
mentoring program ofWGU allows me to communicate with my 'councilor/advisor' on
an individual basis and I highly recommend it for other education institutions. I feel my
education has truly been customized for my needs.
I wholeheartedly recommend Western Governors University for full accreditation
status and hope they have continued growth and an opportunity to assist many students
throughout the world with secondary education plans.

Ryan R. Walker
Student No. 8359

(

Student Testimonial - Judy Bees ley

(

134 M adison A ven ue
Rexburg, Idaho 83440
Octob er 10, 200 2

To Whom It May Concern ,
I have been taking part in a masters program in Technology and Learning through
Western Governors University (WGU) for the past year. My experience with WGU has
been academically beneficial, extremely professional , and personally rewarding.
I was concerned as I began my studies that the distant masters program through WGU
would either be too broad and difficult or too irrelevant for me. I have found neither to
be the case. Although the materials, texts, portfolio assignments, and assessments are
challenging and require in-depth study and preparation, I have found the knowledge
gained to be pertinent to my career . Because the program is carefully designed, I am able
to apply and transfer what I learn daily.
WGU conducts registration processes, academic programs, and accounting procedures
with professionalism.
I have been impressed with the timely and accurate dealings I
have had with WGU. I have never had to ask twice or wait for answers, feedback, or
needed details.
(

The thorough communication and personal connection provided by WGU is extremely
advantageous for learning. Staff and mentors provide continual support and
encouragement via email and telephone. In many ways, I feel that my mentor knows me
and is more concerned with my understanding and achievement than most traditional
instructors have been.
I feel that my masters program through Western Governors University is extremely
worthwhile . The virtual university accommodates advanced academic achievement while
providing diverse time frames , program options, and valuable mentor support.
Thank you,

~Ci~
Judy Beesley
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Mission
The mission of the University will continue unchanged
future. Western Governors University aims

for the foreseeable

... to improve quality and expand access to post-secondary educational
opportunities by providing a means for individuals to learn ) independent of
degrees and other credentials
time or place) and to earn competency-based
that are credible to both academic institutions and employers.
To accomplish its mission, the University will continue to seek over the next
four years to establish its credibility, marketability,
and scalability. As in last
year's plan, these underlying themes continue to shape all of the goals and
objectives listed in this document.

Goals
The goals for the planning period flow from the broader mission and goals of
the University and are established to fulfill its promise. Specifically, over the
next four years, Western Governors University will endeavor:
•
•
•

•

•

•

To be recognized as the preeminent
competency-based
institution of
higher education in the United States, and
To be recognized as a national leader in the provision of high quality
learning resources and services for distance learning;
To achieve accreditation
by the Interregional
Accrediting Committee
(IRAC) in recognition of the University's quality and contributions
to
American higher education;
To create a Teachers College within WGU with certification,
endorsement,
and advancement
programs for teachers that are
recognized and accepted throughout
the University's member states;
To create a Center for Business Studies and a Center for Information
Technology Studies within WGU, each offering a range of
undergraduate
and graduate programs appropriate
to the current and
emerging needs of these professions,
as a first step toward the later
creation of colleges in these areas of our focus;
To meet or exceed the enrollment targets established for each year of
this plan, reflecting steady growth in all the University's areas of
program focus: business, information technology, and teacher
education.

Summary

of University

Progress

The following milestones of the University's progress over the last year arose
out of the plans made and recorded in the previous iteration of this document.

They refl ect the goals and objectives stated a yea r ago and provide the platform
for continuing progress relativ e to the goa ls and objectives a ffirm ed for t h e year
ahead. These are the salient accomplishments:
Acad emic Programs and Student Services
• National accreditation
with the Distance Education and Training
Council
• Development, approval, and new student enrollments in the Bachelor
of Science in Business, Information Technology Management
Emphasis; Bachelor of Science, Computer Information Systems; and
Bachelor of Science in Business, Human Resource Management
Emphasis (approval received 1 / 31 / 02, applications now being
accepted);
• Creation of the Teachers College and appointment
of its Dean;
• Articulation agreements with the League for Innovation, community
college districts, four-year colleges, and universities totaling nearly 60
individual institutions;
• Strengthened
the Education Provider network through the work of the
EP Selection Committee, the advice of the EP Advisory Committee, the
inauguration
of the EP Operations Committee, and complete revision
of the EP on line Hand book.
• Program reviews completed for MLT, AA, AAS-NA; revised
competencies
and assessments
for MLT, AA;
• Turnaround
on assessment
scheduling and scoring improved from up
to 90 days to less than 30 days, and on essay grading from 30-60
days to 2 days or less;
• Created new student orientation program, with text, online discussion
groups, and mentor guidance;
• Produced six graduates (1 AA and 5 MLT) from our programs!
Marketing and Recruitment
• Partnership
with the National Urban League to provide competencybased learning opportunities
for national staff and clientele;
• Partnership
with Sitting Bull College to provide learning opportunities
and mentoring services for its information technology students;
• Creation of Novell University as prototype for WGU educational
services to corporations;
• Creation of State Government Universities in Arizona and Nevada as
prototypes for WGU educational
services to member states, and as
major marketing initiatives for later degree enrollments;
• State recognition of the MLT for teacher advancement
in Arizona,
Idaho, Montana, Nebraska, Nevada, Utah, Washington, and Wyoming;
• Enrollment increase from 170 degree-seeking
students to 432; from
300 non-degree students to 2000;
Finance and Administ ra tion

•

Star Schools grant of $10 million from the USDOE to support
Teac h ers College d eve lopment over the next five years;
• Grant of $2 million from the Gates Foundation
and the State of Utah
to support technology lea dership training over the next three years for
Utah school principals and superintendents;
• Grant of $1.8 million from U.S. Congress;
• Over $1 million in private, corporate, and foundation contributions;
• Consolidation
of the Denver office staff and functions in Salt Lake to
improve student service and administrative
efficiency;
• Implementation
of the student information
system, on time, on
budget, with in-house consolidation
of IT support services;
• Nearly doubling University staff with the appointments
of:
o Academic Affairs: Marti Garlett, Tom Zane, Melissa Hayden
o Mentors: Ron Burgher, Sydney Parent, Jeanne Butler
o Student Services and Support: Peg Shurtleff, Mandi PopwellStokes, Angela Stoker, Angie Wright, Chris Mallett, Kate
Peterson
o Financial Aid: Carol Garnett
o Marketing and Recruitment:
Margarita Guerra, Liz Angus
o Fundraising:
Mike Leavitt, Kathy Drahos
o IT Support and Development:
Mike Hubbard, Lujun Zhang;
• Surpassed
the year's financial plan: under budget on expenses, met
revenue targets.

The Planning

Process

Consistent with past practice, the development
of this plan has involved a
progressive series of interrelated
discussions,
with appropriate
feedback loops
among the key constituencies
of the University.
The process occurs each year
in two distinct phases.
It begins with strategic discussions
in NovemberJanuary with the senior management
team, the faculty and councils, and the
Trustees about progress relative to goals in the year just completed, as well as
priorities and plans for the next three years. This strategic phase of the annual
planning cycle establishes
key objectives for the immediate future and allows
any refocusing of long-term goals that may be necessary.
The results are
incorporated
into a revision of the University's Development Plan, which is then
further reviewed by University staff, Council members, and Trustees and
National Advisory Board members.
The results are fed back into the monthly
Operations Review meetings of the senior management
team, so that
adjustments
can be made and coordinated
as necessary.
As these
consultations
continue the plans for the year ahead acquire more definition
and detail.
The refinement of the University's Development
Plan leads to the second,
tactical phase of planning in May-July, which results in the annual operational

plan and budg et for the new fiscal year. Here, each major operational area of
the Uni versity develops its specific budget request, based on its action plan for
the year, and allocations are confirmed following formal approval of the budget
by the Board of Trustees.
This plan is reviewed monthly in Operations Review
meetings by the senior management
team, and quarterly by the Board of
Trustees, and actions are taken to ensure that the plan is accomplished.
As
has been our practice, we will continue to review, evaluate, and revise our
Development Plan annually through our strategy review meetings and we will
monitor specific activities in the year's plan at monthly Operations Review
meetings.

Planning

Implementation

The most important function of planning is to prepare the institutional
culture
for the certainty of surprise.
No institution
can know precisely how its future
will unfold, and none can control all the elements of that future. Planning is
not a matter of pouring institutional
concrete; it is a matter of creating
pathways to defined goals serving a clear mission.
Some of those pathways are
readily discernable,
more or less free of obstruction.
Some that seem
unobstructed
will prove to be blocked; others will open unexpectedly
at times
unforeseen.
The first essential in all planning, therefore, is to cultivate the
capacity both to persevere in face of the unexpected
threat and to act decisively
in response to the unanticipated
opportunity.
Neither perseverance
nor
effective action is possible without a clear and constant vision of institutional
goals. 1
WGU's development over the past three years has proven true to these realities.
The University's mission and goals have remained constant.
Our areas of
degree focus-business,
information technology, education-chosen
because
they are all areas of high national employment need that lend themselves to
our competency-based
approach, likewise remain unchanged.
Yet a year ago
we could not have predicted the most important opportunities
we
encountered-Star
Schools, T-PLUS, and the new HRM degree chief among
them. It was the goals we had established
through planning that enabled us to
create these opportunities,
but it was the initiative encouraged by an
innovative, entrepreneurial
culture that enabled us to respond to them
effectively.
It is in this cultural context-a
culture of opportunistic
but mission-focused
planning-that
WGU will continue to develop. Our long-term future will
continue to depend on our ability to develop, introduce, and support a robust
1

The second essential in effective planning is knowing you're on th e right path once you're moving forward on it .
Hence , planning's shadow is institutional assessment.
Taking stock is as important as taking action. Thus WGU
appointed this January its first Director of Institutional Research. About that research , more later.

and timely array of high-quality,
attractive, and marketable degree and
certificat e pro grams - and to do so mor e rapidl y than tradition a l in s titutions
are usually able to manage. We have several competitive strengths in this
environment.
First, the modularity of our program domain components,
where by several domains can usually serve as common building blocks for a
number of different programs, should enable us to adapt programs quickly to
meet the needs of specific constituencies.
Second, our growing experience with
competency-based
education and assessment
should, over time, enable the
process of competency and assessment
development
to become more time and
cost-efficient.
Third, the range and quality of our National Advisory Board
should enable us to draw upon an unparalleled
reservoir of knowledge about
market trends and emerging employment needs, in turn giving us a head start
on new program development opportunities.
Fourth, our practice of enlisting
outstanding,
nationally recognized experts from both education and industry to
serve on program and assessment
councils should, again over time, produce
programs that are widely recognized for their quality. Finally, our use of thirdparty courses from Education Providers should allow us to utilize the best
instructional
content available without incurring the time or cost of
development for that content.
In the past year, these potential strengths have begun to prove real ones. For
instance, our development of the Human Resource Management Emphasis in
the Bachelor of Science in Business is a clear demonstration
of the modular
advantages of our development model. We were able to define the
competencies,
locate and validate the assessment,
and substitute the HRM
domain for the IT Management
domain in the business degree within a few
months' time, thus creating a new option for students in a highly efficient
manner.
More generally, the entire degree development process is much more
efficient. Whereas three years ago it might have taken 24 to 30 months to
design and build a new program, we can now plan with some confidence on a
development cycle of six to nine months for a complete new program.
Similarly, our NAB and Trustees have provided substantial
help to us in
achieving approval to market our degrees in our member states, in helping us
launch our State Government University (EduLink) initiative, and in promoting
the development of our Teachers College. More broadly, the Board has
established a marketing committee to help promote our degrees. Finally, our
Council structure has given our degrees broader currency and demonstrably
assisted us in concluding articulation
agreements
with a number of other
institutions,
including community colleges, senior colleges and universities,
and graduate schools.
Consistent with previous iterations of our development plan, WGU will
continue to focus on the three broad curricular areas of education, information
technology, and business for degree and program development throughout
this
planning period. These three industries already employ large numbers of
people who seek career advancement
and the opportunity to apply skills gained

through experience to their WGU degree requirements,
they are amenable to
the Universit y 's co mp etency- b ase d approach, an d they represent areas of
continuing, high, national employment need for the foreseeable future. Since
we have already developed degree programs in these areas, they also present
the most efficient pathways to program expansion.
Associate's degree
programs offer upward migration routes to bachelor's and master's programs in
these same areas. Master's programs embody end-goals for which associate's
and bachelor's programs can be developed as the building blocks. Associate's
and bachelor 's degree programming
in one area enables more efficient crosswalking to programs in other areas, since several competency domains are
common to all of them; in most cases, a new degree emphasis will require the
substitution
of only one new competency domain.
Given the University's
projected resources for the next several years, we need to capitalize on these
synergies in order to achieve our goals within limited budgets.
Outside these areas we will remain open to program development only when
presented with clear and compelling evidence of sufficient funding, market
need, adequate incentives, and manifest compatibility with our mission, goals,
methods and strengths.
We intend to develop appropriate
links between and
among our primary curricular emphases at the associate's,
bachelor's, and
master's levels. We intend to focus on the efficient and cost-effective
development of high-quality degrees, using our building block approach to take
advantage of generic competencies
that are transferable
from one degree area
to another-such
as language and communication
skills, quantitative
skills,
collegiate reasoning and problem-solving
skills, and so on.
Beyond these general principles, specific objectives for academic
development for the period of this plan include the following:

program

I. Degrees

and Programs
Teachers College/ Education: The Star Schools grant, the WGA scholarship
initiative, and the needs expressed by the Western governors for assistance
in meeting regional teacher shortages make additional program development
in teacher education our first priority for the next several years. Clearly, the
Master of Arts in Learning and Technology (MLT) has been our largest, most
widely recognized, and most successful program since its introduction
in
1999, and it serves as an appropriate introduction
to our Teachers College
initiative. We expect that it will continue to be our largest program at least
for the first years of this plan, but it will be joined over time by other
master's level programs whose enrollments
may come to equal those of the
MLT by the end of this planning period.

In the course of this plan we will develop the following programs related to
teacher education (including competencies,
assessments,
and learning
resources), to be released in the fiscal years indicated:
2003:

Teaching Certificate in Elementary Education
(emph a si s in Rea din g)
Bachelor of Arts in Interdisciplinary
Studi es
(with Elementary Teaching Certifi cation)
Master of Arts in Teaching
(Elementary Education)
Teaching Endorsement
in Secondary Mathematics
(middle and high school)
Master of Arts in Mathematics
Education
(elementary, middle, and high school)
Professional Development Certificate in Elementary Mathematics
Professional Development Certificate in Early Reading
2004
Bachelor of Arts in Mathematics
(with Secondary Teaching Certification)
Master of Arts in Teaching
(Secondary Mathematics)
Master of Arts in Reading Education
Teaching Endorsement
in English Language Development
Master of Arts in English Language Development
2005
Graduate Certificate in Reading Education
Teaching Endorsement(s)
in Science Discipline(s)
Bachelor of Arts in Science Education
(with Secondary Teaching Certification)
To support the development of these programs and consistent with our
general practice, we will construct a Teachers College Council that, like
other program councils at WGU, will have responsibility
for overseeing the
structure and competencies
of programs related to teacher certification.
We
may also construct a Teachers College Advisory Board of eminent educators
to provide high-level advice and assistance
in gaining acceptance for our
education programs in member states and throughout
the nation. Our
current Education Council will continue to have responsibility
for the
Master of Arts in Learning and Technology and for degrees that may be
derived from it.

Business: With an associate's degree and two bachelor's degrees already in
operation, we have made a good start toward the establishment
of a Center
for Business Studies, which we will do in fiscal year 2003. The Center will
offer a broad array of degree and certificate programs at the associate's,
bachelor's, and master's levels represents
an intermediate
step toward the
possible creation of a College of Business at a later date.
• During fiscal years 2003-2005, we will add bachelor's degree options
in such areas as management,
marketing, finance, accounting, and

sal e s. Since each new area of emphasis involves cr eating onl y a s ingle
new competency d omain-rep
lacing informat ion techno logy
man age m en t with finance or m a rk e tin g, for ins t an ce-sc a lin g up at
this r a te is both realistic and a chi eva bl e . Assessment dev elopment for
these d eg r ee s should also be both time - and cost-effectiv e : in ea ch
instanc e our priority will be to use either professional ass e ssm ent s
alread y developed and available (as w e did with the Human Resour ce
Manag ement degree), or performan ce task assessments
which we
d evelop for th e emphasis domain.
We do not at this point b elieve it
will be necess a ry to develop our own objective assessment s in th ese
areas.
• During this same period (fiscal year 2003-2005) we will diversify the
undergraduat
e business certificates we offer. Since all of our
certificates derive from domains within our degrees, they are readily
definable and can be marketed as an entree to a full degree program.
Currently, we offer certificates in Leadership , Business Foundations,
and Human Resource Management.
In fiscal year 2003, we will add
certificate options in Business and Information Technology
Management and Business and Technical Skills. In fiscal years 20042005 we will add more certificate options derived from the new
business degrees as they come online.
• An important element in the design of the Center will be an attractive
and user-friendly Web site analogous to the one developed for the
Teachers College. During fiscal year 2003 we will be developing that
site. All degree and certificate options will be presented through it, as
will all courses related to those options in an easy "click, review, and
enroll " format. Courses will also be searchable by topic areas and by
related sequences for students who may wish to enroll in them for
personal reasons but not for a certificate or degree.
• Beginning in fiscal year 2004 we will research and define the master's
degree(s) we intend to offer in the business area. In fiscal year 2005
we will submit the prospectus
for that degree (or those degrees) with
the intention to enroll students in the second half of that year.

Infonnation Technology: WGU's third area of curricular focus has also
developed a strong array of associate's and bachelor's programs and is now
poised to achieve the cohesion of a Center within the University as well. We
will take that step in fiscal year 2003 . WGU's Center for Information
Technology Studies will expand its offerings in the early years of this plan
primarily by adding more undergraduate
certificates, both our own and
those from industry.
We will continue to consult with our NAB partners
conc erning the feasibility and marketability
of addit ional d eg rees , but we do
not expect to a dd new IT degre e s until late in this planning period, if then.
Despite its current downturn , the IT industry moves too fast for us now to
predict eith er the nature or timin g of new d e gree opt ions. Thus the

emphasis over at least the next two years will remain on the expansion and
mark eti n g of our curre nt degrees, and both the current and new certificates
allied to them.
• In fiscal year 2003 we will redesign the IT components of our Web site
to present its programs and courses through the WGU Cent er for
Information Technology Studies. As with our business offerings, the
objective of the redesign will be to create a coherent, comprehensive,
attractive, and user-friendly
site through which students can "click,
review, and enroll" in the courses or programs that interest them.
The site will be searchable by certification,
provider, cost, and topic.
• In fiscal year 2003 and continuing through fiscal year 2004 we will
add WGU certificate options derived from domains in our current
programs, in areas such as IT Fundamentals,
Software Engineering
and Development, Business IT Management,
and Technology
Management.
• Subject to research findings on program content and test validity, we
will also add throughout
this period additional industry certification
options as components
of our IT associate's
degrees. For instance, we
now accept the CNE as a domain component of our Associate of
Applied Science in IT /Network Administration.
We will research other
professional certifications,
such as the MCSE, and wherever we
determine that such certifications
can be appropriately
linked with
our degrees we will add them.
• A prominent feature of our IT Center's Web site will be a listing of
professional certifications and the course packages that prepare
students to take their examinations.
We expect these packages to
come from both educational and commercial providers, and to change
over time-so
this will be a continuing work-in-progress-but
the
objective for fiscal year 2003-2004 is to identify and add the best of
them to our Web site in a searchable
format that enables interested
students to determine not only such things as costs and duration, but
examination
success rates.

II. Academic Resources
Mentors:
As in past planning,

the University continues to project a "steady
state" mentor:student
ratio of 1: 100 in the undergraduate
programs, and a
1 :80 ratio in graduate programs.
We will also continue our practice of "front
loading" academic staff to ensure that enough mentors are available to serve
all new stud en ts effectively as they enroll. In the case of first hires in a new
degree area, the mentor appointment
will in most cases take place before
the degree comes online and before students apply for admission.
In
consequence,
new mentors will have few students for the first several
months of their tenure as they master the details of their academic program
and new students are gradually admitted.

(

Mentor d eve lopm ent will also continue to be a hi gh priorit y. Mento rs
currently have access to $500 a year for p erso nal investment in books ,
journals, software, and other professional resources, as well as University
support for pre-approved
attendance
at up to two professional conferences
annually.
Objectives for this planning period include:
1. Professional development support: continuation
of the professional
development fund at current levels.
2. Mentor evaluation system: The development of a formal system that
will involve self, peer, student, and administrative
input is behind
schedule but progressing through a mentor-administrative
committee.
The committee is expected to present its recommended
evaluation
proposals this spring. Once accepted, the system will require at least
a year (fiscal year 2003) to implement, experience, and refine as may
prove necessary.
By fiscal year 2004-2005,
however, we should be
thoroughly habituated
to a comprehensive
and productive mentor
evaluation process.
3. New mentor training: currently more structured
and reasonably
thorough compared to a year ago, should now be codified more
completely in a training guide or handbook,
coupled with appropriate
resource materials for using our information management
systems.
That task should be completed by the end of fiscal year 2003 and
revised as experience requires in subsequent
years of this planning
period

Education Providers: We will continue the effort to contact those select
providers whose courses appear on the recommended
paths for our degrees
1) to align their course objectives with our competencies;
2) to incorporate
the portfolio items and performance tasks of our assessments
into their
course assignments;
and 3) to assist them in meeting WGU expectations
for
effective course delivery (e.g., syllabus clarity, timely communications,
and
quick turnaround
with assignment feed back).
Library Resources: We will aim to double the number of student users,
database searches, and documents ordered in each year of this plan. In
2002 we will also establish a per term library fee (for newly enrolling
students) to help motivate them to use the library system; we will monitor
the results of the fee in subsequent
years to determine its effect and modify
it as necessary.
Mapped Courses and Pref erred Paths: Although our approach to mapped
courses will be streamlined by our use of select providers and
"recommended
paths," the need for new resources and the need to monitor
the effectiveness of current resources will continue.
Approximately a third
of the courses currently in our catalog are now mapped, but mapping is not

a one-time exercise. Catalog courses change continually; new courses are
added, an d pr evious ly mapped cou rs es di sappear without warning. Hence,
the overall objective throughout
this planning p eriod is to ensure that all
"recommended
path" courses for each degree program are continuously
available in the catalog-and
that they be of the highest quality. In
addition, we need to establish a routine for updating our recommended
paths semi-annually
to ensure currency, consistency,
and value in mentor
recommendations
about these resources.

Assessments:
WGU's reputation continues
to rest on the quality of its
assessments.
These must remain our signature instruments,
the unique
DNA of the University. We are on track to own all of our assessments
by the
end of this planning period, and the ability to deliver all of them online to
both domestic and international
students
is at least within reach. These
remain key objectives. We have contracted
with Prometric, Inc., to use its
online test driver, and we have contracted
with Chauncey Group
International
to develop the revised assessments
for our general education
competencies
(replacing the commercial instruments
we have been using
from ETS, ACT, and DANTES). Procedures
are in place to ensure that
secure assessments
are delivered appropriately,
and the Prometric driver
enables us to deliver a variety of them to any desktop.
This good progress
needs to be extended systematically
to ensure that our overall goals are met
by the end of this planning period.
The costs of developing assessments
are included in the budgeting for each
new degree program. As programs mature, however, our planning assumes
that both assessment
instruments
and the test items within the
instruments
will have to be revised and/ or upgraded.
Investment in item
development,
beta testing, and item analysis is essential and ongoing. The
objectives during this planning period therefore include:
l. Assessment
upgrades: fiscal year 2002 investment of $167,000 and a
budget allowance for continuing enhancement
of assessment
instruments.
2. Online assessment delivery: migrate 60 percent of our assessments
to
online, computer-based
testing (or computer-adaptive
where feasible)
by June 30, 2002; 80 percent by June 30, 2003; and 95 percent to
online delivery by the end of this planning period. (As a practical
matter, it is likely that we will always have a residue of paper and
pencil instruments.)
3. Scoring: we have achieved this year a one-week turnaround
(or less)
on 80 percent of the assessments
we control; the goal for fiscal year
2003 is 85 percent; for fiscal year 2004 and beyond, it is 90 percent.
III. Academic Support
Throughout
this planning period, the objectives
emphasize continuous
improvement
in systems

in academic support
that facilitate effective

mentoring, that enhance student learning opportunities
and success, and
th a t result in both qualitative an d quantit at ive ga ins th at are measurab le.
The y includ e the following:
l. Continuing development of new student orientation , with progr es s
monitored for its impact on such matt ers as course enrollment and
completion, retention and satisfactory
academic progress, and
student satisfaction.
2. Development of a tutor network to provide subject matter guidance
and support to students who need less structure and depth than
enrollment in a course. Students referred to a tutor would be those
who need to brush up on a competency area, not those who need to
learn totally new material.
We will begin by developing a network of
tutors in essay and research writing, then expand it to other priority
areas identified by WGU mentors.
3. Information management system refinement: With Banner 2000 in
operation, we must now focus on refinements
to the system that will
support mentor efficiency and effectiveness.
The online Academic
Action Plan, scheduled to come online before June of this year, is
foremost among them. It will enable much more rapid access to
student information and much easier mentor management
of student
records and interactions.
Other needs will emerge as our experience
with the system grows. In short, although the huge capital outlays to
install the system are now behind us, user support going forward will
likely remain critical throughout
this planning period.
4. Increasing the rate of Satisfactory Academic Progress: SAP at WGU is
defined by Federal financial aid requirements
and is the product of a
simple calculation, the number of assessments
in a degree program
divided by the number of six-month terms in the Academic Action
Plan. If, for instance, a degree has 20 assessments
and a five term
AAP, it requires the completion of four assessments
every six month
term to maintain Satisfactory Academic Progress. Our conundrum
is
that we have been relatively unsuccessful
in holding students to that
rate of progress, partly because Federal financial aid students are the
only ones required to do so, and partly because the pattern goes with
the territory we have marked out for ourselves.
Working adult
students are always faced with myriad intrusions upon the time
available to their studies, and in consequence
they more easily fall
behind. Consequently,
our objective in the years of this plan is to
increase SAP progressively by taking a number of steps: 1) changing
our tuition structure so that students pay by term, rather than a flat
fee for the degree, thus providing students a significant incentive to
complete their program more quickly; 2) implementing
the online AAP
so that mentors can track student progress efficiently; 3) finalizing
reports that will help us track and report on SAP; 4) working with
selected EPs to have them align their course contents with our

competencies;
5) building learning communities
wherein stud ents can
support a nd motivate eac h other to maintain th eir pro gr ess; and 6)
unif ying our tuition pricing to includ e course fees. In 2001, only 43
percent of our students took a course as part of their degree progr a m.
We believe there is a direct relationship
between course enrollm ent
and degree progress. We also believe that if students are paying for
courses as part of their tuition (rather than as an option, as currently)
they will be motivated to take them.
5. Implementing steps to improve retention: WGU measures retention
based on the students that drop their programs after the date of
finalized AAP. In 2001 our retention rate was 68 percent.
Over the
next four years we will work on increasing retention through the
implementation
of the new student orientation course, facilitation of
learning communities,
stronger follow-up program for "inactive"
students, greater focus on students who do not complete assessments
within the first six months of their programs, and greater
collaboration
between the enrollment management
team and the
mentors so that we have an institution-wide
retention program.
Through these efforts we expect to see retention climb above these
benchmarks:
2002 - 70%
2003 - 71%
2004 - 72%
2005 - 73%

IV. Other Support Investments
The personnel investments
forecast in the previous iteration of this plan for
fiscal years 2001-2002 were achieved: we appointed a Bursar, a second
assessment
scheduler, and a Director of Institutional
Research.
Additional
appointments
in the roll-out years of this plan call for additional mentors,
and additional marketing-recruiting
staff. Apart from these appointments,
we anticipate need for the following:
1. Increased office space. Even at present size we cannot accommodate
all faculty who are interested in working out of our SLC offices. We
have no efficient space for visiting personnel to work from, and we
anticipate adding to our numbers.
2. Staff development program: Though we have not yet been able to
achieve this objective, it remains important for us to support a
program of staff renewal and job-related
continuing education.
The
starting point is a needs inventory, through which we could determine
priorities for staff training and development.
The second step would
be a budget to support both group activities and modest individual
awards for WGU-related training and development.
(Such a budget
need not be large to make a difference-many
corporations
offer pro
bona training, or workshops at modest cost, in such areas as stress

management,
teamwork, telephone et iquette, software, etc.) Th e
large r an d more com pl ex we b ecome, the more important such a
program will b e for morale and organizational
effectiveness.
The
objective by the end of fiscal year 2003: a completed needs inventory.
The objective for fiscal year 2004: begin a program.

V. Marketing and Enrollments:
Marketing WGU continues to be challenging for a number of reasons.
In the
past year we have exceeded targets and expectations
in some areas, underproduced in others. One of the important
lessons of the past year is that we
cannot at this point in our development
conduct a cost-effective, general
marketing campaign. We have neither enough name recognition to succeed
with that approach nor enough marketing money to overcome the
recognition problem. We are currently committing over $750,000 annually
to our marketing effort, a substantial
amount for a still-small institution but
hardly half a month's marketing budget for the University of Phoenix.
Where we can conduct such marketing at low or no cost-through
our Web
site or through the assistance
of a partner like AOL, we will continue to do
so. Increasingly,
however, our efforts over the past year shifted toward
"'elationship marketing," involving more focused efforts to reach special
populations.
The National Urban League, Sitting Bull College, and State
Government University (EduLink) partnerships
reflect that new emphasis.
It also drove the expansion of our graduate program because the support of
the Western governors, the State of Utah, and the Gates Foundation
enabled us to market substantial
scholarship
opportunities
for teachers and
school administrators
throughout
our member states. We expect
relationship
marketing to remain the focus of our marketing strategy
throughout
this planning period.
A second lesson of the past year follows: WGU's enrollment will probably
never progress evenly or entirely according to plan. We are still much better
known in higher education circles than among potential students, and both
distance education and competency-based
education are appropriate
for
only specific audiences.
Focused as our recruiting efforts have become, we
have had to adjust to the fact that some of them will yield results over the
long term, not next term. Within that reality we have learned another
lesson-that
many students,
particularly
at the undergraduate
level, want
first to enroll with WGU not as matriculants
but just to take a course or
two. Once comfortable with the model, they begin to consider pursuing a
degree or certificate program, but that transition
can take some time. This
phenomenon
helps to account for the slower than projected growth in our
undergraduate
degree enrollments.
Conversely, our graduate enrollments
have nearly doubled over projections, and our (non-degree) course
enrollments-running
about 300 a term a year ago-have
multiplied nearly
sevenfold to a monthly average over 2,000. The latter in particular result
from successfully marketing the SGU concept to our member states, and

seem also to bear out the observation abov e, because some of these
students a r e b eg innin g to co nv ert from course enro llm ent to degree
enrollment.
Finall y, and just possibly , at this stage of our developm en t we
may be more successful with graduate stud ent audiences than
undergraduate
simpl y because of the great er skill levels and self-confidenc e
that more experienced students bring to the competency-based
model. This
is a question that we will continue to monitor through our institutional
research efforts.
Perhaps the most important marketing lesson of the past year is that
accreditation
is not a magic bullet. We have learned that through our
experience with interregional candidacy and nationally with DETC. In all
likelihood it will also be true when we pass the next stage with IRAC.
Accreditation helps to open doors but does not by itself make the sale-that
will always take a lot of hard work, no matter what our accreditation
status.
In the context of this reality, WGU marketing plans include these specific
activities and objectives:
1.
Interregional accreditation: At a meeting with WGU senior
executives on February 23, 2002, the Executive Directors of the
Interregional Accrediting Committee agreed to allow us to select
our own timetable for seeking initial accreditation,
with the two
most likely dates for the evaluation site visit being the first half of
November, 2002, or the first half of January, 2003. We have
chosen November and are beginning the self-study process that
will prepare us for this critical event. While initial interregional
accreditation
is not a panacea, it remains a singularly important
step for the University, with important marketing, financial, and
academic implications.
We believe that deferral of initial
accreditation
would be a setback considerably more severe than
IRAC's first deferral of candidacy in 2001.
2.
Integrated tuition pricing: Experience has shown that separating
the cost of WGU tuition from course tuition has at least two
negative effects. First, students try to avoid the additional cost of
courses, relying either on their own independent
study skills or
their mentors to tutor them in preparation
for their assessments.
Neither works well, and in consequence
students exacerbate their
problems in maintaining
Satisfactory Academic Progress. Second,
corporations
and the military cannot understand
the model and
either deny tuition reimbursement
or agree to reimburse only the
cost of course tuition. In consequence,
we will move to an
integrated model this winter (2002) and monitor its impact
thereafter.
We believe it will be easier to explain and sell, both to
students and to employers.
The model will contain a reasonable
allowance for course enrollment based on average tuition rates at
Provider institutions
and the average length of WGU Academic

3.

4.

5.

6.

7.

8.

9.

10.

Action Plans. Students capable of accelerating will pay less
tuition; those who req uir e more time wi ll pay more.
Staffing: Lorne Grierson's retirement due to illness was a maj or
loss to our marketing plans. We have since added two new staff to
the marketing team, and we have launched a search for Lorn e's
replacement
as Vice President for Marketing.
We anticipate having
the new person on board by June 1, 2002.
Corporate tuition reimbursement:
Assisted by the revised pricing
model, we will aim to achieve specific reimbursement
agreem ents
and internal promotion of WGU 's degree opportunities
with at least
five Fortune 500 corporations
and/ or NAB members in each year
of this plan.
Military tuition reimbursement: Assisted by the revised pricing
model and DETC, we will reapply to DANTES in 2002 for approval
of full tuition reimbursement
for military personnel enrolling at
WGU; if successful, we will readdress the VA denial, again using
DETC's assistance.
State Government University partnerships:
We will aim to add two
new states to the SGU (EduLink) partnership
network in each year
of this plan.
Banner 2000 inquiry tracking system: We will soon add a software
module that will enable us to retain the contact data on all
inquiries and track a number of other data points, including the
reasons for a student's enrollment/non-enrollment
decision, length
of time between various action points, and so on. The system will
enable more effective follow-up and provide information for use in
marketing research and planning.
State approvals: Our MLT degree is now approved for teachers in
Idaho, Montana, Nebraska, Nevada, Utah, Washington,
and
Wyoming, as well as in select districts of Arizona and Texas. These
represent nearly half of WGU's member states. Over the life of this
plan we will seek to obtain approvals from all other member states,
as well as at least 10 others, not only for the current master's
degree, but for all degrees developed and offered by the Teachers
College.
T-PLUS: Recruit, enroll, and graduate 70 percent of Utah's
principals and superintendents
by the end of fiscal year 2004.
Market this certificate program in Technology Leadership to other
states where WGU's education degrees are recognized and
approved for professional advancement.
Sponsored Scholarships: Continue development and marketing of
the Teachers Legacy Scholarship
program, and others like it, to
provide teachers with the financial assistance needed to pursue
their career goals through WGU.

11.

Efforts to develop agreements with other
institution s h ave b ee n hi ghly su ccess ful a nd will continu e. In th e
years ahead, however, marketing WGU's programs to articulating
community colleges will take priority over new agreements.
As a
result of this and other promotional
efforts, our objective is to
enroll 20 students from articulation
partners in fiscal year 2003,
40 in fiscal year 2004, 80 in fiscal year 2005, and 160 in fiscal
year 2006.
Articulation

agreements:

VI. Institutional
Effectiveness
The ultimate questions about WGU's institutional
effectiveness are
embedded in our mission statement.
We seek to improve quality and
expand access. Are we doing it, how well are we doing it, and how do we
know? We aim to develop programs that students may pursue independent
of time and place. Are we succeeding, and how well? We want our
programs to be credible to other educational
institutions
and employers.
Are they, and what's the evidence? Within these questions lie others more
instrumental
but also in need of answers:
How efficient is our model? How
efficient are our systems?
How productive is the institution? By what
measures, and against what benchmarks?
Getting to the answers for such questions begins with the adequacy and
accuracy of the data collected on a daily basis in our information
management
system, the reports generated from that system, the analysis
we bring to those reports, and the quality of the overall plan driving the
institutional
research process. We have made good progress in this area
since last year. Banner's installation was followed by Dr. Alec Testa's
appointment
as Director of Assessment
and Institutional
Research, a
natural extension of his experience in these areas over the past four years.
We have now converted all previous data to the Banner system and
developed, tested, verified, and refined our baseline tracking reports. We
have integrated assessment,
enrollment, financial, and student record
databases.
We now regularly generate and use the following reports as
indicators of what is going on in the institution.
Those underlined are
reviewed monthly at Operations Review meetings; the others are reviewed at
least annually:
• Inquiry, admission, enrollment by program
• Inquiry, admission, enrollment by source
• Enrollment demographics
• Assessments
scheduled, delivered, results
• Enrollment by state and country
• Demographics
by program
• Retention rates by program
• Course enrollment demographics
• Course enrollment by state and country

•

Satisfactory

academic

progress

by program

and mentor

In conjunction with establishing these foundations
for an institutional
research program, we pursued throughout
last year the research agenda
outlined in our development plan. We completed reviews of the Master of
Arts In Learning and Technology (MLT), the Associate of Applied Science in
IT /Network Administration,
and the Associate of Arts (AA); the last included
a review of all general education competencies
and assessments
required in
our associate's degree programs.
It analyzed course enrollments matched to
results on corresponding
assessments,
rates of Satisfactory Academic
Progress, test items and assessment
performance.
New test items were
created where warranted.
In the case of the MLT, students were also asked
to complete a survey on the relevance of the competencies
to workplace
realities. The MLT review resulted in some reorganization
and streamlining
of competencies
(the number of domains condensed from six to five),
revision of several assessments,
and construction
of comprehensive
guidelines for capstone studies. The revised program is scheduled to come
online within the next month.
The AA review resulted in two major changes.
First, it pruned the degree
(and other associate's degrees) of Basic Work Related Skills and Collegiate
Academic Skills, two domains that mentors, students, and the Program
Council thought belonged more properly within the framework of the new
student orientation rather than as stand-alone
domains.
Second, the
Council thoroughly revised the competencies
in Language and
Communication
Skills and Quantitative
Literacy. That done, we contracted
with Chauncey Group International
to develop WGU assessments
that
better match the competencies
and that will enable us to give students more
detailed and rapid feedback regarding their strengths and weaknesses.
Beta
testing of these new instruments
will be completed within the next two
months, and the revised programs will be in service before June 1. We are
also developing alternative instruments
to replace the current
CLEP /DANTES tests for the Distribution
domain. We aim to achieve that
objective by the end of fiscal year 2003.
Because our Council structure and program development processes are
designed to ensure from the beginning a strong link between competency
requirements
and workplace effectiveness, we are most interested in
validating that linkage. The MLT survey of students' perceptions of the
match between the domains of the degree and their relevance to their daily
work is a first step in this direction.
(They feel they line up well.) Though
the survey was student-centered
and the "N" was relatively small (31
students responded, about 20 percent of then total program enrollments),
the results were informative.
As important,
the research office can now
administer this and other surveys like it annually across programs as they

(

reach critical mass. Su ch studies repres ent an earl y but us eful st ep towar d
integrating in ter n a l p r ogra m effec tive n ess (how s tu d ents prog r ess toward
th eir d eg r ee s) with on e m eas ur e of ex ternal effe ctiv en e ss (per ce ive d va lu e in
the outside world) to a chi eve a compreh ensiv e und erst a ndin g of
institutional
perform a n ce.
Having installed a sophisticated
information management
system, appointed
a Director of institutional
Re search, proven that we can conduct
compr ehensive program reviews on schedule and according to plan, we can
say that all the building blocks are in place for a sound institution a l
research program. We a re committing in excess of 15 percent of
institutional
budget to research in this fiscal year and will maintain at least
that level in each year of this plan. We next need to integrate the blocks in
a comprehensive
plan for analyzing and improving institutional
effectiveness.
Our objective is to have that plan in place by the end of fiscal
year 2002. The task in the years that follow will be to implement it.

VII. Revenue and Expenses
The preceding objectives lead to and rest on projections of enrollments and
revenue from tuition , fees, grants, and contributed
support that are
ambitious but realistic in the context of past experience.
The attached
budget (see Appendix 13, page 259: ) provides more detail on these
projections for the next four fiscal years . As always, progress relative to
planning objectives and budget expenditures
will be monitored monthly at
Operations Review meetings.

(
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WESTERN

GOVERNORS

UNIVERSITY

Five-Year Marketing & Recruiting Plan
with a focus on
Marketing & Recruiting Efforts for Fiscal Year 2003

Part I.
Marketing Programs
For the next five years, WGU will focus its marketing and recruiting efforts through
multi-faceted initiatives targeted to the following five audiences:

(

•

State governments and their employees (especially those within the West)

•

Corporate customers and their employees

•

K-12 school districts, administrators, teachers, and paraprofessionals

•

Community colleges and their students

•

General public

While there is considerable overlap among the marketing programs for these five
audiences , each will receive special attention.

State Government Marketing Program
As of July 2002, WGU had developed special marketing programs with two Western
states, Arizona and Nevada, and had discussed or initiated programs with other states,
including Washington, Utah , Wyoming, Ohio, and Montana.
During 2001 and 2002, WGU developed training and education websites in Arizona and
Nevada and worked with state administrators to introduce WGU's degree programs and
courses to state employees. In addition, both Arizona and Nevada used the websites to
promote their states' own training classes.
Based upon what we learned from the Arizona and Nevada programs, WGU has created a
streamlined approach to promote WGU degrees and courses to states and their
employees. The new approach will involve:
A WGU EduLink for each state
The new EduLink website is a simplified portal offering WGU degrees and certificates,
as well as access to WGU's entire catalog of academic and training courses. The EduLink
site does not include a state's own training classes. The EduLink site would be linked to a
state's other internal websites, etc.

For a sample of the new EduLink home page, see Exhibit l,following
State Government EduLink Home Page
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this page:

State Marketing Kits
WGU has prod uced a Marketing Kit that inc ludes posters, small "table tents," brochures,
standard broadcast emails , and other marketing support material that can be used by a
state's training officers or within particular state agencies. The Marketing Kit material is
basically standardized but offers opportunities for customi zation.

To see reduc ed-size sampl es of the Mark eting Kit mat erial, see Ex hibit 2, follo wing this
page:
Sampl e Marketing Kit Mat erial
Presentations and marketing initiatives
WGU marketing and development staff members will actively solicit state officers,
agencies, and departments to introduce WGU degrees to state employees. Additionally ,
WGU staff will be available for presentations to state department heads, training staff,
and others.

Goals for the State Marketing Program
WGU has targeted several states to introduce the new EduLink websites. Given that
establishing each state EduLink requires acceptance by state officials, a precise timetable
for creating them is difficult to establish. During fiscal year 2003 we have reasonable
expectations of getting EduLinks established in the following states:

Utah
Washington
Montana
Wyoming
Nebraska
Ohio
Arizona
(As of July 2002, we are uncertain whether we will have an EduLink with the state of
Nevada at the end ofFY2003.)
In addition to the above states, our goal is to add six EduLinks during FY2003. Presently,
no projections are made beyond that time frame.

3

Corporate Marketing Program
WGU enjoys strong relationships with dozens of leading corporations. These include
over 20 National Advisory Board members, as well as many other companies that have
contributed to WGU's scholarship programs. The development office of WGU continues
to open more corporate doors every month , resulting in a steady stream of corporate
financial support.
Our Corporate Marketing Program will leverage those corporate relationships where
appropriate to market WGU degrees to the companies' employees. In addition, the
marketing department has begun to identify companies which, although they may never
contribute to WGU's fundraising programs, are excellent candidates to offer WGU
degrees to their employees. As of the summer of 2002, we had already established
conversations with a number of new companies about our degree offerings.
The Corporate Marketing Program is similar in several ways to our state initiative, but is
focused on promoting our degrees, not training courses. The new effort includes:
A WGU Microsite for Each Corporate Program
We will create a WGU Microsite for each company with which we have established a
relationship. A new website design was created during the summer of 2002. Previously,
we had created virtual universities for Novell, National Urban League, and others.
For a sample of the new WGU Microsite home page, see Exhibit 3, following this page:
WGU Microsite for Corporate Partners
Corporate Marketing Kits
Essentially using the same material developed for the state programs, each company will
receive a Marketing Kit including posters, small table tents, brochures, email blast copy,
etc. to promote WGU degree programs to their employees.
Presentations and marketing initiatives
WGU marketing staff will aggressively promote our degree programs to our corporate
partners' employees through Education Fairs, working with their Human Resources
departments, email campaigns, etc.
Goals/or the Corporate Marketing Program
We believe we can establish corporate marketing programs of varying degrees with the
following number of companies:
Companies with WGU marketing programs in place:
Fiscal year ending:
Cumulative quantity
2003
10
2004
25
2005
40
2006
50
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Teachers and School Districts Marketing Program
Teachers College at WGU is poised for strong enrollment growth as WGU's teacher
certifications, undergraduate teaching degree, and new graduate degrees become
available in 2003 and 2004. In addition, WGU offers associate's degrees that are ideal for
school paraprofessionals who must meet the new requirements of the federal No Child
Left Behind Act.
WGU will increase its marketing efforts to reach teachers and paraprofessionals tlu·ough
their school districts and state and professional associations. Past successful efforts have
included:
•
•
•
•
•

Presentations at professional association meetings
Direct mail and fax campaigns within school districts
Scholarship announcements
Website advertising
Direct phone contact

Future marketing efforts will be organized around a handful of key efforts:
Direct marketing to school districts
Direct mail and faxes will be used to introduce and promote WGU degree programs to
paraprofessionals and teachers interested in further education. The primary objective of
the direct mail will be to identify prospects who will subsequently be contacted by WGU
enrollment counselors.
Sales calls
Through both phone calling and visits, WGU staff will proactively contact key states ahd
school districts to promote WGU degree programs. This effort will target W estem states
and larger districts nationwide to introduce WGU's educational offerings for both
teachers and paraprofessionals. We will target districts on a state-by-state basis as our
teacher certifications and degrees become available.
Professional associations, conferences, and meetings
As WGU's degree offering becomes broader (i.e. after the new programs are introduced),
WGU will take a more aggressive approach to exhibiting at regional and national
conferences, and we will work to improve awareness through the National Education
Association, state teacher associations, and other professional associations.
Web-based marketing
WGU education degrees and programs will be marketed through educational and general
public website promotions as warranted when the new degrees are introduced.
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Print advertising
WGU will experiment with print advertising within educ ation publications to promote
specific education degrees as they becom e available.

Goals for the Teachers and School District Marketing Program
WGU would like to establish regular contact with as many of the larger school districts in
the Western states and throughout the U.S. as possible. Furthermore, we believe our
distance-deliver ed programs offer great opportunities for educational professionals
working in rural school districts where their education options are more limited.

Because education programs must be approved on a state-by-state basis, the marketing
and sales team will work closely with the Dean of WGU Teachers College to gamer
support as states approve our new programs. To make this program work, WGU Teachers
College plan calls for:
1. Correlate the content of the WGU degrees to the licensure requirements in
California plus the 19 Western states that comprise the Western Governors
Association.
2. Identify key districts within each state and gamer their support for the WGU
programs.
3. Make formal application to the Department of Education within each state to gain
approval of the programs.
4. Persuade key districts to announce and promote the WGU programs as options for
their educators.
Even though we know the nature of our relationships with districts will vary widely, our
approximate goals are:
State and K-12 School Districts WGU develops relationships with:
Fiscal year ending:
State approvals
Districts that agree
For new programs
to promote programs
10
50+
2003
10
100
2004
10
150
2005
10
200
2006
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Community Colleges Marketing Program
WGU has articulation agreem ents in place with appro ximately 40 community college
systems or individual community colleges allowing graduates of those schools to
complete a bachelor's degree at WGU. These students represent an excellent prospect
group to whom WGU will market more aggressively in the future. The marketing
program will include:
Community College Marketing Kits
The Marketing Kit material used for states and corporate partners will be supplemented
with items that address community college students about continuing their degrees at
WGU.
Sales calls and presentations
WGU staff will visit promising community colleges to establish and maintain
promotional programs to reach their students. Often this will involve explaining WGU
degree programs to the community colleges' staffs that recommend or influence their
students' continuing education decisions.

Goals for the Community Colleges Marketing Program
The community college marketing effort was in its infancy as of summer 2002; however,
we believe we can establish relationships that will begin to yield WGU students within 12
months. Our goals for establishing solid relationships with community colleges are:

Community Colleges WGU develops relationships with:
Fiscal year ending:
Cumulative quantity
2003
5
2004
15
2005
30
2006
50
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General Public Marketing Programs
WGU is a national university rooted in the West. It was created for the benefit of the
general public and has already begun to serve a wide audience. While its heritage is tied
to the Western states through its creation by the Western Governors Association, WGU
already has students throughout the U.S.
In the coming years, WGU's already broad public enrollment will greatly expand as
WGU more forcefully exerts its role as a "university without boundaries." A key part of
that enrollment growth will derive from aggressive marketing to the general public. Much
of this effort will be W eh-based.
The General Public Marketing Program will take advantage of the ever-increasing
importance of the Internet to adults who are interested in exploring their educational
options. Research indicates that the Web now serves as the primary source for adults
seeking information about colleges, especially those who are interested in online
education. There are also other methods to stimulate broad awareness and interest in
WGU, and we will use these when economically feasible. WGU's marketing programs to
the general public will include the following:

Web-based marketing programs
Described in more detail later in this report, WGU's Web-based marketing efforts will
involve aggressive exposure on the following websites or services:
AOL
P etersons. com
W orldWideLeam.com
ELeamers.com
Classes USA.com
Overture.com
Google.com
Selected K-12 education websites
For the most part, WGU will market on these sites through performance-based
agreements under which WGU only pays when qualified leads are delivered. Typically
we will pay about $20 per qualified lead. WGU has negotiated agreements with several
of these website to receive featured promotional attention and high visibility. Of special
note, WGU has benefited from its close relationship with AOL, a member of the WGU
National Advisory Board, and continues to receive hundreds of leads from AOL at no
cost.
General public W eh-generated prospects will be directed to a new WGU microsite
similar to the one we are developing for use with our corporate partners.

See Exhibit 4, following this page:
WGU Microsite for the General Public
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Publicity and press coverage
WGU has regularly received good press coverage. Whi le this has been especially tme in
WGU' s home state of Utah and in other Western states, WGU is regularly mention ed in
the national media covering online education. WGU will continue to use the service of a
public relations profession al to give WGU exposure in newspapers , trade publications ,
and the Intern et.
Advertising
In general WGU will appro ach print and other forms of advertising cautiously. This is
because effective print advertising often requires large outlays in order to establish brand
awareness over a long period of time. Generally speaking, print advertising is more
expensi ve than Web-oriented marketing on a cost-per-lead basis. However, we may
experiment with print advertising in limited ways, although this may be of a local rather
than national nature when targeted to the general public.
Special Opportunity: Veterans
The GI Bill offers education benefits to U.S. military veterans that is adequate to cover
the complete cost of a WGU degree. Research also indicates that a sizeable segment of
veterans are interested in online learning. WGU intends to pursue the veterans market
during FY2003. However, this will depend upon getting WGU's degree programs
approved by the Veterans Administration either nationally or on a state-by-state basis. As
of July 2002, the marketing department had just begun its program to market to veterans
and had not obtained approval from a state veterans affairs office yet.
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Marketing Programs Summary
Each WGU Marketing Program targets a large segment of the marketplace for online
higher education. Each of the programs will require special efforts to produce leads , but,
for the sake of efficiency and economies of scale, the programs are designed using many
common marketing elements. Similarly, most of the leads are handled through a common
recrniting program. Here is a simplified schematic describing the programs:

Program

Key Marketing Elements

State Governments

Partner Marketing Kit
EduLink site
Sales Calls
Ed Fairs

Corporations

Partner Marketing Kit
WGU Microsite
Sales Calls
Ed Fairs

Teachers & School
Districts

Direct Marketing
Sales calls
Exhibits and Presentations
Website for Teachers College
Scholarship Announcements

Community Colleges Partner Marketing Kit
Sales calls
Presentations
General Public

WGU Microsite
Web-based Marketing
Publicity and PR
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New Recruiting
Program
•

•

Contact by
Enrollment
Advisor
Email/Direct
Mail Campaign

(details to follow)

Part II.
Enrollment Growth
WGU's marketing and recrniting programs are focused on steady enrollment growth over
the next four fiscal years. Reaching WGU's strategic goals will require an aggressive
marketing program coupled with effective recrniting and retention efforts.

Enrollment Growth Targets
Making projections for growth of specific academic programs is challenging at best and,
by nature, speculative. The uncertainty of enrollment numbers is even more challenging
at WGU where we lack adequate history from which to draw conclusions. Furthermore,
some of our most promising degree and certificate programs will not become available
until 2003 and beyond.
That said, WGU has endeavored to assign broad enrollment targets for its degree
programs. These are as follows:
Degree Type
Undergrad degrees
Graduate degrees
Teacher certificates
(includes 250 T-Plus
through FY 2003)
Totals

FY2003

FY2004

FY2005

FY2006

300
330
400

810
725
675

1,140

550
450

1,030

1,530

2,210

3,010

530

925
945

To achieve this enrollment growth will require effective marketing, enrollment recrniting,
and student retention, plus a strong scholarship program. Success will depend upon
adequately tackling the Critical Factors for Enrollment Success.
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Critical Factors for Enrollment Success
Strong enrollment growth over the next year and subsequent years will depend upon four
critical factors. These can be summarized as follows:
1.
2.
3.
4.

Generating a sufficient number of qualified Ieads-15,000 or more per year
Converting 5-7% of the leads into enrollments
Awarding scholarships to approx. 100 or more students per year
Keeping the percentage of student drops to 30% or less

These four factors will determine the ability of WGU to meet enrollment targets.
Consider how these factors will likely affect WGU enrollment growth during the 20022003 fiscal year:
Degree and certificate-seeking students as of June 30, 2002*

348

Less:
Drops: 30%
Estimated graduates:

104
52

15%

New Students enrolled

888
1080

Goal for students as of June 30, 2003

(* Excludes 285 students in the T-PLUS certificate program for school administrators
who should all graduate during the fiscal year.)

If this approximate formula holds trne, WGU needs to enroll 888 new students from
among both scholarship and non-scholarship prospects to meet the goal. If 100
scholarships are awarded, we need to enroll an additional 788 students. The marketing
program will need to generate a substantial number of leads and convert 5-7% percent of
them in order to make this goal. To give some sense of the numbers involved, consider:

Number of students
to enroll

Conversion Rate

Leads Needed

600
600
600

3%
5%
7%

20,000
12,000
8,571

800
800
800

3%
5%
7%

26,667
16,000
11,429
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The following pages include exhibits that explore in more detail the relationship between
leads, conversion rate, drop rate, and enrollment growth . These include:

Exhibit 5, following this page :
Lead Requirements to Meet Enrollment Goals
Exhibit 6, following this page:
"What If" Lead Conversion-Enrollment Sensitivity Analysis
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Generating A Sufficient Number of Qualified Leads
WGU has already embarked upon dramatically stepped-up effo1is to increase the number
of qualified leads to meet the enrollment goals. The new lead generation program will
include both direct and indirect sources.
The indirect sources include those where WGU builds awareness of its degree programs
through marketing awareness programs at other institutions and through increased public
awareness. The direct sources are those where we seek immediate response.

Detailed projections for the various lead sources are summari zed in Ex hibit 8, which
follows page.

Indirect Lead Sources
The following are the key lead generation sources that we believe will generate leads
indirectly through our special EduLinks, microsites, education fairs, and other indirect
efforts.

State governments and corporate presences
As mentioned earlier, WGU anticipates having website WGU EduLinks established
within 6-8 states by June 2003 and in at least 13 states by June 2004. WGU will also
work with the departments within each state to make WGU degrees widely known and
accessible. Similarly, WGU believes we can establish corporate marketing programs, of
varying degrees, with at least 10 corporate partners within the next fiscal year. That
number should increase each year.
We expect our State Government/Corporate marketing programs to yield 100 leads per
month by early 2003.
Education Fairs
WGU will continue to exhibit its programs at a limited number of education fairs. These
may be education fairs for the public, at corporate partners' facilities, and at meetings for
educators.
We believe ed fairs can average about 20 leads per month for the coming fiscal year.
Community Colleges
To date WGU's articulation agreements with a sizeable number of community colleges
hasn't been tapped as a source for leads. Although currently in its infancy, we are
detennined to establish effective relationships with a handful of community colleges
beginning in the Fall of 2002, with a goal of five solid programs during the coming fiscal
year.
We proj ect that our communit y college efforts w ill start y ielding 40 leads p er month by
late fall 2002.
14

K-12 School Districts
WGU already markets throu gh targeted schoo l districts, primarily within the western U.S.
states. During the coming year, as new WGU degree programs for educators become
available , WGU will intensify its efforts to directly contact school district leaders and
staff. We will use sales calls , announcements, presentations, fax efforts, and other
approaches to make our degree offerings and scholarship programs widely known.

We proj ect that our K-12 schools mark eting and sales efforts will y ield 100 leads per
,non th on average.

Direct Marketing Lead Sources
Direct Marketing (mail, email and fax)
In addition to the above indirect approaches, WGU will use direct marketing campaigns
where lists can be obtained to generate leads. This is a separate line item in the marketing
budget.

WGU has proven that it can reach school district personnel through direct mail and
faxing campaigns when we have good lists. Recently, WGU acquired a database of
education leaders in the largest 500 school districts and in 500 rural school districts. (This
database may be expanded if justified.) This database and other educator lists will be
used for direct mail campaigns to school administrators and educators. In addition, WGU
will try to persuade its corporate partners to support mail and email campaigns to their
employees. Targeted public mailing lists may also be acquired to promote specific WGU
degrees, especially where a "special offer" is available.
We believe our direct marketing efforts can produce 100 leads per month by early 2003.

Web-based Lead Sources
Zero-Cost Web Sources
WGU has positioned itself to receive leads from Web-based marketing sources that will
not require outlays of cash during the coming fiscal year. These include some of the
leading websites on the Internet-AOL and Petersons. (Petersons is not truly zero cost;
however, it was essentially prepaid and additional outlays are not needed.) We are also
anticipating exposure at no cost through Google, which we expect to have as a corporate
partner.

While not a true zero-cost source, WGU's own website is included for those leads we
cannot trace to a specific source.
We are projecting about 250 leads per month without Google,· 450 leads per month if
Google provides WGU with free support.
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Pay-for-performance Web Sources
WGU recently began marketing through several websites and Web marketing programs
that use various forn1s of pay-for-perfonnance m_odels. This approach allows for better
control over the cost per lead and better ways to evaluate their lead-generating ability.
(Even when a pay-for-performance agreement can't be arranged with a vendor, we will
evaluate success using a similar perfomrnnce effectiveness model.) Our program calls for
Web exposure through:
•
•

•

•

•
•
•

MonsterLearning.com
The education affiliate of the leading job website, Monster.com.
Overture
WGU appears as a top-of-the-page sponsored entry when Web users are searching
the Web using hundreds of education-related search terms.
WorldWideLearn.com
One of the most widely used websites for persons exploring adult education
alternatives.
ELearners.com
Another widely used education website, especially by those seeking info about
online learning.
Classes USA.com
Another widely used education website.
Adult Learning.com/GradSchools.com
Websites that focus on adult learners.
Other Education-Oriented Websites
These will likely focus on teacher education or online learning.

We project that we can generate as many as 800 leads per month from these Web
sources.

(
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Evaluating Lead Quality
Not all lead sources are equal in quality. Which also means not all leads are equal in
quality. WGU will evaluate lead sources in terms of their cost-per-lead constantly. Just as
important, WGU will begin evaluating all lead on a cost-per-enrollment basis.
New Tracking System
WGU has always attempted to track leads and evaluate the effectiveness of lead sources.
During the Summer of 2002, new lead tracking capabilities have been developed to make
the system even more accurate and timely. Some repo1iing that previously had been
compiled manually has been automated, freeing up substantial recruiting staff time. This
new capability will help marketing adjust its efforts depending upon the effectiveness of
vanous sources.
Difference in Lead Quality
Some sources simply will be more effective than others. (We just don't know which
ones!) However, past results suggest that the more public the source, the less likely the
leads will convert to enrolled students. Thus, we expect our conversion rate from
promotions through AOL, Google, and Overture will NOT be as effective as more
targeted efforts and sources, such as our own website and K-12 school promotions.

For a detailed examination of the projections for lead generation for fiscal year 2003,
explore the following exhibits:
Exhibit 7, following this page:
Lead and Enrollment Conversion Summary FY2003
Exhibit 8, following this page:
Lead Generation Detail FY2003
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Converting Leads Into Students
Converting leads into stud ents is one of the greatest challenges for any university ,
especially any online university. The competition for students is fierce. WGU's target
audience , adult learners , has a plethora of education alternatives from which to choose.
WGU must compete with local universities , community colleges , other online
universities , and commercial training schools to win almost every student.
Furthermore, most prospective adult learners must "choose" to return to school versus
other demands for their time and money . To recruit a WGU student , we have to find
individuals who will accept the following premise:
•
•
•
•
•

By returning to school I will advance my careers and earning power
I can afford to return to school
I can find the time to complete a degree
I will do well learning online
I will benefit from WGU's competency-based model

Each of these issues can be difficult for a prospective student to get comfortable with. But
for a prospect to say "Yes" to becoming a WGU student, he or she usually must accept
ALL of these premises. This requires that our recruiting team actively help prospects see
the wisdom of pursuing a WGU degree. We cannot afford to be passive.
We have our work cut out for us.

Current Conversion Rates
Recently, WGU has been able to convert leads into enrolled students at a higher rate than
in past years. Overall, the rate of admitted , enrolled students has been about 5% when
you allow for the time lag required for prospects to decide to enroll in degree programs.
5,214
531
276

Leads acquired 9 mos. from 7/01 to 3/02
Applicants over 9 mos. from 10/01 to 6/02
Admitted, enrolled from 10/01 to 6/02

10.2%
5.3%

Applicants as % of leads
Admitted, enrolled as % of leads

The applicant conversion rate has been good recently at 10%, but this rate also includes
scholarship promotion. In the future it will be a major challenge and a high priority to
maintain an enrollment conversion rate of 5% or higher. As we increase the number of
leads from broader, more public efforts and Web sources, the quality of the lead will
likely be somewhat lower. This means we will need to work doubly hard to maintain a
conversion rate of 5% . To help reach these targets , we have added some new recrniting
programs and tools.
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New WGU Communications Plans
During the summer of 2002, WGU implemented considerably more aggressive
Communications Plans to persuade prosp ects to become WGU students. The fundamental
marketing concept behind the new plans can be described simply as "regul ar, repetitive
contact."

Our new Introductory Communications Plan for new leads has the following standard
features:
1.
2.
3.
4.
5.

A first email within 24 hours
A first phone attempt within 2-7 days
Follow-up emails (each with a distinct message) every week for 5 weeks
Subsequent phone call attempts
Mailed material as needed

This communications plan is designed to actively determine the quality of each lead and
the likelihood of each prospect becoming a student. Recruiters are expected to make
repeated contact to determine if a lead is "solid" (quite often they're not) and to help the
prospect understand the features and benefits of a WGU degree program.
The flow chart on the following page shows the basic details of the Introductory
Communications Plan.
Exhibit 9, following this page:
WGU Recruiting Program for Inquiries
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Enrollment Team Staffing
WGU ' s enrollm ent recruiting staff is compris ed of seasoned profession als who
understand what it takes to recruit students to WGU's degree programs. Some bring
extensive experience from other universities that recruit adult learners. Some of the key
team members have been with WGU for a considerable amount of time and have learned
techniques that help steer students to WGU's unique strengths.

During the 2003 fiscal year, we anticipate that at least one additional full-time recrniter
will be needed to handle the increased number of leads generated by the marketing
program.
Additional cross training among team members to improve recruiting skills is a constant
challenge due to time constraints, but we wi 11increase our efforts at staff training.
New Recruiting Tools
During the summer of 2002, new tools were deployed to help the recruiting team use its
time more efficiently and contact prospects more effectively. These include:
•

Semi-automated emails
Processes for sending personalized emails to leads in batches.

•

Beumer recruiting module
The recrniting module from our enrollment software vendor, Banner, allows for
closer integration of leads, applicants, enrolled students, etc.

Measuring Recruiter Effectiveness
To reach our recruiting goals will demand constant diligence over our recrniting program
and efforts. Toward that end, new recrniting reports will measure the activity level of
individual recrniters and their success rates. Much of this new recruiting reporting will be
automated to save staff time.
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Awarding Scholarships
Over the past four years , WGU has awarded over __ scholarships to students who
subsequently enrolled. The money for these scholarships was provided through several
sources, including states , corporations, and foundations. Scholarships will continue to
play an important role in WGU's future enrollment growth. While most of these have
been for educators , scholarships may become more available for other degree programs
in the future.
Scholarship Goals
The following represent the goals for awarding scholarships over the coming years.
Year ending June,
No. of new scholarships

100+

2004

2005

100

100

100

Marketing WGU Scholarships
WGU has used several approaches for announcing scholarship opportunities. These have
included:
Direct marketing to teachers
Promotions through state educators
Exhibiting at educator conferences
Fax campaigns to schools
Announcements through school districts
Website announcements
Outbound telephone campaigns
In the coming year, WGU will continue to use a combination of these approaches to
announce scholarships, especially those for educators.
WGU also anticipates a limited number of scholarships for its other information
technology and business degree programs, and we will use similar approaches to market
them.
For fiscal year 2003, one objective will be to establish scholarship marketing efforts that
are ongoing and established, thus requiring less staff attention for special promotions.
Scholarship Marketing Team
WGU has seasoned enrollment professionals working to promote the scholarship
programs and recruit individual students into the programs. Because the primary audience
consists of working adults , simply offering scholarships is not sufficient to recruit
students. Active recruitment is required. And WGU has a strong team to recruit
candidates for its scholarship programs.
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Retaining Students, Minimizing Drops
The final key component for enrollm ent growth is good student retention. Minimi zing the
number of students who "drop" from programs is critical to the future of WGU, and
retention efforts will be intensified during the coming year.
The Nature of the Retention Problem
Adult online learners face many challenges to stay in a degree program , and these show
up in WGU's attrition rate. As working adults , who often have families, there are a
number of reasons they drop from college. These include:

•
•
•
•
•
•
•

Insufficient time in their lives
Limited funds or changes in their financial situations
Family commitments or health issues
Difficulties working in an online environment
Difficulty with the course work
Inadequate support network to stay motivated
Problems with teachers or the university

WGU surveys its students who drop from degree programs. The first four reasons cited
above are the most common explanations given.

The Solutions
As WGU's student body increases in size, it will become increasingly important to help
students stay in their programs and complete work toward a degree. The following
resources and techniques will be employed:
•

WGU Student Mentors
WGU's mentors are the most critical factor in keeping attrition low. As mentors
work with their students, they are often to the first to realize when students are
struggling to stay active. The mentors currently provide emotional support and
encouragement to students to keep going, as well as help students develop
personal Academic Action Plans that keep them on track. In the coming years, it
will be even more important for the mentors to monitor student progress and help
students complete their programs.

•

Ongoing Communications
In addition to the personal work by the mentors, WGU will use regular email
contact with students to offer assistance, give them opportunities for feedback,
work out financial problems, and, essentially, just say "hello" so they don't feel
isolated.
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Bringing It All Together
If you 've gotten this far and reviewed most of this Marketing Plan , you reali ze that
Western Governors University has positioned itself for good enrollment growth through
its marketing and recruiting efforts. However , some of those efforts are just in their
infancy , and a track record hasn't been established yet.

The uncertainty of success isn't any reason to believe we can't accomplish our goals . In
fact, uncertainty is being factored into all our marketing plans. Rather than simply
assume that one type of approach is "the way to go," we are building flexibility into our
thinking and planning:
•
•
•
•
•
•
•

Several approaches to generating leads are being developed
We will monitor the cost-effectiveness of all lead sources
We will abandon marketing efforts that don't work and expand ones that do
Every lead will receive numerous contacts to help them choose WGU
Our recruiting team will actively attempt to have direct contact with every prospect
Every applicant will be pursued to become an enrolled student
And every student will be helped to stay in their program

These are the essential ingredients to meet WGU's growth goals.

Budget Implications
WGU is committed to an aggressive marketing and recruiting budget to support strong
enrollment growth. As a new university, WGU cannot afford to coast. It doesn't yet have
a broad reputation among the public, nor can it rely upon word-of-mouth support from
alumni.
To reach the enrollment targets specified in this plan will require a Sales, Marketing, and
Recruiting budget exceeding $1 million.
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WGUTEACHERSCOLLEGE

/
NATIONAL NEED: The U.S. faces a critical shortage of qualified K-12 teachers. As a
nation , we will need 2 million new teachers in the next 10 years. Today 30-40% of teachers
in many of our urban and rural districts are not certified. The need is especially acute in
learning technology, math, science, reading and ESL. For example, while the U.S. has
spent hundreds of millions of dollars installing computers and Internet access in K-12
schools, only 20% of current teachers feel well prepared to use technology in the classroom.
This lack of effective technology use in schools, as well as the severe shortage of qualified
math and science teachers, results in an underprepared workforce. States have as a major
priority the recruiting and retention of qualified teachers, but they are competing for the same
limited resource. New ways must be found to educate and certify teachers effectively and
efficiently, and to retain current excellent teachers. Research has shown that the quality of
teachers is the single most important determinant of educational quality.
PROGRAM OBJECTIVE/AUDIENCE: The WGU Teachers College is a national program
funded by the U.S. Dept. of Education to provide accredited, online, competency-based
degrees and certificates to K-12 teachers and prospective teachers in learning technology,
math, science, and ESL. The unique focus of the Teachers College is on working adults
who are already in K-12 schools but need access to further education. The College has
developed programs in the following three areas: 1) Bachelor's completion programs for
paraprofessionals in the schools, allowing them to be certified as teachers; 2) Teacher
certification programs for uncertified teachers and second-career professionals, allowing
them to apply their existing competencies and qualify as teachers; 3) Master's degrees and
graduate endorsements for existing teachers to upgrade their skills, and earn significantly
more money (on average, teachers with Master's degrees earn $10,000/year more).
UNIQUE ADV ANT AGES: WGU degrees are Internet-delivered making them accessible
to working adults, and are the only competency-based degrees in the country. Competencybased degrees ensure teacher competency, but will also allow for those with significant
competencies to be certified more quickly. WGU degrees leading to licensure have been
developed to meet the standards of all 19 member states, as well as a number of national
standards (such as NCATE). This is the only national initiative for large-scale teacher
education, and the only teacher education program focused on paraprofessionals,
uncertified teachers and second-career professionals.
FUNDING: The development of the Teachers College degree programs is funded by a $10
million grant from the U.S. Department of Education. In addition, WGU has 24 corporate
and foundation partners that have contributed almost $20 million to develop the university.
WGU recently won a $4 million grant from the U.S. Department of Education's Transition
to Teaching program, which will provide scholarships for 400 paraprofessionals in Texas and
Nevada to earn their bachelor's degrees and teacher licensure. Through the Western
Governors Foundation, western governors have initiated the Teachers Legacy Scholarship
program, with a goal of raising 1000 scholarships for teachers in the west to pursue
education through WGU. Over 200 scholarships have already been awarded by WGU, and
another 100 scholarships are in the process of being awarded.
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WGUTEACHERSCOLLEGE
Degree and Licensure Programs

For par aprofessionals:
AA Degree - To allow paraprofessionals to meet the requirements of No Child
Left Behind (NCLB) legislation
BA Interdisciplinary Studies with K-8 Teacher Licensure - To allow
paraprofessionals in the schools to attain a bachelor's degree and become teachers

For uncertified teachers and second career professionals:
Post-Baccalaureate Teacher Licensure, K-8 - To certify those with bachelor's
degrees as teachers
Master of Arts in Teaching with Teacher Licensure, K-8 - To combine teacher
licensure with additional education to earn a master's degree

For current teachers:
Master of Arts in Learning and Technology - A master's degree in education
with an emphasis on using technology in the classroom
Master of Arts in Mathematics Education, 5-12 -A master's degree that
allows teachers to certify in a high demand second teaching field
Teaching Endorsement in Mathematics, 5-8 - Targeted at qualifying those who
are teaching or wish to teach middle school math
Teaching Endorsement in Mathematics, 9-12 - Targeted at qualifying those
who are teaching or wish to teach high school math

Later in 2003, WGU will offer professional development programs in elementary
mathematics and reading, as well as initial teacher licensure programs in
secondary education (math and science).
WGU is currently seeking individual state approvals for its teacher licensure
programs. To date, Arizona and Nevada have approved WGU's programs, and
45 states plus Guam and the District of Columbia hold reciprocity with either
Arizona or Nevada, or with both of them.

The Teachers College Student Experience
Because ours is a virtual univer sity, WGU strives ha rd to make sure stud ents feel "co nnect ed." This
goal is as important to the Teachers College as it is to the University in general. The effort begins
when a student is still a prospect and continues regularly until the day the student graduates. Most
students have multiple contacts with the Emo llment and Admission departments, as well as the
Bursar, Financial Aid Coordinator, Librarian, and Teachers College Mentors. The following is a
step-by-step highlight of how students engage with WGU from prospect to admissions, admissions
to mentoring, mentoring to assessments, assessments to graduation, and graduation to certification
or endorsement when applicable.
Communicating with student prospects
As one would expect, we obtain most WGU leads online from one source or another when a
prospective student completes the WGU Inquiry Form. A small percentage of inquiries come
initially via phone, and some leads are obtained through face-to-face contact at education fairs and
conferences and school systems.
Prospects have contact with WGU enrollment counselors as part of an organized Introductory
Communications Plan. The plan includes 1) an initial email response within 24 hours, 2) phone
contact within seven days, 3) a series of five email messages over five weeks, 4) follow-up phone
calls, and 5) mailed material as needed. Enrollment counselors make repeated attempts to engage
prospects in personal discussions that help answer questions about online learning, WGU's
competency-based model, and the specific degree programs of interest.

(
Admission to the University and to the Teachers Co liege
Once a student decides WGU is the right fit, s/he completes the online application and pays the
application fee. The Bursar sends a confirmation email to the student once payment is received, and
this triggers the admissions coordinator to review the online application for completeness and to
ascertain that the student meets the admissions criteria for the particular program. If needed,
additional communications occur via phone and email.
Once admitted, the student receives a postal letter from President Mendenhall welcoming him or her
to the university. At the same time, the Admissions Coordinator sends a congratulatory email that
also explains the next steps in the process.
The Admissions office guides the student through the following:
• Skills Survey: Each student completes a questionnaire that asks the student to reflect on past
education and work experience, short- and long-term professional goals, understanding of
WGU' s competency-based model, preferred method of communication, hours planned to
dedicate to studying, as well as other questions that will guide the student's first conversation
with a mentor. (The skills survey may also include specific questions that ask the student to
identify his or her skill levels in relationship to individual competencies.)
•

(

Intake Interview: The intake interv iew with an admissions counselor allows the student to
get more information about WGU and for the admissions counselor to ensure that WGU is
the right fit for the student. It is at this point that Teachers College students are able to

2
discuss important profe ssional issues , such as th e various stat e certi fication s and
endorsement s available through our p:rogram s .
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•

Pre-Assessment: The student takes an online pre -assessment that will later be used to help
guide the development of a personalized Academic Action Plan.

•

Transcripts: Depending on the level of the program, the student is either required or asked
to submit transcripts of prior academic accomplishments to guide the development of the

AAP.

•

The Haberman Star Teacher Evaluator Online Inventory: Most Teachers College programs
require that students complete this inventory. Completion is required prior to entrance into
the Education Without Boundaries course described below and is required for formal
admission to the Teachers College.

The new student also receives a welcome email from his or her mentor shortly after being admitted
and an email from the WGU librarian explain.mg library services and access.
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Getting Started
New students all begin their WGU academic experience with an introductory course called
Education Without Boundaries (EWB), designed to help them acclimate themselves to online
learning and thus succeed at WGU. The course lasts for four weeks and begins on the first business
day of every month. The student learns about distance learning, WGU's competency-based model,
learning preferences, time management, conducting research at a distance, online communication
tools, how to participate actively as a member of a learning community, and other skills and
information that will help the student succeed at WGU. Students in the Teachers College are placed
in special EWB sections for prospective and in-service teachers. In addition, Teachers College
EWB students will need to complete two essay requirements and submit two letters of personal
reference. These last two requirements, as well as a structured interview with the Teachers College
mentor, must be completed during the EWB experience. These are requirements for formal
admission to the Teachers College.
Working with a Mentor to Develop a Personal Academic Action Plan
During the third week of the Education Without Boundaries course, the student's mentor contacts
the student to begin discussions about creating a personal Academic Action Plan (AAP). The AAP
is a critical component of a student's experience at WGU. It serves as the roadmap to achieve the
student's educational goals . This individualized plan of study derives from the student's
performance on the pre-assessment, responses on the skills survey, evaluation of previous college
transcripts, work experience, and personal educational goals.
The student and mentor develop an AAP that specifies the courses and other learning opportunities
the student will use in preparing for the assessments , the projected dates when assessments will be
taken, and a projected graduation date. The student and mentor discuss the AAP in detail, and once
the student agrees to it, she or he begins work in one or more areas of the degree (WGU calls these
"domains") by engaging in the learning opportunities specified in the plan.

(
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Mentoring and Learning Resou rces
The student-mentor relationship is a powerfu l component of the WGU educational experience. A
student's mentor is much mor e than an academic ad v isor. Mentors take a personal interest in the
success of the student and, over time, also serve as coa ch, tutor , cheerleader, and occasional goad.
The student and mentor communicate by email or phone at least every two weeks.
As a student proceeds through the AAP , she or he will also have direct contact with the professors
and fellow students in classes taken from WGU ' s education providers. These communications can
take a variety of forms, depending upon each professor ' s approach. Throughout the proce ss, the
student still remains in touch with the mentor_ Once the student completes the learning
opportunities the mentor has recommended in the AAP for a given domain, she or he will consult
with the mentor to decide if it's time to attempt the domain assessments. If the student is ready, the
mentor refers the student to the assessment team for assessment scheduling and delivery. This is an
ongoing process as the student proceeds through each domain.
Professional Observations and Demonstration Teaching
Two components of many Teachers College Programs are particularly worthy of comment. First,
many students will be matriculated in certification programs that require a classroom observation
component. This component is prerequisite to Demonstration (student) Teaching, but does not
require that students leave their homes. Instead, all observations are online, developed by a major
curriculum project, Teachscape, and WGU, and provide exemplary classroom observation
experiences. Second, the student teaching model used at WGU, called Demonstration Teaching, is
an internship-based model, in which candidates will work within the school system in which they
are currently employed (when that is the case), or within a local school system. These placements
are arranged by the Teachers College. It is important to note that students must complete a
fingerprinting and FBI check prior to beginning Demonstration Teaching. See the Teachers College
website for more details about this requirement.
Assessments
Proctored domain assessments are a serious part of the WGU educational program. The assessment
team makes arrangements with a qualified assessment center near the student to deliver the
assessments and notifies the mentor once the test results are received. It is the mentor's
responsibility to evaluate the assessment results for the student and, if the student did not pass,
guide the student to additional learning resources to prepare to take the assessment again.
When the student has passed all the required domain assessments (which include a combination of
essay assessments, objective assessments, and perfom1ance tasks), he or she completes either a final
portfolio or capstone project, depending on the degree program, demonstrating the ability to
integrate all of the competencies acquired in the degree.
Graduation
When the student receives a passing score on the portfolio or capston e project, the mentor initiates
the final steps to make certain the student has met all of WGU ' s academic and financial
requirements. That done, the Pro vost and Acad emic Vice President reconunends the stud ent for
graduation to the Board of Tru stees, who formally confer the degree , and the University sends a
diploma and final tran script to the stud ent. To date, wh enever possible, the University has also held
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special recognition ceremonies for new graduat es either at meetings of the Board of Truste es or in
the offices of the governor in the stud ent's home state.
Certification and Endorsement
Students who graduate from programs that le ad to certification or endorsement in various teaching
areas will be able to receive information from their mentor so that they know how to find
information pertinent to their own situation. In general, application for certification or endorsement
is quite simple in those states in which WGU' s programs are registered and/or recognized. There
are many such states and students should visit the Teachers College website for a listing.

(

<".
].

